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the Child, CRC in Costa Rica. 
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Problem background: There has been an extensive amount of research done within the field 

of learning among children. Research regarding the teaching and the context of which this 

research is aimed to be performed on, is on the other hand scarcer. Costa Rica is one of the 

countries that has focused on human rights, and with this background, this thesis intends to 

study how the principles of the Convention on the Rights of the Child (CRC) is 

communicated to children in Costa Rica. We will preform our study on two types of schools; 

both private and public. We will also examine the impact the context has on communication 

for teachers when instructing about children’s rights. 

Purpose: We aim to study the development communication and contexts of which the 

principles of the CRC are communicated and taught to school children in Costa Rica.   

Method: This thesis contains qualitative research. We have relied upon conversational 

interviews with a hermeneutical approach. 

Conclusion: This thesis clearly indicates that choice of communication channel has an impact 

on the interaction between teachers and pupils. Digitized channels are effective in the sense of 

speed and quantity of information regarding the CRC. However, the context in which the 

pupils receive and the teachers teach about the CRC is of great importance. The teachers 



experience many difficulties when teaching since the context not only builds barriers but also 

challenges them to find more creative ways of teaching. The material used when 

communicating the CRC varied depending on the economic status of the school. The children 

wanted and expected technology and digitalization to be a fundamental part of their education. 

Keywords: The Convention on the Rights of the Child, Costa Rica, non-verbal 

communication, instructional communication, interpersonal communication, context. 
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Introduction 

We will provide a short introduction to the subject and state the chosen purpose for the research.  

 

In 1989, the United Nations (UN) adopted the Convention on the Rights of the Child 

(CRC), and today almost all the world’s countries have ratified it, which means that the CRC 

is made into a national law. CRC determines what endorsements children should have 

regardless of culture, religion or society. (UNICEF N.d.) 

The “rich cost,” as Costa Rica means in Spanish, is located between Nicaragua to the north 

and Panama to the south. The Latin American country is known for its tropical forests, 

wildlife and history of independence. The country is also challenged by problems of poverty 

and discrimination, which both impede implementation of CRC rights in everyday society. 

In December 2012 we had the opportunity to perform this research on location and experience 

life in Costa Rica first-hand. We spent a total of two months in the area of San José, the capital 

of Costa Rica. We stayed with locals in Costa Rica and saw the daily life of the Ticos, a term for 

native Costa Ricans. By focusing on a larger city like San José we had access to more schools in 

closer geographic proximity to each other and more comparable data sources.  

This thesis focused on the field of interpersonal communication and aims to understand the 

context of communication between teachers and pupils and what influence these might have 

on understanding the CRC. The field of communication is vast, but we have found that 

most research pertaining to children and communication is focused on learning.  

In this field we found an absence of research about how teachers work with context when 

communicating with their pupils. This has been a primary motivation for us to discover 

more about the subject.  

We focus on the following research questions: 

- How do the four schools in Costa Rica communicate the principles of the CRC to their 

pupils? 

- What impacts have economical, technological and social context had on communication as 

the CRC is being communicated in the four schools? 
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We visited both private and public schools and interviewed seven teachers. By comparing 

the interview answers and the previous research we analyzed patterns provided by the 

interviewees. We strongly believe that improved awareness of the principles of the CRC 

could eventually result in a more sustainable and developed environment and a chance for 

children to gain more knowledge of other countries while providing them the resources to 

improve their daily life. 
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Background 

In order for readers to better understand the conditions under which we carried out our thesis, it is of great 
value to provide some background information about the country of Costa Rica and the schools that we 
visited and collected data from. We will also present a short background to CRC and the welfare of Costa 
Rica to create a better understanding of life in Costa Rica. 

 

1.1.1 The Convention on the Rights of the Child (CRC) 

Eglantine Jebb, founder of Save the Children, wrote the “Declaration on the Rights of the 

Child.” In 1959 the UN General Assembly implemented the Geneva Declaration and the 

Declaration of the Child as a basis. This declaration calls on women, men, parents, agencies 

and voluntary organizations to ensure that the declaration is obeyed by legislation or other 

possible methods. There were many child welfare organizations in 1978 establishing the 

“International Year of the Child,” which was the basis for the work to get the “Declaration 

on the Rights of the Child” to become a legally binding document with which governments 

must comply. The CRC is a legally binding document with a CRC committee supervising it, 

and for the first time the children’s interests were written down in the same form as the 

Human Rights. The CRC was adopted by the UN General Assembly in November 1989 

and entered into force the following September as an international law. (UNICEF N.d.) 

 

The CRC includes important provisions on human rights for children and 195 countries have 

signed and committed to observe these rights. The CRC is an international treaty that establishes 

that children are their own individuals with their own rights and are not owned by their parents 

nor any other adult. The convention is comprised of 54 articles, all of which carry great 

importance. However, there are four cornerstones that can be used as guidelines revolving the 

rights of children.  

 

One: All children have the same rights and equal value. 

Two: A child's best interests must be taken into consideration in all decisions affecting children. 

Three: All children have the right to live and develop. 

Four: All children have the right to express their individual opinion and have it respected. 

 

In September 2009, Costa Rica’s President Oscar Arias Sánchez signed the country’s first 

Public Policy for Children and Adolescents that will be in action through 2021. The policy 

will serve as Costa Rica’s long-term public policy to promote, fulfill and guarantee children’s 
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rights. UNICEF and the National Council for Children and Adolescents and civil society 

organizations formed the policy and are active in Costa Rica (Press release UNICEF, N.d.). 

 

Schools in Costa Rica 

 

Costa Rica has three different types of schools: private, semi-private and public. Public 

school in Costa Rica is free until the 12th grade. There are multiple types of private 

schools, including international, religious and native schools. The four schools we visited 

vary in size, number of pupils and tuition cost. All were located in the San José region, the 

capital of Costa Rica. 

 

1.1.2 Private schools 

Country Day School 

The school is an English-speaking private school, with grades from pre-kindergarten up to 

12th. Country Day School was founded 1963 and is located in Escazu. The school has a 

total of 800 pupils with about 20 pupils in each class. At Country Day English is the 

primary language used but most of the teachers speak Spanish as well. The pupils come 

from 40 different countries and about 30 percent are American citizens and another 30 

percent are Costa Ricans. The school is located in a very safe and wealthy neighborhood 

surrounded by green mountains and a lush flora. The campus is divided by a road with the 

middle school and high school on one side and kindergarten through 8th grade on the 

other. The campus is open and there is an outdoor feeling in the entire school due to the 

proximity of nature. Country Day has made a conscious choice to have a lot of outdoor 

activities for the school children since they want pupils to be active and play outdoors 

during each break.  

The classrooms are well equipped with individual desks for each child and multiple maps 

and whiteboards for teachers to use. There is a TV located in each classroom and all pupils 

are provided with a personal computer. All the pupils at this school wear a school uniform 

and have the option of using the school’s private bus service to and from school. Country 

Day School has a friendly and open feeling to it, with an edge of privilege. 
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The second private school we visited was smaller but shared some similarities with 

Country Day regarding teaching methods. 

 

Royal School 

Royal School with its 83 pupils is a small private school with grades from kindergarten up 

to 12th. The school teaches in both English and Spanish. Due to their environmental 

awareness, Royal School introduced extensive use of digital media to the pupils in 2011 in 

order to reduce paper use. Royal School had externally transferred all their information 

about the school from brochures to their website instead. Internally the pupils were all 

given laptops to use during class and most books were replaced by e-books. 

The school's front faces a major road, which makes the location very accessible, and the 

back of the school has a grand view of the city of San José. Royal School takes great pride 

in protecting their pupils and also their teachers from unregistered visitors, which is why 

the procedure of visiting is very formal and visiting registration is mandatory. Even though 

the size of the school is small, they do have many amenities including a playground and a 

basketball court at the back of the main building. The classrooms have most of the 

necessary resources, such as desks, whiteboards and maps. The classrooms are 

minimalistic and Royal had a “familiar” feeling to it — the kind of place where everybody 

knew everybody by name.  

 

 

1.1.3 Public Schools 

Public schools do not have websites or brochures like their privates counterparts. The 

teachers interviewed provided us with information about the schools they work in. 

 

PBRO. Anselmo Llorente y LaFuente 

The Spanish-speaking school has 400 pupils and 12 teachers. The school is located next to 

a busy road in a small community. Before entering the school we had to be approved by 

the guards to continue into the school area. The inside of the school is dark and doesn’t let 

much natural light inside, but we received a warm welcome from the teachers and we 

could see they took great pride in showing us around even though the school had minimal 

resources and felt a bit “run down.” The teachers seemed to really know their pupils and 
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have a close relationship with the parents. Due to security reasons most of the children are 

dropped off and picked up by their parents right at the gate where they report at the 

reception desk. The school asks for a voluntary $2 per month per child and the money is 

collected to maintain the school’s facilities and provide materials. The teachers are paid a 

modest government salary. 

The school is old but colorful, and according to the principal, parents, pupils and 

neighboring friends have volunteered to help paint and decorate the classrooms and 

hallways. At times teachers from the school go to local companies and ask for donations in 

the form of school materials or maintenance help with the buildings. This particular school 

got help with its roof and pipes from Pricemart, a local home-improvement store. La 

Nacion, the biggest newspaper in Costa Rica, helped by handing out schoolbooks and 

coloring paper. 

 

Miguel Oberegon 

The school is located about 20 minutes outside capital San José. The pupils range from 

kindergarten up to 12th grade and there are a total of 1,300 pupils enrolled. Miguel 

Oberegon has a security guard by the front gate for safety and preventing unauthorized 

people from entering the school. The walls in the hallways are decorated with colorful 

paintings of tropical animals. The school is a two-story building with a courtyard placed in 

the center. The classrooms are big with high ceilings and each class has room for about 35 

pupils. We received a warm welcome and the school’s teachers all had a great interest in 

speaking with us about the CRC. The school has primarily local students and the main 

language spoken in Spanish. The teachers we spent our time with have a long history at 

this school, which is free, but just like PBRO Anselmo Llorente y Lafuente they ask for 

donations from parents. Those who can afford the donation are very appreciated and also 

encouraged to give more. Miguel Oberegon does require their pupils to wear school 

uniforms and uniforms are provided to those who cannot afford paying for them.  

 

1.1.4 Costa Rica 

Costa Rica has a population of 4.7 million and an area of 51,100 square kilometers (BBC 

N.d.). The country is located between Panama to the south and Nicaragua to the north. The 

Caribbean Sea and the North Pacific Ocean lie on each side of the country. (Costa Rica 

government N.d.) The country was administered as part of the military governs of 



 7 

Guatemala. The Spaniards found gold and other valuable minerals and named the country 

Costa Rica (“rich coast.”) It later turned out to be an insignificant amount of mineral wealth 

that the Spanish turned into agricultural land instead, where the economic wealth of Costa 

Rica lies today. Coffee, pineapples and bananas are the main exports. (Costa Rica 

Government N.d.) 

 

1.1.5 Costa Rica’s welfare 

In Central America, Costa Rica stands out as a country with relatively high development 

indicators and a history of promoting human rights and democracy. Costa Ricans have a 

great deal of safety regulations and liberties, which contribute to an overall high quality of 

life. However, Costa Rica is also home to an irregular migrant population, who often face 

limitations in accessing some of the social services that Costa Rica offers. In the year 2000 

immigration in Costa Rica was measured at 200,000 people. (Statistics Costa Rica N.d)  

Since the early 1990s, UNICEF has been working with a project called “Multiple Indicator 

Cluster Surveys” (MICS). This project serves as a collecting database of data all over the 

world in areas such as education, wealth and residence. Each survey includes about 10,000 

households, with interviews from women and men ages 15-59 as well as mothers and 

caretakers of all children under the age of 5. Through the MICS project we can see that even 

if Costa Rica is one of the wealthier countries in Central America, they are still struggling 

with segregation in society. MICS research shows 77% of participating Costa Rican children 

in primary schools are literate. This is a higher rate than countries such as Nicaragua (about 

55%) and Panama (about 66%), so when comparing nearby countries Costa Rica is on the 

right track toward 100% literacy and participation in school (UNICEF Statistics N.d.). 
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There are numerous ways to measure a country’s level of welfare and one can see that Costa 

Rica has a higher quality of life in comparison to many other Latin American countries. One 

variable to look at when analyzing these statistics is the development in a country that often 

can be related to a population’s global awareness. We will take a closer look at the use of 

media in Costa Rica to establish how well integrated this is into the daily communication of 

the country’s people. 

 

1.1.6 Media use in Costa Rica 

Media and media communication are broad terms used to explain many different 

technologies that all convey a message involving a larger part of society. The media has 

become an essential part of politics since it gives people a wide range of sources and 

viewpoints to one story. It also provides people with the ability to raise questions when they 

feel strongly about an issue. Since the media is a growing part of today’s society it has made 

it easier to reflect and get updated on social and political issues in the country. As Costa Rica 

is one of the more developed countries in Latin America, this has expanded the population’s 

overall access to technology. Costa Rica has nine major newspapers (both private and 

public) and a respectable range of TV and radio stations. Costa Rica is viewed as a free 

country where media do not have any restrictions. (Media Use Costa Rica N.d.) The 

growing use of technology in any society is often connected to the field of development.  

 

This is a well-recognized field of studies but also a term that we use in this research.  

Development communication could be seen as the next step to further the work with CRC, 

we can therefor see a need to give a brief background to this field of research. Once the 

interpersonal communication is well established the next step could be to develop and use 

the audience to better the community.  
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1.1.7 Development communication 

One of the most acknowledged names associated with development communication is Nora 

C. Quebral. She has researched the field over many years and defines it as the following;  

“The art and science of human communication applied to the speedy transformation of a country and the mass of 

its people from poverty to a dynamic state of economic growth that makes possible greater social equality and the 

larger fulfillment of the human potential.”  (Development communication in the agricultural context, N.d) 

The purpose of development communication is improving a current state; it could be to better a 

community, a business organization, healthcare or other larger masses of people. A key 

component of development communication is that it is not the most effective if only directed to 

the masses of people with power but for everyone to find engagement in the change.  

(Development communication in the agricultural context, N.d) 

 

When referring to development communication, areas of research it touches on include 

education, behavior change, social marketing, social mobilization, media advocacy and 

communication for social change and community participation. Much research has been 

conducted on development communication regarding children; most of this is research 

focusing on early development, such as speaking and learning abilities. Institutes and 

organizations that work actively with development communication are official institutions 

such as governments, health services, UN inter agency, help organizations and schools, 

companies and all growing markets. (Development communication, N.d.) 
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Theory 
This chapter will provide the theories we have built our research from. We will introduce the most common theories 
of communication and also go into depth regarding context to communication. 

__________________________________________________________________ 

Communication is something we do in various ways. It happens many times every day, often 

subconsciously. We communicate with non-verbal and verbal signs, written and non-written. 

These are all combined when we interact with one another. Mehrabian (1972) was the first to 

discover that only 7% of what we perceive are words, 38% is the sentence structure and the 

remaining 55% is body language. This makes the interaction multidimensional. Mehrabian (1972) 

also found that the words we use, our tone of voice and the non-verbal behavior were the most 

significant signs when producing a message. This shows that our body language has more 

importance to the receiver of a message than the words themselves. 

 

In order to develop any communication and to understand how communication works we 

will start by reviewing the different ways communication happens in theory. Researchers 

within communication generally recognize a basic communication model developed by 

Harold Lasswell, who early on asked the following questions: Who? Says what? In what 

channel? To whom?  Lasswell’s model created interest for the contexts of communication. The 

previous models of communication had only focused on communication as one-way or 

two-way communication and had not put the context of communication into concern.  

 

Later the aspect of feedback by the receiver was taken into consideration as well as 

encoding/decoding of the message, the meaning of the message by the sender. 

This is something Stuart Hall took into consideration when he was analyzing 

communication. His “circuit of communication” mass communication model pertained to 

how a message is transmitted from the sender to the receiver and for the message to be 

interpreted by the sender in a visualized manner. This interpretation of the message is 

influenced by the sender’s background and previous experiences. The message needs to be 

decoded by a receiver and yet again the meaning of the message interpreted now by the 

receiver.  

This whole process can be explained as a hegemonic reading. People are subconsciously drawing 

conclusions to the meaning of a message. Hall found five factors that can have an impact on 

how messages are interpreted: social status, gender, ethnicity, interpretive repertories and surrounding. 

(Stuart Hall N.d)  
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The same factors were also of interest for other researches that also found the connection of 

context to communication.  

 

 

Figure 1: Communication process displayed is based on figure described in Larsson (2010). 

 

McQuail and Windahl developed this modification of the original model in 1995. The 

researchers found saw the importance of context surrounding messages, by considering the 

impacts that could stem from a sender’s intention, background and conditions the channel 

can be appropriately adjusted for the receiver to optimize the accuracy of the intended 

message. From a sender’s perspective, these influences are the individual’s background, self-

reflection and social surrounding in a group or an organization. In terms of the receiver all 

of the mentioned factors are influencing, too, but also the impact of “influence” the receiver 

believes the sender to have. All these impacts are what we will collect under the term as 

contexts to communication. (Larsson 2010) 

 

In order to make sure the message is interpreted in the desired way, it is of great importance 

to understand the reasons a message can be misunderstood. By recognizing this, one can 

also understand how context may have an impact on a message’s outcome.  

 

Jacobsen and Thorsvik (2010) describe the most common reasons for misunderstandings 

and failure in the communication process: 

- The message is sent through the wrong channel and this affects the outcome of how the 

message is received. 

- Failure in reading the message. The other person has trouble understanding the message or 

it is not adjusted to the receiver’s level.  
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- The information sent in the message is too much for the receiver. The process and 

communication failure happen due to the overloaded of the message.  

 

The contexts that we have chosen to more specifically consider for this research are social-, 

economical- and technological contexts. We see the three as broad when concerning 

communication and there are many aspects we can link to these contexts.  

 

1.1.7.1 Contexts and groups of communication 

In this research we are interested in the impact of communication context in the four 

schools in Costa Rica. There are some types of context within all communication. Listed 

below are different types of communication where context can be found; this is to illustrate 

that context can be present in different scenarios and in different groups of communication: 

Interpersonal communication - communication between two people; this could be between 

teacher and pupil, for example. The context is connected to the two individuals’ 

communication.  

Group communication - communication within a group, such as when a school has group 

projects.  

Organizational communication - communication within a larger organization or company; this 

could also be the founder of a private school or the government. 

Mass communication - this is mostly done by media or with larger masses of people; it could be 

larger send-outs of information letters to parents or government announcements.  

Intercultural communication - communication between people of different culture; this could be 

at schools that have international students from other countries or teachers from other 

countries. Context in relation to different culture or cultural settings for conversation is 

usual in these situations.  

Gender communication - communication between people of different sexes; this could be 

communication between both students, parents and teachers. (Context of communication, 

N.d.)  
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Previous research 

In this previous research chapter we will present the latest research within this field of interpersonal communication. 
We will also provide an understanding for the term interpersonal communication, the context we selected for this 
research and finally provide the void in the current research that we hope to fulfill with this thesis. 

__________________________________________________________________ 

 

1.1.8 Interpersonal communication 

Interpersonal communication is a form of communication that occurs between two or more 

people; an exchange of messages being sent and received. Interpersonal communication can take 

many shapes, including verbal and non-verbal, written, direct and indirect. In short the term can 

be described as a process for anyone communicating to form or maintain a personal relationship 

with others. (Jacobsen and Thorsvik 2010)  

Interpersonal communication often varies in the way of transmitting depending on the 

context of which the interaction takes place. At times the best choice is using a cellphone, or 

sending an email instead of telling the message in person. It is therefore of great interest by 

the sender to have some knowledge regarding the receiver in order to communicate 

efficiently. The verbal part of an interpersonal communication influences the outcome of 

the message in a direct manner. Some of these factors are dialect, accent, voice-level and use 

of idiom, slang and pronunciation. All of these inform the receiver about the verbal and 

non-verbal codes of the sender. Speech gives a person social-identity, recognition and 

meaning. It is harder to detect these within the written and digital channels and 

interpretation by the receiver can differ from what was intended. (Dimbleby and Burton 

2011) 

 

Interpersonal communication research tends to focus on how individuals and groups 

communicate with an interest in how the relationships form. (Department of Communication 

N.d)  

When exploring the different areas of interpersonal communication we found a substantial 

amount of research in the areas of education, relationship building, health and social 

development. Understandably, areas where human relations are in focus often have interpersonal 

communication tied to them. Within the educational environment interpersonal communication 

is presented in forms of the relationship between teacher and pupil, the relationship between 
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classmates and the tools used within education. We will therefore go into depth on the context 

we previously presented in the theory chapter. 

1.1.8.1 Social context 

In many cases the social context of communication is often mentioned in relation to psychology. 

Social context is also a process of interaction, which occurs with an exchange of inputs and 

outputs, such as financial and physical resources and information. The role of information is 

very important as it sets the characteristics of all interactions with passive and active and internal 

and external parts. Katz and Kahn (1980) 

Social context is also associated with social networks, economic resources, political rights 

and responsibilities, histories and ideologies. It is important to note that these factors may 

vary in how much they affect the communication. Authors Todorov, Alexander, Lalljee, 

Mansur, Hirst, William (2000) describe social context as an explanation of a conversation. 

The authors found that if people are aware of the impact the context has on their 

explanation, then this will not steer the person’s judgment of the message, but if they are not 

aware of this they will be affected and this may lead to failure in communication. The 

authors go on to state that speech is not just a way for us to say what is true or false; when 

we speak there are a lot more consequences on the thoughts, feelings or actions of the 

audience.  

 

Another take on social context is that it is influenced by three areas and these contribute to 

the effect on the communication. The three areas presented by Sproull and Kiesler (1986) 

are organizational, geographical and situational variables. All of these have an effect on the 

communication that occurs between sender and receiver. The geographic location has an 

importance if two individuals want to interact face-to-face; they then have to be in the same 

location. In order to overcome this geographical dilemma we have the possibility to use a 

phone or traditional mail. Another context added to the mix is time. Time difference can 

make this kind of communication slower and harder to adapt to. Social context influences 

information exchange through perception, cognitive interpretation and communication 

behavior. Social contexts also exist in situational settings, such as a hierarchy in an 

organization and work environment.  

Communication that is directed by norms of how communication should occur within the 

organization could be explained as when two people in a company interact and if they do 

not know the other person’s position within the hierarchy. Their behavior might have been 



 15 

different if they knew the status of the person they were interacting with. The context of 

communication is not having or having the knowledge of the other person. If the two 

interacting people know each other, then these variables would have a smaller impact on the 

communication process or in some cases have larger impact, since power or strategic ways 

of communication can be exercised to one’s advantage. Todorov et al. (2000) 

 

For us to comprehend the schools that we visited as a whole we wanted to have an 

understanding of how a school not only physically and systematically works but also what 

internal and external influences they have.  

According to sociologist Bourdieu (1990), the social context, previous and current 

professional socialization process and the institutionalized structures of power determine 

the value of communicative expressions. Bourdieu (1990) is assuming that the social space is 

structured of the social classes with three forms of capital: 

• Economic capital: money 

• Cultural capital: intellectual qualification acquired through the family environment and 

educational processes 

• Social capital: social obligations and relationships 

 

These can all be taken into consideration when analyzing the answers given by the teachers 

in order to find the contexts that might have an impact on the communication regarding the 

principles of the CRC and the rights of children. 

 

1.1.8.2 Economical context 

The economical context that may have an impact on communication is mainly rooted in the 

financial state. The economical context could in many cases be dependent on the global and 

local economy and this interfering with communication. 

A lot of the communication provided by UNICEF regarding CRC is about the economic 

state of people all over the world. The way the communication reaches the needed is also 

affected by the individuals’ economy. (Communication strategy, UNICEF (N.d.).  

An individual act such as buying a stamp in order to send a message with postal mail might 

be too expensive for someone living in poverty and hence the message may not be sent. 
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Looking at this we can see that all parts of society are linked to one another. Social policy 

founds an important determinant within the economic growth. Countries that have focused 

on human development within the social policies such as health, equity and education tend 

to have higher rates of economic growth. (Alesina, A. & Perotti, R. 1994) 

With our focus on education within Costa Rica the economic growth within a micro level 

such as a school can be seen through the resources (or the lack thereof). In the present day 

most resources are technological, and the access to digital devices differs.  

 

1.1.8.3 Technological context 

The technological context refers often to electronic devices and their use. Authors Barrett, 

Cappleman, Shoib and Walsham (2004) mention technological contexts when talking about 

incorporating ICT (Information Communications Technology) in developing communities. 

There are three contexts where technology has an impact on the communication that could 

be applied to most situations when technological context is being used: 

 Electronic data interchange service - Context could be when face-to-face is more 

appropriate to delicate trust-basted negotiation. This could be the use of a webcam to 

communicate with others, for example. 

 Groupware, shared database - Context could be where there are no good incentives to 

share, or not appropriate to be shared with all members. This could be when sharing files on 

a platform; the communication might occur only for a selected group. 

 E-learning system - Context could be when there is poor or limited access and technology 

support is problematic. This could be pre-programed learning devices, or could also be a 

recorded video that communicates to a receiver. 

 

Barrett, et al. (2004) found that the knowledge and communities would develop and flourish 

by understanding and evaluating the context for each technical tool used to communicate.  

 

Most teachers face barriers of successful implementation of technology use in the school 

environment. One barrier is lack of mandatory knowledge with the non-traditional 

pedagogical approaches according to Berns and Swanson, (2000); Gess-Newsome, (2003); 

Johnson, (2007). There is also reluctance on the implementation from both teachers and 

administrators, but the greatest barrier is the lack of resources according to Bauer and 
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Kenton, (2005)  

Recent research has shown that effective technology integration can help promote students’ 

involvement, theoretical understanding and development of the devices. It also indicates 

that computer simulations, modeling tools, digital media and virtual collaborative 

environments can help support the teachers’ efforts to integrate their subject into their 

instruction. The simulation can give a different visualization opportunity that may not be 

possible within the traditional method of learning. (Way, 2009) and (Wu and Huang, 2007). 

Marc Prensky (2001) examined generation differences and the use of technology. He developed 

the terms “native” and “immigrants” to describe the knowledge and generation differences of 

technology. The “natives” are children who grew up surrounded by technology and are used to 

having these types of tools to communicate.  As this pertains to our research, the children in the 

Costa Rican schools would not necessarily fit this classification. The “immigrants,” on the other 

hand, are generally adults who experienced the “birth” of this technology and are more 

accustomed to communicating via traditional channels. The teachers in many of the schools fall 

into this “immigrants” category. Within interaction between an adult and a child the experience 

of technology can play a big part when it comes to communication, and since technology often 

serves as a channel to a message it can also be seen as a contributor to context.  

One of the leading organizations working with children’s rights and education is UNICEF. Their 

work has previously involved how tools such as media, interactive interviews, reports and 

information help to spread the work about children’s rights and the work they do to receive the 

public’s attention. The channels are used to disseminate news to the world about their work. The 

type of interpersonal communication UNICEF is using is often from sender to a large group, 

such as mass communication.  

During the past 25 years, UNICEF has been working actively in Latin America to improve the 

life of all children and working towards a goal that all children can attend school and receive a 

proper education. Though these 25 years of work the awareness for the rights has increased. 

When speaking to the Ibero American Secretary and former vice president of Costa Rica Rebeca 

Grynspan, UNICEF asked her about the progress of Costa Rica during their work. She could see 

that the development in the country had improved a lot from the time she went to school but 

still to this day education is not something all Costa Rican children are fortunate enough to 

obtain. About 6% live under poor conditions and often in rural areas. (25 leaders and 25 voices 

UNICEF N.d) 
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When working with children’s rights and communication is it hard not to touch on the research 

field of development communication since that is one main goal of all work in improving and 

developing a current state. Much of the current research within education and related to context 

and communication has more of a focus on children’s understanding and learning abilities in 

areas such as developing speech and language. There is also a larger part of the research 

preformed on children of older age such as teens, according to researchers Kolucki and Lemish 

(2011).  

The research and one area that we have been missing is the knowledge of how the children’s 

rights are communicated, through what channels and what are the most effective ways to 

communicate with children. We also identified a gap when trying to find the influence contexts 

to communication can have when educating children. We believe that if this research was more 

available schools and teachers could use alternative ways to educate and communicate to their 

children, as this would enable them to have a better understanding of the role context can play in 

their daily communication. We can see how the field of interpersonal communication that has a 

focus on maintaining relations also comes close to developing relations. We can therefore see a 

good chance for this research to contribute to the research of development communication if 

expanded upon.  

In this paper, we will establish the context that can have some effect on current communication 

of the rights of children. 
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Purpose 

In this chapter we will present a short background on our purpose.  

Most of us do not reflect on our human rights on a day-to-day basis. It is not until these 

rights are violated that we begin to pay attention to them. It is a horrid fact that there are 

people around the world having their rights violated. Some of them are not even aware of 

this violation, which inhibits their means to fight for a better life. (UNICEF, N.d.) 

The start of a positive change is often initiated through awareness. A lot of information 

passes us by and we have to learn to synthesize these by being selective. In order for the 

communication from teachers to pupils to be most effective, the senders (teachers) of a 

message need to know when, where and what kind of information will attract the receivers 

(pupils) to listen and understand the message (CRC). (Kolucki and Lemish, 2011)  

One reasons for misunderstandings could at times be contexts in the communication. We 

have chosen to investigate four schools in Costa Rica to see how the principles of the CRC 

are communicated and what barriers might be present for teachers communicating these 

rights to their pupils.  

- How do the four schools in Costa Rica communicate the principles of the CRC to 

their pupils? 

- What influences communication of the CRC when it is being conveyed to the 

pupils in the four schools? 

It is important to take into consideration that this research should be viewed as descriptive, 

meaning that we cannot extend our research to make an all-encompassing conclusion for 

every school in Costa Rica, but we can observe the results of these specific schools visited. 
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Method and material 

This chapter will provide the methods chosen within this thesis, including our research approach, the chosen 
collection of data and the ways we used our material. 

1.1.8.4 Scientific approach 

Our chosen method for this study is a qualitative approach. We determined the advantage to 

be greater than quantitative, since the performed interviews include personal experience of 

our interviewees. (Esaiasson, Gilljam, Oscarsson and Wägnerud 2007) 

When the aim of the study is to find an understanding of others’ reality and perception the 

method to collect the most data is qualitative research, in which room for elaboration is 

given. We have chosen to have a hermeneutical approach to this research in the hope we 

learn the understanding and interpretation of the interpersonal interaction from the adults to 

children. 

Within a qualitative research one can use a deductive strategy of analyzing one’s data. The 

deductive approach is the most common perception between theoretical and empirical work 

within social science. In order for the researcher to answer the questions, one needs to 

follow indications that provide a base of verification and observe the empirical data. The 

inductive approach lets one create their own theories or hypothesis from one’s empirical 

observations and collected data. (Bryman & Bell, 2005). 

 

1.1.8.5 Conversation interviews 

Our empirical data have been collected through conversational interviews. We visited the 

teachers we interviewed in their working environment to get a sense of possible context and 

also see them in their professional role. The interviews were our main focus but the 

environment will also tell us about the type of school and ways communication worked. 

Professor Steinar Kvale (1997) believes that there are different ways of using conversation 

interviews, but the overall goal is to retain how individuals perceive the world around them. 

He defines the qualitative research as having the purpose to obtain description of the  

interviewee's life in order to interpret the described what the phenomena are meaning. 

(Professor Steinar Kvale 1997 N.d) 
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The received information is based on the opinions of the people interviewed; therefore 

statements that suggest an all-encompassing assumption cannot be made. When performing 

a qualitative study there are certain levels of research; the planned and the unplanned. The 

difference between these two is the design and structure of the questions. The unplanned 

structure gives the interviewee a chance to elaborate and freely fill out the answers. 

(Angelöw & Jonsson, 2010). 

 

Before our interviews we outlined a list of questions that would work as our conversational 

guidelines. Since we could not predict the information we would obtain from the 

interviewees we would have to re-model the list of questions during the interview and also 

add questions throughout in order to understand the interviewees’ big picture.  

 

1.1.9 Material 

Before traveling to Costa Rica we contacted private schools through email and arranged for 

meetings. We had to ask for assistance from locals to arrange meetings with public schools 

since these were harder to get hold of through email. We took contact with Marcela 

Valverde Retana, a local woman, who helped us arrange the meetings with the public 

schools and was also our translator when needed.  

The questions we asked related to communication regarding the CRC from teachers to their 

pupils. Societal norms and values played a part in how our interviewees responded regarding 

questions about communication and the ways they communicate. A segregated society can 

differ widely and this can influence the methods used to convey the principles of the CRC. 

By using the interview questions we have outlined, we could see a broader perspective and 

put into communicative context how and why they use the chosen communication 

methods.  

Our basic interview questions: 

 What kind of resources/materials do you use when teaching your class? 

 Are your pupils aware of their rights as children? 

 In what way do you communicate the principles of the CRC? If not, why don’t you?  

 Why do you find the need to communicate the subject of children’s rights to your pupils? 

 Do you experience any difficulties when teaching your pupils? If so, what are they? 

 What age do you think is most appropriate to communicate to children about their rights? 
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 Is there anything that would help you communicate with your class better? 

 Are there any factors outside of your school preventing you from communicating in a 

desired way? 

 

1.1.9.1 Schools 

The different socioeconomic levels in the country play a big part in the everyday life of the 

population. As previously stated, we chose to focus our research on two types of schools: 

both private and public. We chose to exclude a semi-private school since these schools have 

great similarities to the private schools. By limiting our focus to only two types of schools 

yet including types on opposite ends of the spectrum, we could obtain a broader view on 

the interviewees’ answers. Since these schools represent the majority and minority of the 

country we also expected to receive the most material.  

We chose schools randomly since we wanted as general a view as possible. We also wanted 

to take advantage of our lack of local knowledge about the schools of Costa Rica and 

through that have an open mind about the different schools characteristics. We interviewed 

teachers from two private schools and two public schools in San José and seven teachers in 

total. 

 

Our interviewees were: 

Country Day School – Geography and Spanish teacher 

Royal School – English and Social Science teachers 

PBRO Anselmo Llorente y LaFuente – Basic subject teachers 

Miguel Oberegon School – Special needs teacher 

 

1.1.10 Method basis 

Implementation 

We recorded interviews with an iPhone and the Voice Memo app in order to have an 

accurate record of what was said. We wanted to be able to go back and listen to the answers 

repeatedly, to listen for important details that could be easily missed. Recording what our 

interview subjects heightened the focus on the non-verbal signals from the interviewees 

during each interview. The majority of the interviewees agreed to be recorded as long as 

their identities were not revealed. We wanted to respect their integrity and have therefore 
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chosen not to use their names in this paper, as it would contribute no specific additional 

value either. 

The process of transcribing and analyzing each interview was expected to take around four 

hours. We would listen to the recordings and try to write down as much as we could hear 

and understand. When the transcriptions were finished we would sift through them to get 

the very essence of what each interviewee said. The answers that would not be relevant for 

the study would be put aside. Some of the obstacles we would find in the recordings were 

outside noise such as traffic, birds, and children playing in the background. Another is the 

language barrier, since we would interview Spanish-speaking teachers with help from a 

translator. 

1.1.10.1 Quality of the research 

The quality of a research can be measured by how well it answers the questions in its 

purpose. In order to achieve the purpose it is very important to have the right tools to 

achieve these answers. Within any research one has to be able to specify the situation and 

the audience for which the results are valid. Reliability refers to the accuracy of the 

acquisition of the results, such as the credibility of the measurements. So by measuring 

something accurately that has relevance to the research one would have high reliability and 

validity. These two do not exclude one another, however; something with high reliability 

does not have to have high validity, although high validity instigates high reliability. In a 

qualitative research one cannot estimate this in numeric figures. By describing the process of 

collecting and preparing our data in a systematic and honest manner we can prove the 

validity of our research. (Esaiasson et al. 2010)  

1.1.10.2 Objective or subjective 

A problem that the authors Petterson and Cameron (2011) discovered and we also 

experienced first-hand was that no matter how objective one tries to be, when it comes to 

empirical data a slight subjective interpretation will be present. This subjective interpretation 

acts as a base of comparison, which helps us find and detect differences and similarities 

between the theoretical background and the actual observation and interviews. When 

interviewing people there is always a great chance of unexpected and unnecessary answers, 

answers that cannot be registered in predetermined points. A positive aspect of this is that it 

provides a great opportunity for a follow-up, which later could lead to revealing new 

patterns. Negative aspects are the time that might have been wasted or censorship by 

avoiding the subject. (Petterson and  Cameron, 2011) 
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1.1.10.3 Qualitative research with interviews 

Personal interviews provide good opportunities for interaction between researchers and 

interviewees. It is not a statistically reliable measurement and instead frequency is taken into 

consideration. The frequency of a cause and how it is made visible portrays a phenomenon. 

One important aspect for such studies to note is the interviewee’s point of view of his or 

her world and how they perceive things. In an interview, there are ethical rules that one 

must relate to. One of the most important is to respect the people you interview and inform 

them so that they are fully aware of what they are participating in. Those who are being 

interviewed always have the right to say no and if the interviewee expresses a desire to 

discontinue their participation even after the interview, it is then a researcher’s obligation to 

grant this wish. It is a difficult and reflexive process how the exchange of ideas and 

knowledge takes place. (Esaiasson, et al. 2007)  

In the process of collecting our data, we experienced a positive response and openness 

regarding participation in our work. 

1.1.10.4 Culture and misunderstandings 

Interview surveys consist of oral communication in personal interviews, which most often 

take place in the interviewee's home or place of work. Language was one of the barriers 

noted early on. A translator was therefore arranged in order for us to understand as much 

information as possible from our interviewees. 

 

The culture and norms of the people in Costa Rica are not the same as our own and it could 

be beneficial in the aspect of noticing and questioning body language and social norms. Of 

course the risk of misunderstanding certain behaviors within an interaction would always be 

present since we do not share the same presumptions before entering a conversation, and 

therefore we find it important to explain how cultural differences can have an impact on our 

interviews. Culture is one of the key elements when misreading messages. In culture lies 

several contexts that have an impact on our ways of understanding and interpreting what 

others mean. Angelöw och Jonsson (2010). This context would mostly be a barrier for us as 

authors of this research and not as frequent among the teachers and pupils of Costa Rica.  
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Research results 

In this chapter we will present the data we collected. The chapter will include quotes from the interviewees and 
answers to the questions we asked in our purpose. 

 

The purpose of this thesis is to learn and examine how teachers at the four schools 

communicate to their pupils and if there are any contexts impacting the communication. We 

will provide the result we received from our interviews. The result will include quotes from 

interviews and the material will later be analyzed in the following chapter. We have chosen 

to categorize the result within the different schools and then also set context apart. When 

mentioning communication in this context of interviews we are referring to communication 

regarding the children’s rights and the principles of the CRC, which were the underlying 

topics of the interviews we conducted. 

The city of San José is small in comparison to many capitals around the world, but it still 

offers a diverse variety of schools for its population. By including both private- and public 

schools we are able to get two different perspectives of education and communication 

among the four schools we visited. All of the teachers are born in Costa Rica and speak 

Spanish as their native language. We therefore sought help from a local woman as a 

translator, and we have transcribed the answers as accurately and directly as possible from 

the Spanish translations or the spoken English of the interviewees. 

In our purpose we asked two questions: 

- How do the four schools in Costa Rica communicate the principles of the CRC to their 

pupils? 

- What impacts have economical, technological and social context had on communication as 

the CRC is being communicated in the four schools? 
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Private Schools 

Country Day School 

Social context 

At the private school we had the chance to meet with two teachers, the Geography teacher 

and the Spanish teacher. They both seemed to feel like their pupils had knowledge of their 

rights under the CRC and one described the situation: “The school recognizes the rights of children 

but in my classes they do not practice the articles but imbed their content in the class. The rights are shown in 

the communication with the pupils, whereas the pupils are encouraged to discuss and question the matters 

they do not understand.”  

The geography teacher went on to say, “The identity of the country is very strong. Because Costa Rica 

is so peaceful, so in our minds we get very lethargic. We have no wars, tsunamis, and revolutions. It’s very 

hard to motivate us.” The geography teacher believes that these factors can be contributing to 

lack of knowledge in CRC. 

 

Technological context 

All pupils at Country Day have their own laptop and access to the Internet on a regular 

basis, which according to their teachers has become their main source of news and 

information. The teachers at Country Day explained how they are communicating children’s 

rights: “For my teaching in human rights we have been using Twitter and Internet to stay updated on what 

is going on in the world. The books are too outdated and we find more use in the interactive way of using 

Twitter.” The Geography teacher also goes on to tell us why he prefers the Internet and 

computers as tools of communicating rights: “I can tell them or we can get a book but the books 

aren’t very helpful because the books usually are outdated, so I feel like they will have more information and 

newer information by using Internet.” He continues: “They have their own computer so it’s easy at hand. 

…We just transitioned into a global education…when we started with Twitter it was very helpful for them 

to realize that there are global people, especially non-government organizations that are doing really strong 

work and wanting to tell people about it.” 

He does bring up the fact that there are also some side effects of using social media and the 

Internet, such as the issue of distractions when using electronic devices. “They’re more 

interested in their iPhones and Internet, they are missing the diversity around them.” He also argues: “I 
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was trying to help them understand human dignity. Every person has rights, which is easy to understand if 

you define people as the people around you.”  The Geography teacher says: “It’s difficult, because there 

are no books nor tests; it’s a lot more activities. What we call authentic assessments. I had them role-play 

and research local human rights problems.” 

The Spanish teacher works a bit differently than the Geography teacher and she tells us how 

she communicates rights to her pupils: “I like them to re-write assignments and some of the aspects 

with creativity using PowerPoint. They have many different kinds of programs they can use to present what 

they are doing. We often have discussion groups, workshops and investigations about other countries. They 

recently had a project where they researched a Spanish-speaking country and had to learn about their culture 

and politics.”  

 

Economical context 

Another context the Geography teacher must take into consideration is economical context 

and the differences in social status among pupils: “It is not their fault, it is the environment they live 

in.” Even though the pupils are bi-cultural at Country Day and living as privileged people in 

a relatively poor country he does not feel as if they have a distance towards the country: 

“How do you make that mind shift from ‘I’m going to give you something so I feel good about myself’ to ‘I 

treat you as an equal even if it means I live with less’?” 

The Geography teacher goes on to express a concern he has when communicating to his 

class, which he says starts from a mindset Costa Rica has recently adopted. He describes the 

mentality of women getting a “MRS degree,” a term to describe when a young woman goes 

to college for the sole purpose of finding herself an ideal husband, not interested in or 

intending to further her education. The teacher explains the situation: “What really ruins 

education is the MRS degree. We inherited it from Spain and it’s becoming very big in Costa Rica. It’s very 

strong here in Costa Rica and girls just want to stay at home and they are not interested in the education. It’s 

not in their heads; it’s more in the atmosphere when they see all these stay-at-home moms that married rich, 

and then that’s all they want. The social economic that we inherited from Spain is making it very hard to 

move; if you are wealthy you stay wealthy. It creates a real challenge for us to be teaching.” This type of 

mentality is a barrier of context in itself for the teacher when communicating children’s 

rights. As we stated earlier, if the intentions are not the same between sender and receiver a 

message becomes harder to understand. The rights of children are essentially taken for 

granted by these pupils since they feel they can choose to have an education and not. 
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Not everyone could attend Country Day School due to the expensive tuition, and we 

perceived the school almost as operating more like a company where parents are customers 

and the school is a business. The Geography teacher tells us how a coworker did not agree 

with this underlying agreement of services: “I had a coworker that gave one student a ‘D’ and her 

parents came yelling at the teacher, saying she was wrong, since their daughter has always received ‘A’ grades 

before at her other school. You have to be careful when teaching at a place like this; there is no union so you 

get fired right away if parents are not happy.” 

The context of communication has other stakeholders (parents) that have influence on the 

receiver (children) or the sender (teacher, in our case). As in most communication that occurs 

with children a parent can either work as a message enhancer or message inhibitor.  

 

Royal School 

Social context 

Royal School conducts most of their classes in Spanish and both teachers that we 

interviewed have only taught in Costa Rica. The Social Science teacher has instructed for 19 

years and the English teacher for seven years. They provided informative answers about the 

school, which has decided to become more available online and environmentally conscious, 

so it stopped using brochures and papers when sending out information and moved 

everything to the Internet. 

One teacher we interviewed at Royal believe that the best way for children to learn about 

their rights is “through the personal experience and with interaction. There are children who don’t 

understand why they are learning. There are children that have to work. Make the student understand about 

their security so they can play.” The personal experience is also singled out by the English 

teacher at Royal who says that learning can be gained “by talking, by repeating, by correcting 

mistakes, learning from mistakes. Listening is also very important.”  

Royal does not have as much international influence among the teachers as Country Day 

and is was something the teachers here feel would help them in communicating rights 

better: “The political system of education in Costa Rica could get more access to international information 
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in real life around the world. So it’s easier to make comparison to what is outside. We have access by the 

internet but not by official means, like international personal experience.”   

 

Technological context 

The Social Science teacher at Royal says that more than 90 percent of the school’s students 

have a computer at home and all have laptop access at school. “We use tablets, video games, 

projectors and laptops.”  So communicating with and teaching children through such devices is 

something Royal does daily. The teachers at Royal have seen a downside to their choice of 

digital communication , however, with many relating to a lack of focus among their 

students. The English teacher at Royal says “the computers are very beneficial for the kids if they use 

them properly but with the use of games and Facebook, the educational side suffers.” But the teacher 

experiences problems when trying to solve this issue: “I have to tell students to stop playing games 

during class. It’s difficult. It’s easier in smaller groups, maybe 10, but it’s hard in a big group with 30 

kids.” 

The choice of having online communication makes games and Facebook a context for what 

the school desires to educate their pupils in. 

The English teacher continues: “The children get to learn about their rights during Social Science class 

and that sometimes is the only place they get to learn about them, since parents do not always have an idea 

themselves or just rely on the school to teach it. The channels used in order to communicate CRC are maps, 

textbooks, oral speeches, video and interactive media.” 

The school has underlying expectations that both pupils and parents feel comfortable using 

electronic devices as a primary message carrier. The school communicates with parents and 

teachers over email, both to keep it professional for all parties involved and also to be able 

to document all interactions internally and externally. 

 

The communication seems to be more personal when it involves the children than with 

parents so we asked the Social Science teacher how Royal is communicating the rights of 

children: “I teach the importance of the rights. I consider that the students don’t only need them for exams 

but for life development. To know how to act and when to act and to know what they have the right to claim 

so they can use it in daily life.” 

 



 30 

 

Public schools 

PBRO Anselmo Llorente y LaFuente 

Social context 

PBRO Anselmo Llorente y LaFuente is a relatively small school with no more than 400 

pupils. The teachers seemed to really know all their pupils and had a close relationship with 

the parents. The teachers appreciated the principal since she understood and respected the 

work the teachers were doing and supported them. We interviewed two teachers from 

PBRO; both had basic subjects such as Spanish, Math and Social Science. When we 

interviewed the two teachers the principal took over their class in order for the teachers to 

talk to us.  

The public school has some issues when communicating to the pupils about rights and the 

CRC, which are rooted in the parents and cultural differences. One teacher explains the 

issue: “Sometimes the difficulty is not with the child but with the parents.” An example was when they 

had taught the children how to safely cross the street. “Instead of waiting for the light to go green, 

look both ways and then cross the parents just cross between the cars. We just taught the children to respect 

the crossing lines and wait for crossing and then they go with their mother and it is not so important.” It 

creates a frustration in that the values and lessons taught in school are not upheld in the 

home.  

The conflicting message becomes a negative effect that impacts the communication to the 

children. The messages the school is trying to teach the children are at times conflicting with 

messages from home and this makes the communication of CRC even harder for the 

teachers since the support in not necessarily there between teacher and parent. 

The school has a variety of children and a teacher says this is where the cultural context 

comes into consideration: “There are many children here that come from dysfunctional families. We 

have many Nicaraguan immigrants. We are in a condition where we need to know not only CRC but also 

the legislation that backs them up because we have people here at the school that are 18 years old that…there 

is one who is almost 18 and he’s just coming out of sixth grade.” They continue: “that’s why we have to 

know much more than the children’s right but also the legislation behind the children rights. We have to 

know the legal procedure in case they have to put a complaint to PANI” (a social service organization 

working for the government).  
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This cultural difference is considered confusing for both the Nicaraguan and Costa Rican 

pupils. The teacher goes on to further explain difficulties they are having when teaching 

children from Nicaragua: “Children from Nicaragua can come and say they were in fourth grade in 

Nicaragua. So we make a study on the children, and here they are second grade. It’s a different education 

level. The way that we handle how to motivate our children is very different from the way they motivate 

them.” 

 

Technological context 

PBRO Anselmo Llorente y LaFuente uses computers but only during computer class when 

a teacher is present. This computer room is small, with a total of 10 computers for the entire 

school to share. One of the teachers we spoke to had her own personal computer that she 

used when teaching her class but this was only for her to use. Most of the pupils did not 

have a computer at home.  

 

Economical context 

The school has many children from different backgrounds, some with low financial status. 

This not only impacts the resources that the school can use but also the pupil and their 

channels to communicate through. The economical context is many times something one 

can find ways around. If a stamp to mail a note via post is to expensive, one could try to 

leave a note in person or find other channels to transport the message. But the public school 

is having contextual issues that also involve the school, children and parents. 

This public school has a limited budget and requires financial aid from both the government 

and local companies for school supplies. Its financial dependence on local companies and 

people for donations has some impact on how communication occurs in the school. The 

teacher explains how they are communicating children’s rights: “In the beginning of the year the 

children got an assignment to cut out paper circles and write what a good friend is inside. We later put those 

on the walls in the classroom for the children to be reminded of how they should be around each other. We try 

to talk about the rights and also sing about them together, and we have to use what we have here so we try to 

be creative.” PBRO communicates to its students the principles of the CRC during Spanish 

class, mainly through discussions, play and art. The school does not have a website or use 

any kind of social media; instead they use traditional media such as books, radio and TV. 
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Both teachers at the public school are positive, though, since they feel that they make a 

difference in the lives of the children they teach. Said one: “We are able to help them. They are 

able to come out from these poor conditions, but we really have to try hard and be very creative with those 

children… they have not so much motivation and to find a balance with the Costa Rican children because of 

the different backgrounds.” Even if it requires hard work she describes the most satisfying part 

of her job as a teacher: “To see them achieve their goals. It’s such a satisfaction for them. And when they 

leave, we don’t see them for a while and then when they come back we see them and they have become an 

architect or a doctor.” 

 

Miguel Oberegon School 

Social context 

Miguel Oberegon School was big and colorful. The classrooms were located around the 

courtyard of the square-shaped school. Our interviewee drew inspiration from other national and 

international schools regarding their work with their pupils. Her work required a lot of creativity 

and a constant need to develop and find new inspiration. She taught a special education class. 

She felt a great importance of educating children in their CRC rights. She explains: “My pupils all 

have different disabilities but when they are on the school playground they will stand up for each other and tell a 

teacher when someone is not being nice to them, but I do think it is very important for me to know their rights 

since many parents are not aware.”  The education could improve if she had the right tools. She knew 

that computers could be a good addition to her teaching but felt like her tools to communicate 

the rights could be better if having the right resources for each child.  

 

Technological context 

The teacher goes on to explain the use of tools they have access to in her class room. 

“My pupils love to play computer games and I have to watch my computer all the time, but used correctly the 

computer can be a tool to communicate the rights and make the children understand.” 

In her classroom she provided some interaction with computers for her pupils.  

She would let the pupils to use her private laptop since the school could not provide enough 

computers and that is one of the ways she chose to find material and communicate the 

importance of the rights to her pupils. Since her class all required special help she did not 
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have them work in groups or in front of the class; she instead helped them on an individual 

level by talking and finding creative ways for the children to learn about their rights. 

 

Economical context 

The teacher goes on to explain how some factors are preventing her in communicating the 

way she would like. “I would have liked to have a couple of computers for the pupils to use…I wish we 

could have more support from the government. I would like Costa Rica to be more open-minded like 

European countries, where the schools are more aware of what material is needed to help the pupils the 

most.” 

 She believes that the quality of education largely depends on the teacher and at Miguel 

Oberegon, most of the pupils also had access to a TV and Internet at home. It was the most 

common way to become exposed to the media; therefore she thought they should make use 

of this. For this public school the main barrier in her communication was lack of materials, 

resources and knowledge regarding how the communication and education could improve. 
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Summary of the result 

 

The two public schools and the two private schools had the similarities of the condition in 

which the CRC rights are being taught. They both had to deal with bi-cultural matters and 

needed help from the parents to maintain the consistency of their teachings in the children’s 

homes. 

The private schools had several types of materials in order to communicate and educate the 

children in their classes about their rights. Both of the private schools provided each pupil 

with a laptop during class. Both Country Day and Royal were firm believers that books and 

more traditional forms of communication might not be the most updated sources.  

The public schools shared the frustration of being dependent on governmental financial aid 

in order to have material to use in the classroom. They all expressed that the lack of money 

had a great effect on the choice of communication. Miguel Oberegon did have more 

resources than PBRO Anselmo Llorente y LaFuente. 

PBRO Anselmo Llorente y LaFuente expressed another difficulty, which was the cultural 

and social difference in some of their pupils. With a small school like theirs and with 40% of 

the student population coming from Nicaragua, a country with a different educational level 

and social structure, they had to stay creative to motivate and maintain these pupils.  
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Analysis and discussion 

In this chapter we will discuss and analyze the results using the chosen theories as our base. This chapter will 
be presented as a coherent text in order of context and the schools will be discussed throughout. 

 

Previous theories have expressed a belief that the context around communication has a 

larger part of influence on the message and how the message is received. In this research we 

focused on finding the different contexts that could have an influence on CRC 

communication in schools. When analyzing the result and also reviewing the basic 

communication model presented in the theory chapter we can see that the schools are facing 

different contextual issues that we will present in this chapter. We will also incorporate the 

previous research into this analysis in an effort to elevate the issues we have discovered. 

Social context 

Knowledge of the CRC existed in both private schools but in the public schools, cultural 

contexts impeded the teachers in their efforts to communicate the rights. PBRO Anselmo 

Llorente y LaFuente had many of their pupils coming from Nicaragua. The cultural and 

social differences between the teachers and the pupils’ parents made teaching hard at times, 

when motivation was low among the children and implementation and consistency of taught 

subjects was not applied at home by parents. The social context of where the less fortunate 

pupils come from could explain the families’ lack of participation and contribution to their 

children’s schooling. The economical motivation is something Bourdieu (1990) mentions in 

his findings as a context of communication. PBRO Anselmo Llorente y LaFuente did use 

more traditional forms of communicating with their pupils, such as verbal communication 

and demonstrations. According to Mehrabian (1972) the larger part of how a receiver 

perceives information is how a sender uses their body language. The type of communication 

could actually be more useful rather than turning to electronic devices when communicating 

at a school where cultural contexts might post a problem from the beginning. 

In our meeting with the private school Country Day it was clear the school had an 

international influence. Several teachers have work experience from other countries, and this 

knowledge could be of great help and give the teachers a better understanding when 

working with pupils with different cultural background. This context falls under the category 

social context and also economical context in terms of social status in the society. Sproull 

and Kiesler (1986) also found the connection of social and economical contexts and 
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explained it by defining social contexts as a geographical variable. The place of 

communication is something that Larsson (2010) also mentioned in his book from McQuail 

and Windfall’s theory. Larsson (2010) explains that the background and surrounding of both 

sender and receiver is of great importance when it comes to taking in a message. If both 

parties are aware of the others’ background the understanding of the message will be 

translated and the context will not have as great an influence. This is why UNICEF is often 

telling the viewer of their infomercials a story about a person and the struggles they have, in 

order for the viewer to feel like they know the child on the screen and understand the big 

picture. Numbers are often harder for people to relate to and we are therefore often shown 

in other ways. 

 

Royal School expressed that they were lacking the international input from their teachers’ 

experience. They said they would like having more concrete examples of country differences 

to influence their pupils. The desired experience might not be a context in their 

communication since the larger majority of pupils did not come from another country than 

Costa Rica, but it could increase the level of understanding and background knowledge for 

the teachers if they had more experience. Like Bourdieu (1990) we found the communicative 

expressions dependent on situational perspective, where cultural exposure plays a big role in 

educational growth. By gaining more experience in this context of CRC communication the 

sender and receiver of the message might become more equal and the feedback/signals sent 

back to the sender will come closer to the desired outcome and result as the sender gives the 

message. 

 

Miguel Oberegon did not share the same cultural issues as PBRO Anselmo Llorente y 

LaFuente but did have the same struggle of reaching out to the parents of the pupils 

regarding informing and implementing the CRC principles while pupils were at home. But it 

was especially important for the teachers to have knowledge of the CRC due to the cultural 

diversity that existed in all of the schools. The private schools taught the pupils how they 

could help the less fortunate and make a difference, and the public schools teach the pupils 

how they can help themselves obtain better living conditions. 
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The social context in terms of culture was not a barrier preventing teachers from informing 

their pupils of the CRC in private school Country Day, but the Geography teacher found 

the mentality in the school regarding education was a greater issue. He had a feeling that 

many of his pupils from an early age did not have a genuine interest in advancing their 

education and instead only focused on getting good grades so they could find a spouse and 

start a family. This mentality made it harder for him to communicate the rights when 

motivation was limited. The focus among the pupils was not to understand the big picture. 

The children from the more privileged areas seem to have a harder time to find interest in 

the classes, according to the teacher. The pupils do not fully comprehend that some children 

do not have the choice of an education. The message gets lost in the context and this is 

something Jacobsen and Thorsvik (2010) would describe as a failure in message; the 

information sent is correct but not received the desired way due to “distractions” along the 

way. A way to avoid this context could be to expose the pupils to the different life that 

many children have, when education is their only hope of survival. Alternately, 

communicating in terms of channels the pupils would relate to might be effective, such as 

using successful idols in order to prove that education, rights and a good life is something 

that not all children are privileged enough to have.  

 

Technological context 

The private schools had incorporated computer usage as a daily tool in their education. This 

requires the pupils to have their own computer in order to work on assignments and 

presentations in class. The positive aspect of getting introduced to technology at an early age 

is that children will be more technologically savvy earlier on and able to use these skills 

anywhere in the world to further their education.  

Excessive use of technology in the home can lead to a greater pressure on a child’s school to 

keep up and provide the same level or more advanced equipment. The advanced demand also 

requires the family and teachers to have the same level of knowledge when it comes to handling 

and providing the latest devices that the children need for school. This could of course become 

an economical context that prevents some families from having their children enrolled at the 

private schools. The unfamiliarity with devices could also become a context in communication. 

Electronic devices are a common part of our daily lives but the older generation did not have 

access to social media, cell phones or the Internet when growing up. If the school’s teachers are 
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older and fall under the category “immigrants” according to Marc Prensky (2001) then the 

inexperience they have might make them more resistant in using these devices to communicate 

and a gap in generation might grow due to difficulties communicating with each other.  

 

By actively using several different kinds of material and teaching methods Country Day 

School students receive a broader knowledge of their rights as children. This proves that 

Country Day has the option of choosing the forms in which the school wants to help its 

students communicate. This allows them to choose the form that best suits the situation and 

eliminate the most common reasons for miscommunication and misunderstandings 

mentioned by Jacobsen and Thorsviks (2010) earlier in this research. A school like Country 

Day with choices of how to communicate could also personalize the education if a child has 

special needs, for example. 

The public schools did not have the ability to provide individual computers to the pupils. 

The outcome of this in the education and communication is that the teacher had to 

incorporate more group discussions instead of individual work and individual findings 

among the pupils when doing school assignments. This could be both good and bad for 

individual development but as it regards the context and communication the channel used is 

more important. 

Barrett, et al (2004) identified the use of technological devices as a potential context. The 

authors mention that trust and relationship building could be hindered if communication is 

not conveyed through the right channel. If the schools find motivation low this could be an 

impact from context; if usage of electronic devices have been excessive or used as a poor 

channel. The preparation of the teacher is crucial within the learning material chosen. 

Brown (2007) and Available (2003) mean that it is the teacher and not the technology that 

determine the instructional approaches, but that this needs to be evaluated to be successful.  

The use of technology as a communication tool could frequently be beneficial when doing 

projects in school; children could discuss findings and get a wider perspective of issues 

involving subjects as suggested by Way (2009) and Wu and Huang (2007). This is something 

all the schools we spoke to affirmed as a useful tool but the amount of use varied.  

Barrett, et al (2004) however point out that group sharing and use of technology might not 

always be beneficial to the receiver when in big groups. At times there is information that 

should not be shared with all and the individual person does not need to engage as much 
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since communication is directed to a group. The researchers go on to point out that the use 

of the Internet as a tool of communicating could be too overwhelming and barriers might 

overshadow the true message. The only school that experienced negatives to a large degree 

in this regard was Royal, where the teachers perceived a lack of concentration among pupils.      

     Brodin and Lindstrand (2007) argue that for technology to serve as a tool in teaching, 

the content is important. Thus, technology can only be significant if it has an operating 

range. They explain how the online world can be beneficial for children in ways such as 

the liberty to express themselves and taking part in educational content.  Political, 

cultural, social and educational forums take place online and freedom of speech is 

simplified and encouraged. 

It is of importance to find balance between protecting children and letting them express 

themselves. Private schools have seen the upside of online activity among their students 

and have used the channels to interact and teach them in recent years. 

 

Economical contexts 

We found that the economical context played a larger role in the way CRC principles were 

communicated and also how the communication occurred overall at the schools. 

Both private schools were similar in the way they handled and had to depend on the parents 

as “customers” to the school. A private school is dependent on parents in more aspects 

then just financial, too. The school needs to have a good reputation and good track record 

of high-achieving students in order to be an attractive choice for new customers. The school 

has to be able to attract highly-qualified teachers as well. 

The parents pay a large amount of money to have their children get good grades and this 

also creates high expectations for the schools. The expectations from the parents are that 

the school should be able to provide all the necessary assistance their child needs in order to 

get the best grades. This mentality could stand as an organizational context where the school 

acts as the middleman, preventing the teachers from openly communicating with parents 

and children regarding potential failure for fear of potential consequences such as children 

being pulled from school, donations being cut off and teachers being forced to quit work. 

Their restricted communication can also be tied to the communication regarding the CRC 

since there has to be an interest from parents that the teachers expose their children to the 
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importance of understanding their natural rights in society. One can only speculate that the 

children’s relative low interest about the subject might stem from lack of interest by their 

parents. In this case the parents’ motivation could be the context impacting the children in 

the communication from teacher to pupil. 

Communication must be directed towards a specific group of people and the private schools 

having an expensive tuition means that only a small portion of Costa Rica’s population can 

afford what they offer. Those that can expect a level of status, so even if the school would 

be affordable, the education taught at the school might be considered more valuable than 

what the public schools could provide, largely due to instructors carrying diverse teaching 

experiences gained from a variety of countries in which they have taught.  

Miguel Oberegon expressed that the school could have communicated the rights and 

principles of the CRC better if they would have gotten more financial aid from the 

government. The resources this support could bring to the school could help the teachers 

find more ways of communicating and broadening the information income. More teaching 

options can create more knowledge on how to adapt each situation to a specific resource. 

Comparing both the private and public schools one can see that no matter the resources 

both are quite dependent on external factors to keep succeeding. This external vulnerability 

influences the teachers, which also impacts the learning of the pupils to some extent. 
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Conclusion 

This chapter will provide a conclusion of the result that was analyzed in the discussion chapter.  

 

The main findings from this research were that schools in Costa Rica vary in how they 

communicate the principles of the CRC and the inherent rights children have. The chosen 

methods are closely linked to the economic status of the school. We did find that all schools 

communicated the CRC — some more than others — and all had incorporated the CRC in 

the curriculum.  

The private schools did have more resources and multiple ways to teach the children about 

the CRC, however they also had concerns about getting the pupils to truly comprehend the 

meaning of the CRC. This could be connected with both economical and social contexts, 

where the pupils cannot relate to the subject due to not being exposed to underprivileged 

people. 

The public schools did seem to have a greater need of having the rights communicated since 

the school had a large element of underprivileged children, emigrated from other countries. 

Both schools struggled with a shortage of resources that help them communicate the rights. 

The schools had to find creative ways to communicate with the children and were forced to 

share the tools available. 

It seemed like all schools were having some form of communication context interference. 

By educating the teachers of the context they are facing they could minimize the impact it 

has on the communication and make the information more accessible. 

The private schools could enhance the communication of the CRC by introducing their 

pupils to different settings such as situations, environments and cultures. They could then 

build a relationship with these parts of the community and acquire a broader view as to how 

and why some people do not have the same living conditions as they do.  

The social contexts in culture could make a big impact in the public schools motivating the 

children from other countries as well as native Costa Ricans. One of the public schools had 

limited English classes and this is something that would help the children in further 

education. The knowledge of cultures also opens up for a greater understanding of the 

society and could potentially also help with motivation in school.  
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It would be of great benefit for both the school and pupils if the potential of the teachers 

were fully exploited. We believe that the teachers are the most important “tool” when it 

comes to learning and by seeing the expertise that the teachers posses it’s easy to envision 

them cascading a wealth of knowledge to their students. 

By discovering that the Internet could be both a distraction but at the same time a valuable 

source of information one could pull specific articles and use the tool in a more focused 

matter. The global awareness is a tool that could over a longer span of time result in a 

deeper knowledge for children’s rights and the principles of the CRC across borders.  
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Future research 

This chapter will present future ideas for research that can either expand on this research or stand separately. 

 

Throughout our research there were areas that we had to exclude due to time limitations but 

for future research, someone interested in developing this study could investigate the result 

of the communication that is occurring. In this research we have only been focusing on the 

spreading of information with communication context as a support, not the result of how 

the message is understood or interpreted. In the analysis we could only assume the reasons 

behind why and how the teachers practiced.  

It would also be of great interest to find what form of communication could be best 

received among children of a specific age. Knowing this the message and information to the 

children can be tailored and delivered at the most appropriate age. 

We believe that better awareness of the CRC could eventually result in a more sustainable, 

developed environment where children gain more knowledge about other countries and 

develop the tools they need to improve their living conditions. 
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Appendix 

Observation of the interview 

 

Who did we get in contact with? 

 

How were we treated? 

 

How big is the school (number of pupils, classrooms, grades, number of cases, visitors)? 

 

Is the school decorated? Do they have a playground, benches, trees? 

 

What does the average room look like? 

 

How were we introduced to the teachers, pupils and coworkers? 

 

Were teachers, pupils and coworkers willing to speak with us? 

 

Are they an open organization? What did the administration look like? 

 

Do they have uniforms or formal office wear? 

 

Is there a tuition fee? 

 

What are the hours for the visitors and pupils? 

 

How many children were there in each class? 

 

What is the relation between pupils, teachers, principal, parents, coworkers and visitors? 

 

What types of media and communication does the school provide and use? 

 

What services does the school offer the children with special needs? 
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Interview questions for teachers 

What is your name and age? 

How long have you been teaching? 

What subject do you teach? 

What are the school hours for the children? 

What is the school tuition? 

How many classes do you have and in what age groups? 

Does the school teach their pupils about the CRC? 

What materials do you use in your class? 

If you lack materials, what do you think are the reasons for this?  

With what methods do you think the children learn new information best in school? 

Are there other elements besides the chosen materials used to communicate that could 

impact the way children comprehend the CRC? 

Where should education about the CRC take place if not in school? 

At what age do you think is best to talk to children about their rights? 

If you could change something about the school system in Costa Rica what would it be? 

Is it common for your pupils to have cell phones and computers? 

How do you interact with the children? 
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Letter to school 

Dear XXXXX School 

We are two pupils from Sweden who are visiting Costa Rica to write our Bachelor thesis. 

We have through MFS (Minor Field Studies) received a scholarship to do our research 

about The Convention on the Rights of the Child. 

We would love to have a personal interview with two teachers from your school and ask 

them about schooling in Costa Rica. The focus of our paper is to know what 

communicative methods your school is using to teach your pupils about children’s rights. 

To prepare your teachers we will send you the questions we would like to ask. It would be 

greatly appreciated if we could visit your school and see how you work with your pupils. We 

will attach our confirmation documents to this email along with the questions. 

Please let us know if you have any questions or if you would like to meet us in person 

before the interview. We would like to preform the interviews as soon as possible. 

 

 

Thank you in advance 

Best wishes Amanda Soneby and Jelaine Legaspi. 
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Risk and opportunities 

We would by this analysis highlight the risks and opportunities we might encounter during 

our time in Costa Rica. A SWOT (Strength Weakness Opportunity Threat) analysis 

describes the opportunities and the risks that may be encountered during the period of 

writing the essay. 

 

SWOT analysis: 

Strengths 

• We consider ourselves open minded and adaptable to new situations 

• The research we are doing can be implemented in all countries 

 

Weaknesses 

• The difference in language can be a barrier and communication could go missing 

• Cultural differences can create misunderstandings 

 

Opportunities 

• Children get informed about the CRC in places we can visit  

• We can reach out with more knowledge about the CRC to people in Costa Rica 

 

Threat 

• We may not be able to write freely concerning this subject without being controlled by 

people involved 

• Lack of Internet access and necessary materials for the research 

 

Other possible risk events that may occur during the process that could affect the work in a 

negative way: 

Technology, quality and performance risks 

Essay writing risks 

• Lack of focus 

• Illness 

• Conflicts between authors  

 

Organizational risks 

• Lack of funding 
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• Poor supervisor 

• No contact with schools or institutions 

 

External risks 

• Schools forbid us to visit 

• Cancelled flights and transport problems 

If we would not get the desired information through our interviews we would turn to obtaining 

and analyzing curriculums and that way get a glance of what children and young people take part 

in at the school. We could also contact children on the streets of San José and ask our questions 

in the town and this way collect the data we need. 


