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 The purpose of this study is to examine the ways in which preschool teachers’ 

organization of the physical and social environment both restrict and enable children's free 

play. Specifically, we want to understand how these forms of organization has an impact 

on children’s agency. To reach this aim we conducted a case study to examine the 

organization of the physical environment in preschool rooms where free play takes place, 

and the actions children take in these rooms. We focused in particular on the teacher’s role 

in this organization. The study is based on observations and interviews of teachers from a 

rural preschool with 14 children aged 3-4 years. Interview transcripts and field notes were 

subjected to a content analysis. We found that the teachers have a vision that the 

environment should be in constant change and therefore want a diversity and variation in 

the material. It also became apparent that teachers distinguish between “good” and “bad” 

forms of play, and that these distinctions play a role in how the teachers evaluate 

children’s free play and the organization of free play spaces. In addition, it became 

evident that certain rooms and material were conducive to certain types of play. The 

results showed for example, that teacher´s ideas of good play and the use of closed doors 

and gates became an infringement on children´s agency. Conclusions of this study were 

that through the environment the teachers have designed and the materials they have 

chosen, their control of free play and children´s agency is always present.  
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1. Introduction 

The learning environment should be open, enriched by content and attractive. 

The preschool should promote play, creativity and enjoyment of learning, as 

well as focus on and strengthen the child’s interest in learning and capturing 

new experiences, knowledge and skills. (Skolverket, 2011, p. 9)  

 

This is what the English version of the Swedish preschool curriculum states about the way 

teachers should organize the preschool environment, both physically and socially. However, 

the intention of shaping the environment in specific ways needs to be tempered by an 

important realization: how one organizes the environment can both limit and enable 

opportunities for children's possibilities for action. This is clearly seen in Swedish preschools 

when one considers that “free” play situations happen in spaces whose organization and use is 

significantly controlled by the adult staff at these preschools (Tullgren, 2003). However, free 

play situations are generally considered to be just that: free and with little control from the 

teachers. “Interest in” and “enjoyment of” learning through play on the part of the children are 

not possible if the children feel a lack of motivation as though they have little or no 

possibilities for action and self-determination – that is, if they feel they have no agency 

(Emilsson, 2008). 

The research presented in this paper examines the relationship between the ways that 

preschool teachers physically and socially organize indoor preschool environments and the 

possibilities for children’s agency in these environments. In this context, agency is the ability 

and motivation to independently impact your own development. It also includes a sense of 

capability to act (Emilsson, 2008). In particular, this research examines how teacher’s ideas 

and choices about the physical arrangement of the classroom environment impact the 

children's possibilities to act in and rearrange the environment in ways that suit their interests. 

Teachers’ choices about how the classroom environment is arranged can exert control 

and power in the preschool setting. This in turn has an effect on what children can or cannot 

do in this setting (Emilsson, 2008). Given the Swedish preschool curriculum’s promotion of 

the creation of open environments in preschool which is based on the children’s interests and 

promotes exploring and taking initiative (Skolverket, 2011), we need to expand our 

understanding of the ways in which teachers’ physical organization of the environment has 

consequences for what children can or cannot do in these environments. 
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Free play situations in preschool are a well-researched area and within this general area 

of research, there has been research made from a variety of perspectives (Tullgren, 2003). We 

will start by establishing our definitions of core concepts in our research. Following this, we 

will review previous research on free play, and on teachers’ impact and children’s agency. 

Next, we will describe our methods and present our results. To conclude we will discuss the 

implications of our findings for preschool education practice and research. 

Our contribution to this field is to shed light on the teachers’ arrangement of the 

physical environment, the teachers’ pedagogical ideas about these arrangements and the 

impact on children’s agency. In particular, we seek to characterize the relationship among 

these three areas so it can become a subject of further discussion and research.    

 

2. Background  

This study examines how the ways in which the teachers organize and think about the 

preschool environment has an impact on children´s ability to act, their agency, in free play. A 

number of studies have examined the relationship between teachers’ impact on the preschool 

classroom and children’s agency. These studies have examined different elements of the 

preschool environment. For example, how the physical environment is organized and how 

different kinds of control and power are exerted by the teachers in the preschool setting. In the 

following review of the literature, we will begin by explaining the central concepts used in 

this study. We will continue by examining relevant research of children´s agency. Next we 

will present previous research focusing on free play, teacher control and the environments 

impact. Finally, we will present research examining the construction of the preschool child. 

 

2.1 Agency 

When discussing play in the domain of preschool education, the focus is often directed on 

children's behavior and actions (Tullgren, 2003). Our study uses the concept of agency as a 

tool to talk about children's ability to act. Furthermore, we consider the actions children take 

during free play to become grounds for the observation of children’s agency. That is, free play 

reflects agency. How the children engage in free play tells us something about the choices 

they think they can make and the actions they feel free to take. To be able to use this concept 

and understand its impact on relationships in preschool the theory of the concept need to be 

explained and clarified. Emilsson (2008) describes the concept of agency as people’s active 

impact on their own development and their motivation to explore and learn new things. 
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Agency is based on the notion that human actions are intentional. That is, that humans can act 

consciously and not solely out of spontaneous reactions (ibid.). Hilppö, Lipponen, 

Kumpulainen and Rainio (2016) also describe the sense of agency as awareness of being an 

initiator of actions. They divide the concept into two definitions, first and second order of 

agency. 

 

First order sense of agency points to one’s pre-reflective awareness of initiating 

actions, like raising one’s hand. In comparison, second order sense of agency 

points to a more reflective account provided of one’s actions, like “I raised my 

hand, because I knew the answer to the teacher’s question and wanted to 

answer. (Hilppö et al., 2016, p. 3). 

 

The study presented in this paper focuses on children’s and preschool staff’s first order sense 

of agency. The reason we chose to focus on first order sense of agency is because as an 

empirical phenomenon, it is observable. In free play one is able to see what actions the 

children take and how they interact with the environment. Second order of agency would 

demand a different method where the children’s voice of reason and reflection is heard. The 

Swedish curriculum for preschool states that free play is the children’s prime instrument for 

learning and development (Skolverket, 2011).   

 

Play is important for the child’s development and learning. Conscious use of 

play to promote the development and learning of each individual child should 

always be present in preschool activities. Play and enjoyment in learning in all 

its various forms stimulate the imagination, insight, communication and the 

ability to think symbolically, as well as the ability to co-operate and solve 

problems. Through creative and gestalt play, the child is given opportunities to 

express and work through his or her experiences and feelings. (Skolverket, 

2011, p. 6) 

 

This part of the curriculum can be interpreted as promoting teachers having sustained control 

in the free play such that they should engineer it so that children experience it in a particular 

way. Teachers are asked to use the free play for predefined purposes and to achieve this 

children’s agency is most likely to be compromised. The quote can be interpreted as 

somewhat contradictory, since enjoyment requires a sense of agency. If children feel like they 
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cannot have an influence over their immediate environment, then they may not enjoy their 

situation (Nordin-Hultman, 2004). The fact that children are “given” opportunities implies 

that the adults are the owners of the opportunities. 

 

2.2 Our definition of power 

Stating that teachers should use free play in a conscious way, engineer these situations, and 

give children opportunities, implies that teachers have constant control and power. In this 

study we draw on Markström´s (2005) definition of power. She argues that power is 

manifested through actions in every encounter with people, face to face or through artifacts. 

This provides limitations and rules for what is possible to happen in a context (Markström, 

2005). The interest of this study is not to point out why power is present, but to highlight this 

power in order to be able to discuss and negotiate it. We believe that everyone has some 

amount of power and the balance is constantly changing in every encounter.  

 

2.3 Classification and Framing  

In the analysis of the material in this study, we draw on the concepts classification and 

framing in the work of Bernstein (2000).  Bernstein proposed these concepts as tools for 

identifying structural power relations through the lens of day to day acts of communication. 

Classification is “the what” of an activity and framing is “the how”. Bernstein explains 

classification as a process that establishes voice and framing controls the message.  

Classification is connected to power. It is originally used to identify categories and 

discourses in a wider sense, however in this discussion it is used to distinguish categories in 

terms of the physical organization of the environment. For example, when studying a room 

one would focus on examining the kind of furniture and how materials and furniture are 

placed in the room. An analysis that uses classification as a tool focuses not on objects as 

examples of specific categories, but on the boundaries between different classified categories 

because it is at the boundaries where classification takes place. The identity of an object only 

exists in its contrast with other objects. For example, a construction room in a preschool 

cannot be distinguished as a construction room if it contains the same material and 

possibilities for actions as the other rooms in the preschool. 

An activity can be defined as strongly or weakly classified. But something one must 

remember when using this concept is that both weak and strong classified situations still 

contain power relations. That is because the boundaries between categories are based on 
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power relations. Weak classification is recognized by more flexible boundaries but the 

boundaries are still there to bend. Continuing with the idea of the construction room as an 

example, a strongly classified construction room can be understood as a room that is furnished 

and planned for a construction play with specific material which itself indicate how it is 

supposed to be played with, whereas a weakly classified construction room can be understood 

as one that invites to construction play but offer opportunity to play something else. It is 

weakly classified as a construction room since the norm is to play a construction play but the 

room allows and enables the children to act in a way that suits their interests.  

The concept of framing concerns how communication is controlled. This is done by 

examining the ways how teachers and children communicate, who decides when, about what 

and how to speak. Framing, in other words is about who possesses control over these 

circumstances, that is, who gets to “frame" the conversation. Like classification, an activity 

can also be described as strongly or weakly framed. Communication with strong framing is 

controlled by the one delivering the message, while in communication with weak framing the 

receiver has more control over the previously mentioned circumstances. In both weak and 

strong framing the control is present, the question is who exerts it. 

To summarize, classification is connected to power and framing is connected to control. 

However, the two concepts are constantly intertwined and hard to separate (Bernstein, 2000). 

 

2.4 Prior research 

In a study that examined the relationship between free play and pedagogical environment 

Nordin-Hultman (2004) examined the specific question of how this environment can have an 

impact on what children can do and how they behave in different situations thus affecting 

their level of performance and how they are seen by others (described as individuals). A way 

to think about the opportunities children have to think, feel and act in an environment is the 

idea of the environment as the third pedagogue, which is a central concept in the educational 

philosophy Reggio Emilia (Dahlberg & Åsén, 2011). In her study Nordin-Hultman (2004) 

compared field observations made in Swedish and British preschool classrooms of how the 

environment and material was organized in preschool. In particular, she examined the 

relationship between this organization and adult understandings of childhood and how 

children should act.  

Nordin-Hultman (2004) found that regulation and classification of time, space, and 

materials was strong in Swedish preschools because of the high amount of routines and the 



Jönköping University 

Examensarbete 

Johanna Strand, Linnéa Wahlström 

 

9 

 

interior of the preschool with many small rooms. This requires a great deal of adaptation from 

the children. Furthermore, Nordin-Hultman found that there is a strong tendency in the 

preschool context to interpret children’s behavior as a part of their character in spite of 

theories of interactionism being the dominant viewpoint in research. Nordin-Hultman’s study 

was grounded in a post-modern perspective. In particular, she drew on post-structural theories 

as analytic tools from which children’s behavior and identity is understood as an ever 

changing result of environments and situations. The research states that when you see 

characteristics in a child it is a reflection of the relationship between the child and the 

environment and context surrounding it. Therefore, a child who is described as a child with 

concentration difficulties is part of an environment which offers little to focus on and a child 

who is described as competent is part of an environment that offers possibilities for the child 

to engage his or her competencies (ibid.). 

 When talking about physical environment in preschool free play becomes a corollary 

aspect to review. When looking at how children play you are looking at the extent to which 

they have agency. Free play is a well-researched area and is often described as a fundamental 

part of children’s development (Tullgren, 2003). The research in this area is often aimed to 

describe the true nature of the child, however Tullgren (2003) states that this is problematic 

and is rather due to the need from society to create a certain child in a specific time.      

 Tullgren (2003) conducted video observations of play situations in preschools in order 

to examine play through a power perspective and to examine what happens in children´s play 

when teachers participate. She asked the questions of what becomes an object of governance 

and what techniques are used to govern the children. The aim for Tullgren was to highlight 

the existence of governing in order to talk about it. Three prominent themes emerged in this 

research that answered the question; what is being governed. These were control of what 

children play, how they play and how active they are in play. The governing is carried out by 

supervision, normalization in order to teach children the norms of society, and exclusion 

techniques (ibid.).  

Another significant study of how teachers have an impact on children’s agency has been 

done by Emilsson (2008). She conducted an observational study of interpersonal 

communication between teachers and children in preschools. The research was based on 

videotaped observations of interactions in two Swedish preschools with children aged 1-3 and 

ten teachers. The material was analyzed through the lens of three different constructs: 

children’s participation and involvement in educational activities, children’s influence on the 



Jönköping University 

Examensarbete 

Johanna Strand, Linnéa Wahlström 

 

10 

 

content of the everyday practice, and the values preschool teachers encourage and 

communicate to children (ibid.). 

Emilsson (2008) argues that the new more democratic focus in the curriculum is in fact 

just a new way of governing the children. An example of the kind of democratic orientation 

that Emilsson is concerned about is illustrated by the following quote taken from the most 

current version of the Swedish preschool curriculum: “The preschool should strive to ensure 

that each child develops the ability to understand and act in accordance with democratic 

principles by participating in different kinds of cooperation and decision-making.” 

(Skolverket, 2011, p. 12). Emilsson (2008) argues that this new focus on democracy and 

influence reflects that control in preschool has gone from openly authoritarian to become 

more disguised and friendly, which makes it difficult to identify as an exercise of power. As 

previously stated, exercise of power needs to be highlighted and identified to be an object of 

discussion. Nordin-Hultman (2004) also talks about this subject and argues that the exercise 

of power risks becoming invisible and inaccessible for reflection since openly authoritarian 

type of governance is unlikely to occur in Swedish preschools today. This transition can be 

understood when considering how the socialization1 of children in school historically in 

Sweden was highly focused on discipline and authority as opposed to the more caring focus 

today (Emilsson, 2008).  Swedish preschools in the 1960s were characterized by authority and 

hierarchy among the staff. According to Alva Myrdal the overall upbringing of small children 

during this period was excessively authoritarian both at home and in preschools (Korpi, 

2007). 

Emilsson (2008) also examined the role played by communication between teachers and 

children in Swedish preschools in the socialization of young children and studied this through 

the lens of concepts from Bernstein such as strong and weak classification and framing 

(Bernstein, 2000). Classification describes ”the what” of an activity and framing is ”the how”. 

A strong classified activity includes a predetermined way to act. Framing is used to describe 

the communication between teacher and child, who decides when, about what and how to 

speak. In the study Emilsson (2008) chose to observe two situations with different amount of 

teacher control, one with strong classification and one with weak classification, in order to see 

how this had an impact on children’s participation. The results showed how a heavily 

controlled activity risked inhibiting children’s participation and how a freer play situation 

                                                 
1 Emilsson uses the term fostering as a translation of the Swedish word “fostra”. 
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could promote children’s motivation to engage on their own terms in a higher degree (ibid.).

  

Emilsson (2008) also examined influence on the content of the everyday practice. An 

example of this everyday practice is circle time. Emilsson studied children´s influence in 

relation to teacher control in circle time. One of the questions she asked during the analysis 

was: what possibilities do children have to take initiative? Results showed a correlation 

between weak framing in communication and increased child influence. That is when both 

children and teachers have little control over what gets said and how.  

In addition to Emilsson’s (2008) work, there have been other studies examining 

communication and interaction between children and adults in preschool. Markström (2005) 

performed a study and the aim of the research was to contribute to the understanding of 

preschool as an institution. Her claim was that prior research that used Foucault’s theories of 

power had focused on children and preschool but had not studied the interaction between the 

actors in the preschool context. Markström conducted an ethnographic study based on 

participant observations, audio recordings and interviews with children, teachers and parents. 

The study focused on how the preschool could be understood but also how the rules and 

conditions could be created and where the tension between actors and environment becomes 

important.  

The result showed that the power of routines and control of others is significant and this 

in turn resulted in children and parents having little control over time and space in the 

preschool (Markström, 2005). The result also showed contradictions such as the time in the 

institutions is characterized by strict planning and structure but also spontaneous unplanned 

activities. Markström describes the construction of the preschool child as situated and 

pragmatic but at the same time the children do not come to preschool by choice but it is 

expected of them to be happy to be there. The preschool child should be an individual, but in 

the right way, by being a social child, an individual in a collective (ibid.). 

 

3. Aims & Research Questions 

In relation to this background research on children´s agency and the physical arrangement of 

the environment, this study is contributing by bringing in the teacher´s perspective. This is 

done by a method that involves sharing observations, photographs in particular, with the 

teachers and making this the object around which the interviews are organized.  
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The purpose of this study is to examine the ways in which preschool teachers’ 

organization of the physical and social environment both restrict and enable children’s first 

order sense of agency.  Specifically, given the importance attributed to free play in the 

Swedish preschool curriculum, and the fact that free play is a reflection of the degree of 

children’s agency, we examine how the organization of the social and physical environment 

has an impact on the actions children can engage in during indoor free play in preschool. We 

ask: 

 

 How do the teachers organize the physical environment in preschool rooms where free 

play takes place? 

 What actions do children take in preschool rooms where free play takes place? 

 

4. Methods 

The research presented is based on a qualitative case study (Bryman, 2012) of free play rooms 

and activities at one preschool. The case study combined field observations and semi-

structured interviews. These methods were used because the researchers aim was to gain a 

deeper understanding of a phenomena instead of evidence of a preconceived hypothesis 

(Christoffersen & Johannessen, 2015).  

 

4.1 Field site  

The case study was conducted at an eleven-unit rural preschool. Selection of the preschool 

was based on familiarity with the staff and receptivity by the school principal to education 

research. Study observations were based on the children and teaching staff of one of the 

preschools units. This unit was selected based on their willingness to participate and one of 

the researcher's familiarity with the staff. Given the timeframe of the research the study was 

limited to one unit in order to acquire a more in depth understanding of the environment and 

phenomena of interest.   

 

4.2 Participants  

The unit consisted of 14 children ages 3-4 years old and a teaching team of three people, one 

preschool teacher and two preschool caregivers2, which is a Swedish equivalent of a high 

                                                 
2 The Swedish translation of this word is “barnskötare”. 
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school degree in teaching. The preschool teacher had a university degree in early childhood 

education and graduated 6 year ago. Since then she has had further training such as student 

tutoring and mathematics in preschool and other independent lectures. One of the preschool 

caregivers had her training 38 years ago and over the course of her working life had a lot of 

further training, for example an education called “Förskolelyftet” which launched in 

conjunction with the new curriculum 2010 and was targeting all staff in preschool. The other 

preschool caregiver was trained 26 years ago. She also had further training, for example a 

course at university 15 years ago that focused on caregiving to become a “carepedagogue”. 

For purposes of identification in the remainder of the paper, all adult participants will be 

referred to as teachers. The purpose of this is to move focus away from the teachers’ 

education. The former preschool caregiver will be referred to as Teacher-1, the latter 

preschool caregiver as Teacher-2 and the preschool teacher as Teacher-3. 

 

4.3 Field observations 

Field observations were made in four rooms used by the preschool unit´s children and 

teaching staff. The four rooms were selected for observations because it was these rooms that 

the children had access to during free play. The observations were made simultaneously by 

both of the study researchers. The researchers made their observations of the four rooms and 

the activities that took place in these rooms on three consecutive days from 7.30 - 9.303. It 

was during this two hour block that free play took place in the preschool unit. In addition to 

the children and the teaching staff of the preschool unit, four substitute teachers and a 

university teaching student were present at some point during the observed time.   

The two researchers were present as participant observers (McKechnie, 2008). While 

the researchers aimed primarily to observe the children as they independently engaged in free 

play (i.e. the researchers did not actively engage the children), if the children engaged the 

researchers, the researchers responded to the children. For example, on several occasions 

during the observations the researchers were asked by the children to access materials that 

were out of reach to the children. Considering that the research topic was about teacher 

control of the environment the researchers asked the children to defer to their teachers when 

asked to make decisions about the arrangement of the environment. At the end of each 

                                                 
3 The children ate breakfast at 8.00 and during that time the researchers did not make any documentation.  



Jönköping University 

Examensarbete 

Johanna Strand, Linnéa Wahlström 

 

14 

 

observation day the researchers sat down together and discussed their impressions and 

observations. These conversations were audio recorded.  

A second component of the field observations involved photographing each of the 

rooms at regular intervals on each of the three observation days. This was done in order for 

the researchers to examine if and how the physical environment changed during the course of 

a day. Furthermore, the researchers anticipated reviewing and selecting photographs from this 

corpus for use in the interviews with teaching staff. The rationale for using photographs was 

that they would make it easier for the interviewees to not only remember more specific details 

about the environment but to elicit richer descriptions and impressions from the teachers 

(Harper, 2002). 

 

4.4 Semi-structured Interviews 

During the observations and by looking at the photographs the researchers came to some 

preliminary conclusions. It was noticed that children in general did not move material 

between the different rooms, from one day to another changes to the arrangement of the 

environment were made and the teachers focused a lot on the number of children in the 

different rooms. These findings are ways in which teacher’s actions on and perceptions of the 

physical environment were consequential for children’s agency. The preliminary observations 

raised a lot of questions and these became the groundwork for the questions asked in the 

interviews. For example, although it was noticed that children did not move material between 

rooms, the reason behind this was not clear. Were there outspoken restrictions about this? 

Following the field observations and this preliminary analysis, semi-structured 

interviews were conducted with the preschool unit’s teaching staff. The interviews focused on 

questions related to the physical environment and free play. As noted, the photographs 

gathered during the observation sessions were incorporated into the interviews.  

The interviews treated topics such as the teachers’ general perception concerning the 

role of free play in preschool and organizing the pedagogical environment. According to 

Löfgren (2014) interviews provide access to the thoughts and experiences of others. 

Interviews were conducted because the researchers wanted to learn about the teacher's own 

thoughts on the way they organize the environment. The interviews were semi-structured 

since the researchers conducted the interviews with pre-selected topics in mind and because 

they used photographs as objects of discussion for the interviewee to talk about freely 

(Bryman, 2012). The interviewees were chosen because they were the ones in charge of 
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organizing the physical environment. During the observations there were four substitute 

teachers present but since it was the regular staff who were in charge of organizing the 

environment long term, the substitute teachers were not interviewed.  

 

4.5 Documentation 

During the observation time the researchers wrote field notes about the activities. These field 

notes were written simultaneously by the researchers, but not continuously. Transcripts from 

the audio recording of the interviews and the conversations between the researchers at the end 

of the day were made. As noted, photographs of the physical arrangement of the room were 

also systematically gathered over the course of the three observation days. 

 

4.6 Analysis and Conceptual framework  

Before the formal analysis of the collected data were made, a preliminary analysis was 

conducted. At this stage the photographs taken during the observation were informally 

reviewed and through these discussions, the interview questions were refined.  

Field notes and interview transcripts were subjected to a thematic analysis. Thematic 

analysis is done by identifying repeated themes and patterns (Ritchie, Spencer & O’Connor, 

2003). This allowed structures to be seen, created by the teacher-driven configuration of the 

environment. The analysis was made with the research questions in mind: How do the 

teachers organize the physical environment in preschool rooms where free play takes place? 

What actions do children take in preschool rooms where free play takes place? These 

questions were the two categories which later generated different themes that emerged based 

on our analysis of the transcripts and preliminary analysis of field notes and photographs. The 

themes were: how the material is organized, teacher's arrangement of children and play, the 

teachers sense of agency, and what and how children play. 

      To understand the relations between our research aim and study the empirical material 

was analyzed from postmodern viewpoints, which means the thought of a pluralistic world. 

There is not a universal truth or reality, but everything can be understood in different ways, 

seen from different angles. Communication, theory and practices have an inherent power to 

decide what it is possible to think about, talk about and do in different contexts (Nordin-

Hultman, 2004). We define postmodern viewpoints as a concept that opposes the idea of a 

child with a true nature that can be described. Another viewpoint is that children does not 
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have a true identity but are constantly remade in interactions and relations with the 

environment surrounding them.  

The qualitative approach helped the researchers get a sense of the physical space and 

culture of the specific preschool unit. Qualitative studies focus on getting a complete image of 

what happens in a certain space, both physically, symbolically and socially. The results of the 

case study are results related to that particular place and time where the study was conducted. 

No generalized conclusions can be made from the results (Bryman, 2012). 

 

4.7 Ethical considerations  

Verbal and written informed consent was obtained from the study participants, including the 

parents and guardians of the participating children. Everyone participating in the study was 

informed about the research aim, and was informed of their right to withdraw their consent at 

any time without explaining. The researchers must guarantee anonymity and finally all 

gathered information about individuals can only be used for research purposes 

(Vetenskapsrådet, 2011). The thesis does not reveal any real names of participants, the field 

site or any other identifying characteristics.  

 

5. Results 

In the following section, results from the analysis will be presented in four themes. The 

themes are: how the material is organized, teacher´s arrangement of children and play, the 

teachers sense of agency, and what and how children play.  

        

Figure 1: A bird´s eye view layout of the four rooms at the preschool where free play 

activities took place.  
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5.1 How the material is organized 

The teachers described how they continuously evaluated the material in the rooms. 

Specifically, they focused on if and how the children played with the materials. The change of 

the available material depended mostly on whether the children seemed to enjoy use of the 

materials (for example, as indicated by the amount of time since the children last used the 

material. Teacher-1 explained: ”[…] and depending on what the children are interested in too, 

we can take out the wooden train tracks from the storage and when they are done playing with 

it we can put it back again.”  

The teachers also spoke about the arrangement of materials in terms of the intentions of 

the children, describing as important the availability in each room of materials that the 

children could use for their own purposes. For example, the teachers were asked during the 

interviews to look at a picture of a child who had 

retrieved a footstool from the bathroom in order to be 

able to build an even higher tower of blocks in the 

Construction room. This is an example of weak 

classification because the regulation of the sectioning of 

materials in different rooms are not distinguishable. The 

teachers were asked if the children move material from 

one room to another and Teacher-3 answered: 

 

I don’t think they usually retrieve the dolls and use them in them in the 

construction room or bring blocks to use them with the dolls but maybe he 

needed to have it, I don’t know his thought behind it but maybe he needed a 

footstool to be able to build higher. [...] But I think it’s fine. You might want to 

limit and have certain things in certain rooms but if you have a, if the children 

have an agenda with it, what to use, if they want to use the blocks with the 

dolls then I think it’s fine, if you need it for a certain purpose. 

 

Teacher-3 explained that the footstools are usually used in front of the sinks in the bathroom. 

When the children go get them to use them as tools they usually use them to reach higher, for 

example if the children want to have something on their shelf in the hallway.  
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5.2 Teachers arrangement of children and play 

From the observations and interviews it became evident that the teachers try to distribute the 

children across the four rooms in specific ways. This is a demonstration of strong 

classification because the distribution is designed to regulate what the children do in the 

rooms and in the preschool in general. In particular, the teachers spoke about how they used 

doors and gates to keep children in specific rooms. During the observation we saw a child in 

the Play hall (See Figure 1) who came to the locked gate and said, "I want to get out" three 

times before it was "ok" according to the teachers. The child was also told, "No, you are still a 

doctor" because it had a doctors’ coat on.  The teachers also spoke about controlling the 

distribution of children in order to achieve what they described as a “good play” situation. For 

example, Teacher-1 explained that the logic of the distribution was based on the relationship 

between the number of children and the quality of the play: “I do control them a little because 

otherwise they might all end up in the same room and I know by experience that it wouldn´t 

result in a good play.”  

The evaluation of the quality of the play was another topic that the teachers focused on. 

Teacher-2 described an example in the Construction room (see Figure 1) of assessing play and 

making the call when it is necessary to steer it in the right direction, using strong 

classification: 

 

Many of the children love to go in and empty all the boxes and pour everything 

on the floor and then ”poof” it’s all a jumble. Though if you're there as an adult 

you can control them so they build something on this plateau thing with blocks 

or other stuff we have, and the animals and everything so they can play. And 

then it can be a really good play. It also depends on which children there are. 

There's always someone who can’t handle it and just take everything out and 

then go to the next room. But I guess that’s life with these little ones. 

 

Teacher-3 confirmed that this was a recurring occurrence in the construction room: ”Ehm well 

we had a thought about what kind of play we wanted it to be here, and are we not involved in 

the construction play it becomes… not always, but sometimes it's like all things are in a mess 

all over the floor.” 

      Teacher-1 and Teacher-3 said they wanted to inspire the children to play, however they 

had different ways of doing it. Teachers-1 explained that, “it’s the same in the home corner. 
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You can clean it all up sometimes but sometimes I think it’s nice to come in to a set table. It’s 

more inspiring.” In our field observations Teacher-3 said when they were finished cleaning up 

in the construction room; “There, everything is in order and now you can get inspired to build 

again” (field note, 2016-04-15) 

From the observations, there was an overall feeling of a desirable atmosphere that the 

teachers strived for. The environment should be exciting, cozy and calm in many ways. For 

example, in the Play hall (see Figure 1) Teacher-1 and Teacher-3 expressed during the 

interviews how they had tried to create nooks and add fabric hanging from the ceiling in order 

to make the room feel more cozy. When evaluating that the play was no longer “good” but 

was becoming too messy, the teachers decided to interrupt the children and with strong 

framing promote a calmer and quiet play. That is, the teacher took a dominant role in shaping 

how the children played. They also said during the interviews that they wanted the children to 

start the day in a calm and peaceful way. When Teacher-3 was talking about a photograph 

taken before breakfast of ongoing play in the Construction room (See Figure 1) she said:   

 

But usually we go in here after breakfast, you try to have it a bit more peaceful 

before breakfast. Not start that kind of play in the other rooms because there 

are so many children arriving at that time and then you want the atmosphere to 

be more calm and quiet.  

 

All of the teachers expressed an apprehension toward participating in the children’s free play. 

In an example of weak classification, the teachers expressed concern that during free play 

they feared leading too much or interfering with the play if they participated. All of the 

teachers also described free play as something where the children come up with the rules. For 

example, Teacher-3 said: “I think that it´s free play all the time when it´s not a decided 

activity where I control exactly what´s going to happen”. At the same time, the teachers said 

that they wanted to keep an eye on the play but not affect it too much, unless it becomes too 

wild. In that case they need to step in and lead the play towards what they feel is a “good” 

play. 

Interestingly, the teachers talked about play in terms that implied that there were 

desirable and acceptable forms of play. For example, Teacher-2 said: 

 

We have more balls but we have actually put them away for now. Balls are 

better to play with outside, in my opinion. Because it often becomes a play 
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where they throw them around and then it’s easy that something breaks or 

something. But if I’m with them in there I usually sit down on the floor and we 

roll the ball between each other. […] That’s a good play in my opinion. It´s a 

good way to exercise motor skills. 

 

5.3 The teachers´ sense of agency  

The amount of freedom teachers feel they have to organize the environment becomes crucial 

for how the physical space is designed at a preschool, which in turn has an impact on 

children's actions and to what extent they have agency. The theme about the teacher’s sense of 

agency emerged from the preliminary analyses that followed the observations and preceded 

the interviews. For example, it was noticed that there was a lot of focus on cleaning up and 

clearing the floors. This raised the question whether this was done for educational purposes or 

because of something else.  

The question “how free do you feel to organize the environment, is it your call to decide 

how the environment should be organized and what material to bring in?” was asked. There 

was unanimous consensus among the teachers that they felt free to organize the environment 

as they wished. Reorganizations were made both individually and collectively, and there was 

open climate to try out any ideas. They reported that they could make spontaneous decisions 

and changes. For example Teacher-2 noted:  

 

We talk together, but then many times it's someone who has an idea or you 

have been somewhere and seen something or something like that and then you 

want to try it out and then we talk about it and we do it quickly. 

 

Furthermore, the teachers described a sense of weak framing in being able to bring up and 

discuss ideas about how to organize the environment that someone else could carry out. 

Teacher-1 expressed this as: 

 

We have often talked about it in some staff meeting, but then everyone can’t 

always be part of it and do everything at the same time. That is, if we have 

some evening meeting like I talked about at the start of the semester then in 

August. Then maybe we have been a part of it all of us, then maybe you do the 

organization in the evening. But in the construction room we did the change 
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one by one, or two by two, and maybe one had a thought but it was someone 

else who did it. 

 

However, on several occasions during the interviews they expressed the feeling of being 

controlled by extrinsic circumstances. Teacher-1 said “We are so controlled by things like we 

need to go outside and the cleaning lady is coming at ten o’clock”. 

 

5.4 What and how children play 

When talking to the teachers about pictures of the different rooms they were asked to describe 

what kinds of activities take place. All of the teachers described the rooms as spaces that were 

conducive to certain types of play, displaying strong classification. Some of the play that 

emerged, the teachers said, differed from the kinds of play that the teachers had planned for, 

but even this play was usually in line with the original intentions of the teachers. One example 

of how the teachers envisioned the relationship between play and the individual rooms 

concerned the Experience room (see Figure 1). Teacher-3 “Well, it didn´t turn out the way it 

was supposed to. The basic idea here was that this would be more of an experience room or 

like a room for exploring their senses”. However, the play that actually took place was 

generally more active in this room. When the teachers were not present they felt that there 

was a lot of running around and playing with balls. In the construction room there was also a 

predetermined purpose and again they said that when the adults are not present all the material 

ends up scattered on the floor. This is an example of both weak and strong classification.  

The teachers were asked to further describe what kind of play takes place in the play 

hall (see Figure 1). They answered that it was meant to be a role play room and that they 

populated this room with material to fit this purpose. Teacher-1 said: 

 

Here´s the role play room, like a home environment, they usually cook there 

and then it's a lot of care where you put each other in bed and you sleep and 

you cry a little bit and give each bottle. A lot of driving the car, you go to Leo's 

Playland and to the store and shop and go home again. And going around with 

the strollers, so it's very much role play and side by side play also with the 

younger children. 

 



Jönköping University 

Examensarbete 

Johanna Strand, Linnéa Wahlström 

 

22 

 

From the observations it became evident the teachers themselves upheld the ideas of what 

kind of play was suitable for which room. At one occasion a child did something other than 

what was intended for the room and Teacher-1 said: “This isn't how we play in the 

construction room, you'll have to go into the experience room if you want to do that”. (Field 

note, 2016-04-12) 

Interestingly, data from our field observations showed that the children assimilated the 

teacher's’ reprimands and used them to discipline one another. The children told each other: 

“This room is full now.”, “We don’t run inside.”, “Be careful playing with that.”, “We don’t 

do that in here.”, “This is how you play in here.” and “We’re not allowed to use that.”. It also 

became evident during the observations that the teachers use collective socializing by saying 

that “In this preschool we don’t do this” or “In this room we don’t play like that.”. 

Another example from the observations was of when the teachers decided how the 

children should play. It was noticed that children playing alone were often encouraged to join 

the group or to “come and play”, as if what they were doing was not qualified as play. On one 

occasion a girl was sitting on the couch reading and was told to put the book away and play a 

little instead.  

 

5.5 Summary 

In general, the results showed that the teachers have a vision of how the environment should 

be diverse and varied. It also became apparent that teachers distinguish between “good” and 

“bad” forms of play, which results in constant evaluation of children´s free play. This in turn, 

has an impact on the organization of free play spaces. In addition, it became evident that 

certain rooms and material are conducive to certain types of play. The results also showed for 

example, that teacher´s ideas of good play and the use of closed doors and gates becomes an 

infringement on children´s agency.  

 

6. Discussion   

The purpose of this study was to examine how the teachers’ ways of organizing the 

environment has an impact on children's agency in free play. Previous research in this area is 

mostly focused on the power relations between teacher and child, while the aim of this study 

was to focus on interrelations of control and power among the teachers, children, and the 

physical environment. 
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6.1 What is free play? 

All three teachers spoke about the fear of controlling the children during free play and 

therefore wanted to keep their distance and view it as positive if they did not interfere in the 

play. Teacher-3 described free play as every play situation in preschool where the teachers do 

not plan exactly what was supposed to happen. It is play where the children set the rules and 

teachers merely keep an eye on the activity. This pedagogically-driven, non-interference by 

adults in children’s play is an attitude that is commonly held by female teachers in Swedish 

preschools (Sandberg and Pramling, 2005). 

However, a play situation can never be truly free if it takes place in a teacher organized 

environment. Another infringement on the freedom of play is how the curriculum asks 

teachers to use play in a conscious way in order to maximize children's development and 

learning (Skolverket, 2011). But this could be problematized by how you look at teacher 

participation in play. The participation can be viewed as control over and governing of how 

children play (Tullgren, 2003). Adult participation in play can also be viewed as an asset and 

a way to add fuel to the play and help the children to further expand the free play (ibid.).  

Another way of controlling play became evident: the teachers engaged in constant 

evaluations of the quality of play. It was clear that one of the most common ways of doing 

this was to decide how many children were allowed in different rooms at the same time. This 

was explained with the presumption that “good play” would not have occurred otherwise. 

There is an assumption that too few or too many children involved in the same play would 

result in something bad. The intuition that there is a certain number of children which is 

optimal in terms of social interaction for the emergence of satisfying activities has an impact 

on what children can do and how they can act, thus affecting their agency. The notion is that 

children's play must be somewhat controlled and directed towards what is considered a good 

and developing free play (Tullgren, 2003). 

From the observations we could see that children playing by themselves is not 

something that is encouraged. The aim is to socialize the children to become what is 

considered a “good” child in order for them to become a “good” citizen for the future 

(Tullgren, 2003). Controlling the children with the future in mind is a way for adults to 

prepare children for demands that will be imposed on them during their lives.  

At one point during the observations one child sat in the couch reading a book when it 

was encouraged to stop that and play something instead. In line with the observations we 

made in our study, Markström (2005) also observed that teachers viewed solitary play by 
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children as less desirable than group play or side-by-side play. At the same time, Markström 

found that children sometimes look for the opportunity to be by themselves and have a hard 

time finding it since the environment is not made for this and other children and adults try to 

convince the child seeking solitude to join the group. 

 

6.2 Adult control exerted by children 

In our results we could see different examples of when children discipline each other. For 

example, they said things like “this room is full now” or “we’re not allowed to use that”. 

During the observations we heard the teachers use these exact phrases. This could therefore be 

seen as an example of when adult power is exerted by the children. The children hear the 

different rules that are expressed by the teachers and later repeats this to the other children. 

Tullgren (2003) argues that children are encouraged in preschool settings to be an active part 

of the development and regulation of themselves and one another to fit the norms of society. 

This is one way in which teachers exert control by guiding the children in their “free” choices 

in order for them to make the “right” choices (ibid.).   

Between the children this kind of adult expression of power is a form of strong framing 

and through this an expression of high agency. Phrases like “we’re not allowed to use that” do 

not leave room for discussion or answering back. At the same time, it can be argued that the 

child who uses the teacher's’ words do this in order to exert power over other children. When 

borrowing the teacher's voice, they are also borrowing the teacher's power. Markström (2005) 

stated that the rules of a preschool are created and maintained by both children and adults. 

The social environment is constructed and everyone is a part of the construction whether they 

are aware of it or not (ibid.). An example of this, but also of strong framing and classification, 

is the collective socializing which was noticed during the observations. That is, when teachers 

use phrasing such as “we don’t play like that here”. This kind of discipline implies the 

consequence that if the children break these rules or go against these social norms they are not 

behaving in a socially acceptable way and are not a part of the group.  

 

6.3 The environment has an impact on the teachers’ perceptions of the child 

The environment leads the children to behave in particular ways and these behaviors can be 

misunderstood as reflections of the children’s personality by observers who do not consider 

this environmental influence in their assessment of the children. Nordin-Hultman (2004) talks 

about the fact that when you describe the child you also describe the environment and the 



Jönköping University 

Examensarbete 

Johanna Strand, Linnéa Wahlström 

 

25 

 

context around the child, because there is a constant exchange between the two. This is an 

excellent example of the postmodern notion of a child without a “true” identity who is 

constantly remade in relation with everyone and everything around it. In the interviews, the 

teachers describe the children as wanderers since they want to switch rooms often and 

according to the teachers switch play often. However, play does not end just because the 

children walk away from a particular play room. The preschool unit is divided in several 

small rooms. If there instead had been one big room, would the teachers still have described 

the children and their play in the same way?  

The layout of the unit has an impact on the level of classification in the rooms. Nordin-

Hultman (2004) argues that when a space is divided into several small compartments, each 

compartment is given a specific purpose based on what kind of material is placed in them. She 

also states that when a place which holds a number of activities is divided, the activities 

becomes differentiated and kept separate. Depending on where a material is placed, in which 

room, unspoken rules of how to play with a material are created (ibid.).  

Teacher-3 explained that materials in the rooms are not usually moved around from 

room to room by the children to be used in different types of play. However, it would be fine 

for the children to bring material from one room to another if they have an agenda for those 

materials. This is an example where weak classification enables children to have high agency. 

This became visible when a child brought the footstool from the bathroom into the 

construction room. It is not the teachers themselves who limit where material can be used by 

setting spoken rules, but by dividing materials in different rooms. Rooms with predefined 

purposes and where the right kind of material is being used is the common way in Swedish 

preschools (Markström, 2005). 

 

6.4 The environment controls and is controlled by the teachers 

As a recurring theme, we could see that there is a kind of atmosphere that is desirable. This 

atmosphere becomes an underlying ambition when the teachers' make decisions about 

redirecting play or not, choice of materials, the organization of the unit, and the arrangement 

of children. The environment should be exciting, cozy and calm. The preschool curriculum 

also describe how teachers should think when they arrange the environment and states that it 

should be attractive and consist of a good balance between rest and activity (Skolverket, 

2011). We have previously mentioned how the teachers strived for a calm start of the day and 

did not want the children to start with a rowdy play before breakfast. To achieve this the 
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teachers usually kept the doors closed to the rooms where this kind of play usually took place. 

And here we can see that this is supported in the curriculum. But the fact that this was 

mentioned when looking at a picture of a messy play before breakfast shows how the children 

in this situation were highly agentive in a weak classified context, making their own decision 

contrary to what was suggested from the teachers by the closed door.  

 Another situation where a closed door was implicitly used to control the children's 

actions occurred during the observations when Teacher-3 did not discipline or say anything to 

children running around. Instead she said quietly to herself “I think I’ll shut this door now”. 

When she did this the children could not run around anymore so they stopped. In this situation 

the closed door actually became an infringement on the children's agency since they had to 

change their actions in accordance to the teachers’ rearrangement of their setting.  

In addition to this desire for a calm setting the teachers also expressed a desire for the 

environment to be exciting. In order to accomplish this, they vary the material. Their ambition 

to keep the environment constantly varied is done by removing material when the children are 

not playing with it anymore. By doing this they are taking children's interests into 

consideration which the curriculum emphasizes should be the foundation for the changes and 

renewal of the environment (Skolverket, 2011). When the teachers take control over what 

material is offered and when, they are also dictating what children are able to play (Tullgren, 

2003). 

The teacher’s different approaches to inspire the children to play reveal something about 

the perception of children's agency. A tidy environment can both mean that children have 

high agency for their ability to start something from scratch. It can also reflect the perception 

of low agency because a prepared environment could control the children and they are not 

able to think outside the box once they get started. A prepared environment could be seen as a 

result of the perception that the children have high agency because they will manage to kick 

start into a play with a prepared environment but then they are able to take the prepared play 

in exactly any direction they want. At the same time, this can be seen as an evidence of a 

perception of low agency because the children are considered unable to start the "right" play 

without help. 

As stated before, the teachers control the environment by having the power to 

manipulate it and what material is offered. But in some cases it is obvious that the 

environment also controls the teachers and restricts their agency as well. Extrinsic 

circumstances such as the cleaning staff need access to the department at a specific time, or 
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that the lunch is served in one of the free play rooms at a specific time are obvious factors. 

Teachers in preschool have the control over the physical environment and it is up to them to 

organize their own work (Sheridan, Williams, Sandberg & Vuorinen, 2011). Although in our 

study the teachers expressed that even though they feel free to make changes in the 

environment they still feel controlled by extrinsic circumstances.  

In Swedish preschools there is a common understanding regarding how rooms can be 

arranged and used. For example, having a separate room for building and construction is 

common in order to make it clear to the children that certain rooms are for certain purposes 

(Sheridan et al., 2011). Our perception of the previous notion about how small rooms are 

conducive to certain types of activities, is that it also manipulates the teachers sense of what is 

possible to do in these rooms. When Teacher-1 says “This is not how we play in the 

construction room, you’ll have to go into the experience room if you want to do that” it is a 

reflection of how the room is conducive and how it has an impact on the children's play. But it 

is also an example of how the rules and restrictions given from the teachers is a result of the 

predefined possibilities the room holds. 

Regarding the example in the result where a child expresses the desire to get out of the 

Play hall (see Figure 1) but was declined since it had a doctor's coat on. In this case the 

teacher locked the role play to a certain room with strong classification about how to act when 

being in character and engaging in a role play. One can ask if the strong regulation of role 

play is a way to socialize the children since it is a situation where other children’s play is 

affected if a child suddenly leaves. One can see this kind of control as a kind of moral issue, 

as the child is being implicitly told that they have a moral obligation to remain committed to 

the play they are engaged in, that they need to stay until they are finished and not wander off 

somewhere else when still in character. These are specific rules for this specific room because 

the way the teachers arranged the room is conducive to this kind of play.  

When talking about the Construction room (see Figure 1) Teacher-3 expressed the 

feeling that the rules of this room were upheld when she was there but was not followed when 

she left the room. This is a demonstration of both strong and weak classification. When the 

teachers are there, they become the embodiment of the strong classification through the 

specific instructions regarding what or where to build and the desire for a tidy setting. 

However, the classification becomes weak and this order disappears when the teachers leave 

the room and the children themselves decide how to act.  
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7. Conclusion 

How one organizes the environment can both limit and enable opportunities for children´s 

possibilities for action. This was examined by observing free play situations since the actions 

children take during free play reflects the extent to which they have agency. The overall 

findings were that certain rooms were conducive to certain types of play and this play was 

continuously evaluated by the teachers.  

A key finding of our study is that free play situations are never truly free. A truly free 

play would mean that the children can dictate everything without any kind of external 

influence. It is impossible for children to dictate everything and their play not to be influenced 

by circumstances other than those of the child’s own design as the child lives and plays in a 

setting that reflect the intentions and motivations of the people that had some role in 

organizing the setting. Another obstruction for truly free play is that the curriculum states that 

teachers should use free play in a conscious way to promote development and learning 

(Skolverket, 2011). Our study advocates for enhancing children´s agency and in order to have 

agency, children need to feel that they have some influence and the option to choose their 

actions. 

 

Moreover, a sense of agency is important not just as an educational outcome, 

but also as a measure of the goodness-of-fit between participants and 

educational practice. That is, the extent to which educational practices can 

enable children´s sense of agency is argued to be conducive to the quality and 

the intensity of their engagement. (Hilppö et al., 2016, p. 2)  

 

Restrictions in the environment inhibit the freedom of the free play in many ways. Teachers 

should not think about play as something adults do not interfere in. The free play is something 

that is based on the children but adults can never escape their control and therefore they 

should not try. Through the idea of the environment as the third pedagogue it can be seen as 

that the environment is created by us and at the same time create us (Dahlberg & Åsén, 2011). 

Therefore, even if the adults would leave the physical space of the unit, they would still 

control the play through the standards they have set in the past, through the environment they 

have designed and through the materials they have chosen. This control is also present 

through the children as they repeat rules and restrictions set by the teachers. 



Jönköping University 

Examensarbete 

Johanna Strand, Linnéa Wahlström 

 

29 

 

In particular, we focused on the impact that teachers have on both the environment and 

the free play and the importance of using this power with awareness and reflection. We do not 

claim that teacher control is necessarily a bad thing, simply that it needs to be highlighted, 

discussed, and reflected on. 

Future research should study more closely how children socialize and discipline each 

other and the teachers. The fact that children become an extension of the teachers and in some 

cases the ones who exercise the teacher´s power is something that needs to be examined more 

closely. Furthermore, questions about the role of formal teacher training and how teachers go 

about pedagogically organizing their environment should be raised and studied. This has not 

been part of our focus, although it could be an interesting area for further research. 
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Appendices  

Appendix A – Interview guide  

Background questions:  

1. How long have you been a preschool teacher? What kind of training have you had? 

Kompetensutveckling? 

2. How long have you worked at this school? How long have you been working at this 

unit?  

3. Basic questions about arranging the physical space 

3.1. How often do you physically rearrange rooms in the school? 

3.2. How often do you physically rearrange the free play rooms? 

3.3. When was the last time you rearranged the free play room? 

3.3.1 Describe what you did that last time to rearrange the room. When you 

rearrange the room, how do you decide on how furniture and other 

objects should be reorganized? [What role if any do your colleagues play 

in how you rearrange the room? What role if any do the children play in 

how you rearrange the room?]  

4. Free play: Ask general questions about free play: What do you count as free play and 

when does it take place?  

5. Do you participate in the free play? How do you think it affects the play? 

6. (Follow-up question: Talk about the pictures on the environment in general, your 

thoughts?  

Point out the changes made in the environment seen in the photos and these changes made? 

 Ask about what the kids do when you are not there  

 Ask about the substitute teacher’s background . . . (current training . . . how long has 

she been subbing at in general; this particular school.) 

 Ask about movement of “pretend train” in the Breakfast room 

 Ask about movement of shelves away from wall in the Play hall 

 Ask about the “fence” separating the two big rooms 

 Ask about the use of the sheet to cover “fence” 

 

Appendix B – Child Consent 

Samtycke för minderårig att delta i studentforskning 

Förskollärarutbildningen – Examens arbete (LEXP16v16) – Våren 2016 

[FYLL I STUDENTENS NAMN] genomför en studie i kursen Examensarbete inom ramen för 

förskollärarprogrammet vid Jönköping University. Övergripande fokus i studien är att undersöka 

pedagogiska och didaktiska frågor rörande förskolans policy och praktik. Mer specifikt handlar denna 

studie om att [FYLL I 1-2 MENINGAR SOM BESKRIVER STUDIENS FORSKNINGS SYFTE] 

 

[FYLL I STUDENTENS NAMN] genomför denna studie i syfte att (a) bidra till kunskap om 

förskolan och dess verksamhet; (b) få erfarenhet av att genomföra empirisk forskning inom utbildning 

och undervisning; och (c) fullgöra kraven för att bli examinerad från förskollärarprogrammet på 
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Högskolan för Lärande och Kommunikation vid Jönköping University. 

 

Om du accepterar att ditt barn får delta i denna studie kommer ditt barn att bli involverad i följande 

forskningsaktiviteter i förskolans lokaler: 

 

 Bli observerad av studentforskaren när han/hon deltar i ordinarie förskoleaktiviteter. 

 Interagerar med studentforskarna i vardagliga förskoleaktiviteter. 

 

All information som genereras kommer att anonymiseras vilket garanterar att ditt barn inte kan bli 

identifierat. Dessutom kommer all information som genereras förvaras på ett säkert sätt som förhindrar 

att det försvinner t ex genom stöld.  

 

Du har din fulla rätt att avbryta ditt barns deltagande och därmed ta tillbaka samtycke när som helst 

och av vilken orsak som helst.  

 

Om du har frågor gällande den här undersökningen och/eller ditt deltagande, vänligen kontakta 

kursansvarig,  

Robert Lecusay (robert.lecusay@ju.se), eller examinator, Monica Nilsson (monica.nilsson@ju.se) 

 

Om du accepterar att ditt barn får delta, vänligen skriv under nedan. 

 

Förälder/Vårdnadshavares kontakt information, telefon och/eller 

email:________________________________________ 

 

________________________________     

Datum 

 

________________________________     

Underårig deltagares namn     

 

 

________________________________  _________________________________ 

Förälder/vårdnadshavares signatur Förälder/Vårdnadshavares 

namnförtydligande 

 

 

mailto:monica.nilsson@ju.se)
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________________________________  _________________________________ 

Studentens signatur   Studentens  namnförtydligande 

 

Appendix C – Teacher Consent  

Samtycke för vuxen till deltagande i studentforskning 

Förskollärarutbildningen – Examens arbete (LEXP16v16) – Våren 2016 

[FYLL I STUDENTENS NAMN] genomför en studie i kursen Examensarbete inom ramen för 

förskollärarprogrammet vid Jönköping University. Övergripande fokus i studien är att undersöka 

pedagogiska och didaktiska frågor rörande förskolans policy och praktik. Mer specifikt handlar denna 

studie om att [FYLL I 1-2 MENINGAR SOM BESKRIVER STUDIENS FORSKNINGS SYFTE] 

 

[FYLL I STUDENTENS NAMN] genomför denna studie i syfte att (a) bidra till kunskap om 

förskolan och dess verksamhet; (b) få erfarenhet av att genomföra empirisk forskning inom utbildning 

och undervisning; och (c) fullgöra kraven för att bli examinerad från förskollärarprogrammet på 

Högskolan för Lärande och Kommunikation vid Jönköping University. 

 

Om du accepterar att delta i denna studie kommer du att bli tillfrågad om att delta i följande 

aktiviteter: 

 

 Delta i en intervju/intervjuer relaterat till forskningsämnet. 

 Du ger din tillåtelse att bli observerad under dagliga aktiviteter i förskolan.  

 

All information som genereras kommer att anonymiseras vilket garanterar att du inte kan bli 

identifierad. Dessutom kommer all information som genereras förvaras på ett säkert sätt som 

förhindrar att det försvinner t ex genom stöld.  

 

Du har din fulla rätt att avbryta deltagande samt att ta tillbaka samtycke när som helst och utan några 

påföljder.  

 

Om du har frågor gällande den här undersökningen och/eller ditt deltagande, vänligen kontakta 

kursansvarig,  

Robert Lecusay (robert.lecusay@ju.se), eller examinator, Monica Nilsson (monica.nilsson@ju.se) 

Om du accepterar att delta, vänligen skriv under nedan. 

Deltagarens kontaktinformation, telefon och/eller email:  

________________________________     

Datum 
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________________________________  ________________________________ 

Deltagarens signatur   Studentens namn  

 

________________________________  ________________________________ 

Namnförtydligande   Namnförtydligande 


