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Summary 
PROBLEM DISCUSSION: Vaggeryd is a small municipality Småland. In addition to its 
strategic position along the main traffic route E4, Vaggeryd is very interesting also because 
of its advanced view on growing of the business sector, in both short and long-term per-
spective.  

To meet that goal the municipality of Vaggeryd started to invest in “Egenföretagareut-
bildningen” EFU in cooperation with Jönköping International Business School (JIBS). The 
main idea is that students attend the courses that are held by JIBS and during their studies 
start their own business in a local business incubator called Fenix.  

PURPOSE: To host such education requires a huge amount of energy and resources from 
the municipality, which consequently would like to get answers to questions like “Is it 
worth investing in the education?” or “What are the results of such education?”  

The aim of this paper is to give the answers to those crucial questions though I believe that 
the time that has passed from the beginning of the education is too short and that the 
number of the students was not large enough to get definitive answers.  

This paper concentrates on a narrow part of the qualitative research methods – an inter-
view. It is divided into two parts, a theoretical part and the empirical findings.  

FINDINGS: The research showed that six students out of a total of ten from generation 
2005 started a new venture, three will take over a family business, and one has not decided 
to start a business yet. Of six students in generation 2003 four have started a business and 
one of them finished in bankruptcy, one plans to start a business in the future and one 
does not  have a good business idea. 

RECOMMENDATIONS: Answers that the interviews returned gave interesting sugges-
tions to both the municipality of Vaggeryd and JIBS about how to improve EFU. I would 
emphasise two, I believe, the most important recommendations. First municipality has to 
attract neighbouring municipalities in the EFU project. In addition, a greater effort should 
be made to help students build a spider’s web of business contacts. 
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1 Introduction 
Vaggeryd is a small municipality in the Gnosjö region in Småland. It has 12,800 inhabitants 
and covers 830 km2. Central towns of Vaggeryd municipality are Vaggeryd with 4,530 and 
Skillingaryd with 3,800 inhabitants. Skillingaryd is about 10 kilometres to the south of Vag-
geryd. Smaller settlements are Hok with 624 inhabitants and Klevshult with 282 (Vaggeryd 
municipality homepage, 26 May 2007).  

The municipality has a strategic position along the main traffic route E4. Its position is 
about 36 km south of the city of Jönköping, 375 /358/km from Stockholm, 198 /179/km 
from Göteborg and 246 /262/km from Malmö (Vaggeryd municipality homepage, 2007, May 
26).  

Good communications such as the E4 highway and ADSL internet connection enable citi-
zens to run theirs businesses successfully. Vaggeryd has managed to develop an entrepre-
neurship climate that has benefited the municipality’s healthy economy. This has facilitated 
educational programmes such as Egenföretagareutbildningen (EFU) and Hästentre-
prenörerna (Vaggeryd municipality homepage, 2007, May 26).  

The municipality of Vaggeryd is very concerned with the future of the business sector. At 
the end of 2006, there were 79 companies employing 1,765 people. The municipality puts 
in a great deal of effort into strategic development of the business sector in both a short-
term and a long-term perspective. The focus is on the development, start-up and growth of 
new businesses. These activities are undertaken in cooperation with the Fenix Kunskapcen-
trum (Verksamhetsberättelse, Annual report, Vaggeryd municipality homepage, 26 May 2007).  

Future goals are to develop and secure  

1. new employments,  
2. educational issues with close connection between the education and business sec-

tors, and   
3. support of start-ups of new businesses with the help of education such as Egen-

företagareutbildningen (EFU - sole-proprietor education) in Kreativ Arena (Verk-
samhetsberättelse, Annual Report (Vaggeryds municipality homepage, 26 May 2007).  

The first group of students started EFU in 2003. Education is provided in collaboration 
with Jönköping International Business School with the purpose of giving students strong 
theoretical and practical background when starting a business. Studies last for two and half 
years and the idea is that already during the time of their studies students start their own 
businesses. The second generation started in 2005 and is now finishing their studies. The 
third generation will start in August, 2007. 

The purpose of this paper is to conduct and discuss a qualitative analysis of the EFU in 
Vaggeryd. In order to do the analysis I have primarily concentrated on interviews as part of 
the qualitative analysis.  
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2 Background 
The aim of this section is to identify and introduce the theories and the literature. Many 
books have been written about research methods and theories. My impression of the litera-
ture is that there are many books about the subject but the general approach is usually the 
same. 

2.1 Research methods in general  
Wisker (2001) emphasises that researchers have to have a clear picture of what kind of re-
search best suits the research field and what kind of methods are most appropriate to ac-
quire, handle, and process the information in the most accurate way. Wisker (2001) also 
highlights the importance of selection of the right title. The title should help decide the 
right methodologies that are in line with the information that the researcher wants to col-
lect or, as Robson (1995) calls it, “to find a focus”.  

There are many different kinds of information that the researcher wants to collect. Häckner 
(1988) divides this information generally into two kinds: hard and soft data. Hard data can 
be easily identified, systematised, and is collected and presented in numbers. On the other 
hand, soft data “consists of pictures, ideas and cognitive structures” (Häckner, 1988).  Shrivastava 
(1982) in Häckner’s (1988) article defines soft information also as “conceptual schemes in the 
form of frames of references or worldviews and can be characterised as broad, general and subjective”. Hard 
data usually serves defensive actions and soft data is used more often for offensive actions 
(Häckner, 1988). 

de Vaus (2002) defines research as “an art aided by skills of inquiry, experimental design, data col-
lection, measurement and analysis, by interpretation, and by presentation”. 

Every research process involves searching for answers to research questions, in other 
words, the researcher looks for knowledge or deeper understanding of the research topics. 
The basis of the research are enquiry methods and hypotheses (Wisker, 2001). Robson 
(1995) argues that there is tradition in presenting hypotheses inside experimental method-
ology. 

Wisker (2001) suggests breaking down the concept of the research by questions such as 
“how it is constructed?”, “how does it work?”, “what are the implications of the research?” 
etc. Later we use hypotheses to test the questions by experiments and research outcomes 
(Robson, 1995).  

There are five different kinds of enquiry methods according to Wisker (2001):  

• Descriptive research looks for the phenomenon and collects detailed information. 
The problem of collecting detailed information is that research is valid for only a 
short period. However, it helps building an understanding about the subject. The 
questions usually asked are “what?” instead of “why?” By stating that kind of ques-
tions, the results are more related to the situation than to the causes of the situa-
tion.  

• Exploratory research follows descriptive research and asks both “what?” and 
“why?” questions. It begins with the question “what if this happens?” and then tries to 
find the answer to “why this happens”. Those questions help to study both simple and 
more complex issues.  We use exploratory research when we want to discover new 
knowledge.   
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• Explanatory research also asks “why?” questions. Its aim is to search for cause-and-
effect relationships between two or more different phenomena. This research can 
be related to the predictive research model. 

• Predictive research considers numerous variables and tries to predict the results. A 
commonly asked question is “what if?” The hypothesis relies on data that has al-
ready been collected. Predictive research builds on possibilities to predict. To do a 
predictive research we need to use knowledge collected from previous research or 
events. The researcher controls selected variables in order to test if the results 
change in the expected way.  

• Action research asks the same question as predictive research, “what if?” and relies on 
experiments. The researcher uses action research in order to solve the problem or to 
try out the hypotheses that lead into an improvement of the life situation.  

The outline of the research process follows in five general steps:  

• problem/experience/observation  
• hypotheses  
• investigation and experimentation and test of hypotheses  
• data gathering; data analysis and interpretation, and 
• confirmation or disapproval of the hypotheses (Wisker, 2001)   
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Select area to 
investigate 

Literature re-
view 

Formulate 
hypotheses 

Design study 
to test hy-
potheses 

Carry out 
study 

Analyse re-
sults 

Figure 2-1: A Traditional model of research process (from Boehm, in Robson 1995 p. 452).   

Hopkins (quoted in Robson, 1995) calls that outline “simplified action research model”. Winter 
(in Robson, 1995) acknowledges that the model is too simplified since  

• Validation of hypotheses has to be tested further 
• The action upon the result of enquiry will generate further issues which can lead to 

further investigations 
• The process is in most cases cyclical, which means that any step of data gathering 

will result in further steps. 

This leads us to Boehm’s more traditional model of research (see figure 2-1). 

Develop al-
ternative ex-

planation 
Report results 

Do results 
support hy-
potheses? 

No Yes
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2.1.1 Perspectives in research 
Perspective or paradigm is a vital combination of beliefs about how parts of the research fit 
together and how findings can make a meaning of a discovery (Wisker, 2001).  

2.1.1.1 Positivistic approach  
In positivism originating from the nineteenth century, the idea is that every rational state-
ment is possible to verify scientifically or it is possible to prove it logically or mathemati-
cally (Walliman & Baiche, 2001). We consider the positivistic approach as based on natural 
science, “hypothetico-deductive”, or simply quantitative; it is often called hypothesis-
testing research (Robson, 1995).   

 

Literature 
review 

Theoretical 
framework 

Topic  
of interest 

Create  
hypotheses 

Define  
research 
problem 

Define 
variables 

Collect data, ana-
lyse and interpret 

Framing  
of general laws 

Hypotheses  
supported? 

Figure 2-2: Positivistic research design (Williamson, et all. 2000).   

2.1.1.2 Relativistic approach  
The relativistic approach is often called hypothesis-generating research. Here, the re-
searcher collects the data first and then theories and concepts arise (Robson, 1995).  There-
fore the way we see the world and our beliefs influence the interpretation of the research 
field. As a consequence, the study is an interpretation of interactions between people and 
things and their relationship (Wisker, 2001).  

 

8 



 

 

Defining sample  
(places and persons) 

Designing research plan Literature review 
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Figure 2-3 Qualitative research design (Williamson, et all. 2000).   

2.2 

2.3 Sampling 

Types of research 
No matter what kind of data research generates (qualitative or quantitative), the main issue 
is that the conducted research finds answers to the research questions (Robson, 1995). In 
the case of quantitative data collection, we measure different kinds of variables according 
to existing theories. The idea is to verify existing theories and hypotheses or to test them. 
In quantitative analysis, we collect different variables in order to generate new hypotheses 
even though the statistics and numbers are do not always lead to better understanding 
(Wisker, 2001). We can conduct quantitative analysis on all data that can be presented by 
numbers (Robson, 1995), or, as Häckner (1988) calls, it “hard data”. 

We can explain meanings, beliefs, and experiences through qualitative data collection. The 
researcher collects data with the help of questions (Wisker, 2001).  We can conduct qualita-
tive analysis on words and other data that can be transformed into numbers (Robson, 
1995). Häckner (1988) calls this “soft data”. 

When conducting research, the researcher has always to have in mind the relevant sample 
size.  

A sample is a selected group of, for example, people on which research is conducted. The 
group can be of any size whether it is representative or not (Burns, 2000). Gobo, 2004, de-
fines sampling as an everyday practical activity and gives an example of a cook that tastes 
one macaroni out of the pot.  The selected group has to represent the “whole” even 
though the group is smaller than the whole.  

A selection of method depends on the ability of the researcher to find a relevant and repre-
sentative sample size (Wisker, 2001). It is important that the sample size is representative 
in those requisites that are important for the project. If we do not do the study on a repre-

Topic of interest 
Theoretical 
framework 

Formulate  
research questions

ques) 

Collecting data 

Analysing and interpreting data 

Final report 
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sentative sample, the study results are inaccurate (Burns, 2000). Wisker (2000) agrees that if 
the sample size is too small, the validity of the data collected is in question and causes dis-
tortion of the research results. A sample needs to be based on probability methods to be 
representative (Gobo, 2004). To avoid distortion a researcher may select between different 
sample methods depending on the kind of research. 

2.3.1 Random Sample 
We use random sampling when the population is homogeneous or, as it is called, “one-
dimensional” and the population has similar characteristics (Walliman & Baiche, 2001). It 
practically means that for example every tenth response is taken into consideration when 
conducting an analysis. In other words, a random sample is chosen at random with no spe-
cific rules. The random sample is a percentage of the total population, not considering 
other variables (Wisker, 2001). 

2.3.2 Stratified Sample 
A stratified sample is commonly used when it is possible to divide the population in layers 
and the gathered information is equal in size from all sectors (Walliman & Baiche, 2001), 
for example when dividing population by age, sex, economic classes, etc. (Wisker, 2001). 

When dividing population in strata, a researcher needs to explain why specific strata were 
used. After a definition of a stratified sample, the researcher decides either to take the per-
centage proportion of each stratum or the random number from each stratum. Propor-
tional sampling is good to use when clusters are distinctively different (Walliman & Baiche, 
2001). The reason for using the random stratified sample is in obtaining an evenly spread 
sample over whole strata and in enforcing impartiality of choice (Wisker, 2001). 

2.3.3 Cluster sampling  
Cluster sampling is also called area sampling. We use cluster sampling when the population 
shares one or some of the characteristics but is otherwise different. The typical example of 
cluster sampling is all travellers on a train station (Walliman & Baiche, 2001). 

2.3.4 Systematic sampling 
When no data or information is available for the population or when the population is too 
large, the researcher uses systematic sampling. A typical example of systematic sampling is 
when selecting every nth name from the telephone book. It is important that the first se-
lected name is randomly selected (Walliman & Baiche, 2001). 

2.3.5 Accidental sampling 
Accidental sampling is also called convenience sampling. Here the researcher uses what is 
immediately available and has no way or possibility to check whether the sample studied is 
representative or not (Walliman & Baiche, 2001).  
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2.3.6 Quota sampling 
A typical example of quota sampling is when reporters are interviewing people on the 
street. Since interviewees are randomly selected, it is impossible to know if the people se-
lected for the interview are typical representatives or not (Walliman & Baiche, 2001). 

2.3.7 Theoretical sampling 
When a researcher knows a lot about the population studied, he/she uses theoretical sam-
pling. This is qualitative approach interviews, where statistical interference is not required 
(Walliman & Baiche, 2001). 

2.3.8 Purposive sampling 
Here the researcher selects what he/she thinks is a typical sample (Walliman & Baiche, 
2001).  

2.3.9 Systematic matching sampling 
The researcher uses systematic matching when conducting research on two groups of dif-
ferent sizes. These groups are compared by selecting a number from the larger group to 
match the number and characteristics of the smaller one (Walliman & Baiche, 2001).   

2.3.10 Snowball techniques 
Snowball techniques are used when contacting a small number of population and then ask-
ing them to introduce other members into the research (Walliman & Baiche, 2001). 

2.3.11 Conclusion 
In order to evaluate and confirm results of the research, Wisker (2001) recommends using 
different methodologies for the same research. In addition, Walliman & Baiche (2001) adds 
that the bigger the sample size, the more accurate results are to be expected.   

2.4 Qualitative research 
Qualitative researchers assume that humans are conscious of their behaviour and that their 
thoughts, feelings and perceptions are vital for the research. The behaviour of people is, 
according to Burns (2000), the way “how people attach meanings and what meanings they attach”.  
Only a qualitative method is capable to access individual meanings in the context of life 
(Burns, 2000). 

2.4.1 Interviews 
An interview aims to understand people from their point of view (Williamson, 2000a). It 
can be a face-to-face discussion or conducted via telephone. If a researcher decides to con-
duct interviews, the decision about whether taking notes, recording or relying on memory 
has to be made. Deciding for the first possibility can lead to closed questioning influenced 
by time pressure. The interview can include open or closed types of questions or a mixture 
of both (Wisker, 2001). The interview is an individual approach with participants that gives 
the researcher a possibility to gain an insider’s view of the field of interest (Burns, 2000). 
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Highly structured  

(Closed) 

Semi-structured 

(Open ended) 

Unstructured 

(Open) 

closed questions 

pre-coded  

some questions agreed on 

answers develop according  

to the individual 

conversational 

more personal 

- feelings 

- sensitivities 

- subjectivity 

Table 2-1: Kinds of interviews (Wisker, 2001) 

2.4.1.1 Structured interviews 
A structured interview makes analysis rather simple but is in most cases too guiding and 
limiting (Wisker, 2001). Williamson (2000a) calls it also a standardised or scheduled inter-
view. Each respondent is asked exactly the same question and since the interview relies on 
a structured set of questions, it looks more like a questionnaire. The difference is that the 
interviewee fills in the answers to the questions by himself or, in other words, “this is simply 
a survey questionnaire administered by interview” (Williamson, 2000a).  

A disadvantage of such questions is that the interviewee is limited in answers and the need 
for deeper thinking. Since the structured interview leads the interviewee’s response clearly 
through the questions, it is possible that the interview does not reflect the feelings of the 
interviewee (Wisker, 2001). 

2.4.1.2 Semi-structured interviews 
A semi-structured interview is a mix between the structured and unstructured interview and 
gives the interviewee freedom in answering questions. The semi-structured interview makes 
it possible for the interviewer to follow up on leads that the interviewee gave for each ques-
tion and at the same time retains the predefined structure (Williamson, 2000a). 

Such design of interviews facilitates a quick analysis of comparable responses while allow-
ing each individual to express their feelings, fears and needs. Semi-structured interviews in-
clude a combination of closed questions that demand short and quick responses and open 
questions that allow the interviewee to explain short answers in their own words, “which is 
often very rich and rewarding” (Wisker, 2001). 

2.4.1.3 Unstructured interviews 
The unstructured interview looks like an ordinary conversation and is by definition a social 
event between interviewer and interviewee (Wisker, 2001) where each answer generates a 
new question (Williamson, 2000a).  

It is hard to perform data analysis for open questions since they generate an endless num-
ber of different responses by catching the variety of ideas and feelings (Wisker, 2001). The 
researcher should decide for this kind of interview when there is a need for deeper under-
standing of the research subject (Williamson, 2000a). Wisker (2001) points out the need to 
pay attention to the goal of the research since the interview can, due to its openness, miss 
the point and go off line. 
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2.4.2 Focus groups 
Focus groups are generally very useful in portraying people’s responses and feelings. When 
focus groups are bigger, ideas can flourish as people speak. This is often very helpful when 
conducting research (Wisker, 2001).  

Krueger (1994) (in Williamson, 2000b) emphasises that focus groups are very successful in 
fulfilling the need for collecting data about people’s regards, experiences or ideas. Focus 
groups allow close inspection and long discussion about the problem. In order to test the 
outcome of such group discussions, they can be repeated (Wisker, 2001). 

When working with a focus group, the researcher has to keep in mind that some group par-
ticipants might dominate over others - therefore some group members might fail to ex-
press their own view. In addition, a moderator can unconsciously influence the group’s re-
actions. The researcher has to have in mind that a focus group does not always reflect the 
large population sample and does not always replace the effectiveness of random sample 
surveys (Williamson, 2000b).  

2.4.3 Participant observation 
Participant observation is one of the most flexible techniques for research and is classified 
as a subjective type of research (Bow, 2000). Due to this flexibility, the researcher has to 
devote a huge amount of time to differentiate between subjective and objective facts when 
analysing the data (Wisker, 2001). 

Bow (2000) makes a difference between traditional forms of participant observation where 
the researcher tries to understand other cultures as a member of the group directly in their 
natural surroundings, and unobtrusive observation, which is more of a social science 
method. The researcher conducts research in a way that does not disturb the process by his 
presence.  

Wisker (2001) suggests that, when conducting participant observation, the researcher has to 
work “undercover” and join the studied group unnoticeably. By doing so a researcher does 
not stick out of the observation and his/her influence on the result is minimised.  

2.4.4 Personal learning logs 
Personal learning logs use the researcher’s own responses and experiences as input research 
data. The researcher logs his own changes of attitudes, knowledge gained and understand-
ing during a certain process. The log is quite personal and it can be used for tracking emo-
tions, which results in a mixture of discovered detail and personal response (Wisker, 2001). 

2.5 Conclusion 
Burns (2000) emphasises that the main problem with qualitative research methods is valid-
ity and reliability, especially since it is hard to apply conventional standards of reliability and 
validity since the method of data gathering is too subjective and the richness, the individu-
ality and the subjective perspective do not agree with scientific culture (Burns, 2000). 
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2.6 Quantitative research methods 
Burns (2000) points out that qualitative research is a descriptive aspect of research that al-
lows summarising large quantities of data by using measures. In order to simplify interpre-
tation of the data, descriptive statistics uses graphical and numerical methods for summa-
rising the data in more understandable forms.  

To analyse data gathered, researchers select between large spectres of statistical calculation 
methods. 

2.6.1 Questionnaires 
To collect information from people, we use questionnaires; it is rather difficult to design 
them but the data collection process is quite easy (Wisker, 2001). de Vaus (2002) distin-
guishes between a survey and a questionnaire, emphasising that the questionnaire often is 
part of the survey. He mentions two distinguishing characteristics of surveys, the “form of 
data” and the method of data analysis. 

The main problem of questionnaires is that the response rate is usually very low (we can 
overcome low response rate by rewarding people to respond immediately). If we want 
people to respond on the spot, the questionnaire has to be limited in number of questions. 
This fact restricts the amount of data collected. Just like an interview, a questionnaire can 
include open and closed questions. Questionnaires can also offer multiple-choice questions, 
from which respondents choose the statement that “fits” the best (Wisker, 2001).  

The main guidelines in formulating a questionnaire according to Wisker (2001) are:  

• Check that all the information about the respondents that is necessary is included 
and filled in  

• Ensure that the questions are relevant to the research  
• Do not expect that people will cover the costs for post and carriage  
• Do not design too long questionnaires  
• Use clear questions  
• Ensure reliable ways of data collection  
• Use an advantage of the information technology while processing the information 

gathered.  

3 Ethics in research 
David de Vaus (2002) mentions four different categories of people to whom the researcher 
has responsibilities: 

• The public – the researcher has to ensure that survey or questionnaire results are 
presented fairly and correctly. 

• Clients/sponsors – all confidentiality and the right of sponsors has to be re-
spected. 

• The profession – the researcher should not act in a way so as to discredit the pro-
fession. 
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• Respopndents – the survey has to be conducted in a way so as to ensure that par-
ticipation is voluntary, confidentiality is protected and participants do not face con-
sequences. 

4 Conclusion 
Wisker (2001) emphasises that no matter what kind of research methods is used, it always 
has to be piloted and refined after a pilot study has been done, and that procedure should 
be repeated as long as needed. 

Qualitative Quantitative 

Assumptions 

Reality socially constructed Facts and data have an objective reality 

Variables complex and interwoven; difficult to 
measure 

Variables can be measured and identified 

Events viewed from informants’ perspective Events viewed from outsider’s perspective 

Dynamic quality of life Static quality of life 

Purpose 

Interpretation Prediction 

Contextualisation Generalisation 

Understanding the perspectives of others Causal explanation 

Method 

Data collection using participant observation, 
interviews 

Testing and measuring 

Concludes with hypothesis and grounded the-
ory 

Commences with hypothesis and theory 

Emergence and portrayal Manipulation and control 

Inductive and naturalistic Deductive and experimental 

Data analysis by themes from informants’ de-
scriptions 

Statistical analysis 

Data reported in language of informant Statistical reporting 

Descriptive write-up Abstractive write-up 

Role of researcher 

Researcher as an instrument Researcher applies formal instruments 

Personal involvement Detachment 

Empathic understanding Objectivity 

Table 4-1: Comparison of Qualitative and Quantitative methods (Burns, 2000) 

We can see from the table that the method that researchers choose depends on their assumptions 
about the people, the world they live in and by the sort of study (Burns, 2000).  
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My perceiving is that qualitative research method consists on variety of complex data-gathering 
methods while there are not as many different ways to analyse the data as when conducting a quan-
titative research method which relies on quite simple and easy data-gathering process but the ana-
lysing process consists of enormous collection of statistical methods to choose from. Another re-
mark is that when conducting the qualitative research researcher has to rely on his/her ability to 
understand the data (which is usually hard to organise). While the data gathered by quantitative 
method, is easy to organise and it demands mathematical skills to process. According to that, help 
of the computer can be used for the process and computer technology makes it easier to notice 
when/if the mistake appeared during the time of process. 

5 Specification of the problem 
Due to its concern for the business sector, the municipality of Vaggeryd started many ac-
tivities to promote and to facilitate business. One of those activities is Egenföretagareut-
bildningen (EFU). The education is carried out in Kreative Arena in collaboration with 
Jönköping International Business School (EFU – Egenföretagareutbildningen, 26 May 
2007).  

The goals are to create strong and healthy businesses in Vaggeryd or in the nearby munici-
palities. The students are encouraged to either start their businesses while studying or, for 
those students whose parents run a business to take over a running company from them – 
in other words succession of generations (EFU – Egenföretagareutbildningen, 26 May 
2007).  

One problem is that investing in that kind of education is expensive for a community like 
Vaggeryd, another problem is that there are too few students applying for the programme.  
Nevertheless, after they finish the education students seldom choose to stay to run their 
businesses in the municipality and by doing so they drain off the resources that municipal-
ity has invested.  

The next interesting issue is how many students after finishing their education actually start 
their own businesses and how many of them survive on the market (H. Andersson, per-
sonal communication, 13 Feb 2007).  

The Vaggeryd municipality’s interest in the research project “Up-lift in Vaggeryd” is in 
gaining knowledge about the contribution of the education to the municipality. This paper 
can also contribute to the decision about continuing investing in the education (K. Athlei, 
personal communication, 12 April 2007). Athlei also expressed an expectation that the re-
search could also help the students by giving clues about their possibilities in the future and 
about what is a successful way “to do things” and what is not.  

The municipality of Vaggeryd would like to have a written document about the long-term 
educational programme. They know that the programme yields results but do not know ex-
actly “what kind of results” the programme brings to society. This knowledge is still intan-
gible knowledge and they expect that the research conducted will give the answer to that 
question (C-G Karlsson, personal communication, 12 April 2007).  

It is important is to get a view of what kind of people came to the education, what effects it 
had, what synergies it created and what happened to the students after the education. The 
interesting issue is why so few students apply for the programme (C-G Karlsson, personal 
communication, 12 April 2007).  
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In addition it would be interesting to find out what factors attract students to join that edu-
cational programme and what makes them move to Vaggeryd (H. Andersson, personal 
communication, 12 April 2007).  

The greatest reward for the municipality of Vaggeryd supporting this education would be if 
students decided to take an active step towards starting their businesses (C-G Karlsson, 
personal communication, 12 April 2007).  

6 Purpose and method 
The purpose of this paper is to conduct interviews with students from EFU in Vaggeryd. 
The interviews should answer  the questions that are important for the future of EFU edu-
cation, since the municipality of Vaggeryd invests significant amount of resources in educa-
tion and would like to know returns the invested resources give.  

7 Delimitations 
The purpose of this paper is to present the interview as a specific part of a qualitative re-
search method. This limitation rests on the basis that I was part of the research team, in 
which each team member carries responsibility to conduct studies in their own field and my 
assignment was to conduct interviews with the participants of the EFU. Therefore, this pa-
per barely touches quantitative or other qualitative research methods. 

8 Method used 
In order to gather the data for the EFU I found personal interviews the most appropriate 
method to carry out the research. I decided for interviews since they bring out the experi-
ences, feelings and sensitive information that students, as participants of the lectures, have. 
This sensitive information is more likely to be missed by other means of information gath-
ering   
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Figure 8-1 Phases of the interview (Marschan-Piekkari et al, 2004) 

Interviewees selected are all participants of the EFU. The list of participants includes ten 
students per application year (the first application year was 2003 and the second 2005). In-
terviews were to include also students who decided to quit the education before completing 
it. They were conducted at two locations (Kunskapscentrum in Vaggeryd and at Jönköping 
International Business School) in order to eliminate stressful factors of the environment. 
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I also found the method of recording interviews as the most appropriate way even though 
the transcription of an interview, as Wisker (2001) warns, may take about six or more 
hours.  In addition, some people may be discouraged by the presence of a recording ma-
chine.  

The questions used in the interviews were designed in the semi-structured way (see Appen-
dix 1) in order to collect as accurate and as rich data as possible.  

Before the real interviews took place, I pilot tested the interview questions on friends in 
order to find out if the answers given at the interview covered the main issues of the re-
search (a first pilot). I used the same procedure also after the first real-life interviews with 
students. I define this as a “second pilot”. 

8.1 Data collection 
I chose the semi-structured type of interview. This kind of interview warrants that ques-
tions follow the main thread, at the same time allowing the interviews to look like a conver-
sation.  

After a first pilot test of the interview, I made contact with the person responsible for the 
EFU in Vaggeryd with the purpose of asking for permission to introduce myself during the 
time of the lectures. This gave me a possibility to explain the background of the interviews 
and to answer possible questions that interviewees had. I used the same day to schedule all 
interviews. I decided not to conduct more than two interviews per day. 

A slightly different approach was used on the students that had already finished or had de-
cided not to continue the education. The first contact with them was via telephone. 

All contacted students agreed to participate. Out of sixteen invitations, sixteen interviews 
were conducted. Fourteen interviews were personal meetings and two interviews were 
handled via telephone. Four persons from the group of students who had already finished 
the education were impossible to reach via phone calls either because their phone number 
had been changed (3 persons) or because of travels (1 person).  

8.1.1 The day of the interview 
On the day of the interview, I checked the battery and the empty space in the recorder for 
a new session. I also tested the recorder by recording a short message. I also made sure that 
I had at least two copies of the interview questions printed, one for me and one for the in-
terviewee.  

8.1.1.1 Introduction to the interview 
On the day that an interview took place I explained briefly and clearly the purpose of the 
interview. The interviewee was informed that when the final report was to be written all in-
terviews would be handled anonymously - but for the process purposes the interviewee’s 
name would be included in the interview.  

Before the start of the interview, the interviewee was also asked permission to record the 
session and a brief discussion of the goals of the interview and how the interview would be 
conducted. In addition, a copy of the questions prepared for the interview was handed to 
the interviewee. 
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8.1.1.2 During the interview 
The interview started with closed questions about the background of the interviewee. Dur-
ing the interview, I also took notes in brief keywords trying not to disturb the flow of in-
formation.  

The interviewee was all the time encouraged to speak by further questions and brief nods 
or voice signals such as “mmmm”, “hmmm” instead of interrupting the interview with 
long interjections. 

If the interviewee had forgotten the question, I briefly rephrased the question and left the 
information flow undisturbed.  

8.1.1.3 Closure of the interview 
For the closure of the interview, Wisker (2001) recommends to use straightforward ques-
tions like information about contacts etc. I decided not to follow this recommendation and 
instead used an open question “Is there anything you would like to add about Vaggeryd or the educa-
tion, that I have not asked you?” In many cases, this question made interviewees repeat their 
thoughts or the part of the interview that was the most important for them. 

At the very end of the interview, I expressed my thanks for the time and the interview. 

8.1.2 Data processing 
The first step of data processing begins after the end of the interview when transcribing 
begins. I tried to transcribe the interviews immediately after the interview was finished but 
since transcribing is a time consuming process, files accumulated very quickly. 

After the transcriptions were finished it was time for a close reading trying to find linking 
points or logical connections between different interviews. My experience tells me that 
every hour devoted to the design of interviews pays off twice, since a good structure can 
always save lot of time and trouble when analysing the data (see Appendix 1).  

Data processing can be conducted either manually or with the help of a computer, Wisker 
(2001) recommends to use Nudist or NVivo. I have used a simpler software called XSight. 
A trial version is available for download on the QSR International homepage (QSR Interna-
tional homepage, 26 May 2007). Otherwise, it is possible to carry out the analysis also in the 
old manner – with different coloured highlighters and lots of paper. Even though software 
makes work much easier when structuring and organising data, it “doesn’t do the thinking” 
(QSR International homepage, 26 May 2007). 
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Figure 8-2 XSight interface (QSR International homepage, 26 May 2007) 

 

Dutka (1999) recommends conducting analysis in three steps:  
1. Identify and count the most frequently used words.  

2. Try to find the cluster – when words are grouped together.  
3. Find connection strengths among the words.  

Wisker (2001) goes beyond Dutka and recommends seven steps:  
1. Counting and categorising data, measuring the frequency of occurrence  
2. Patterning and noting recurring patterns  
3. Patterning groups (objects, persons, activities, etc.) with similar characteristics  
4. Factoring and grouping into a small number of hypothetical factors  
5. Relating variables – discovering the relationship between different variables 
6. Building of casual networks  
7. Relating your findings to the general theoretical framework. 
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[ Starting point of overlapping speech 
] End point of overlapping speech 
(2.4) Silence measured in seconds 
(.) Pause of less than 0.2 seconds 

 Upward shift in pitch 
 Downward shift in pitch 

word          Emphasis 
wo:rd Prolongation of sound 
°word°     Section of talk produced in lower volume than the surrounding talk  
WORD     Section of talk produced in higher volume than the surrounding talk  
w#ord#     Creaky voice  
£word£    Smile voice 
wo(h)rd      Laugh particle inserted within a word  
wo- Cut off in the middle of a word 
word<       Abruptly completed word  
>word<          Section of talk uttered in a quicker pace than the surrounding talk 
<word>  Section of talk uttered in a slower pace than the surrounding talk 
(word) Section of talk that is difficult to hear but is likely as transcribed 
( ) Inaudible word 
.hhh Inhalation 
hhh Exhalation 
. Falling intonation at the end of an utterance 
?  Raising intonation at the end of an utterance  
,  Flat intonation at the end of an utterance  
word.=word 'Rush   through'   without   the normal gap into a new utterance, 
((word)) Transcriber's comments 

Table 8-1: Transcription symbols in conversation analysis (Peräkylä, 2004). 

When the analysing process is finished we need to critically probe the results with what 
Wisker (2001) calls the “jigsaw method” where four aspects of the research results are 
tested (see Figure 8-3).   

1. The significance of findings – is there a possibility that the result is discovered 
by chance.  If the probe shows that the discovery was genuine it means “that it has 
some weight, with some importance in terms of argument, in terms of life” (Wisker, 2001). 

2. Generalisability. We can talk about generalisability when a researcher discovers in-
teresting things that can be related to other people or things. If the model is ap-
proved to be generalisable, other researchers should be able to use the discovered 
model and build their research or model on it (Wisker, 2001). 

3. Reliability is questioning how the research was carried out, are the results reliable 
if other researchers carry out the same research with the same people? – results do 
not need to be identical (Wisker, 2001). 
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4. Validity is central to the whole research project. Are findings, methods and ques-
tions cohesive? If they fit, then the findings are valid, if not the results can be less 
valid and in extreme occasions totally invalid (Wisker, 2001). 

 

Validity

Reliability

Generalisability

Significance

Figure 8-3 A jigsaw (Wisker, 2001) 

8.1.3 Problems and weaknesses  
Wisker (2001) reminds a reader not to forget that there are areas that people are ready to 
talk about and that there are areas they do not want to discuss. The reason might be that 
there are areas they are not aware of and there might be areas that they hide on purpose.  

 Known Unknown 

Overt (obvious) X  

Covert (hidden)  XX 

Table 8-2: Communications area (Wisker, 2001) 

Both interviewer and interviewee commonly know area X; this is the area that can be 
openly discussed since both parties know it. Area XX is where at least one party is unaware 
of its existence or it is repressed in the discussion on purpose (Wisker, 2001). 

On the other hand, an interview consists of different situational factors and settings such as 
the place where the interview is conducted, the time pressure on the interviewee, number 
of interruptions, etc. During the time of the interview, both interviewer and interviewee 
generate shared context for the exchange of experience. (Marschan-Piekkari et al., 2004). 
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Figure 8-4 Four contextual levels of the interview (Marschan-Piekkari et al., 2004). 

While conducting the interviews I was keeping in mind that the “behaviour and words are usu-
ally culturally twisted especially when participants come from different cultural backgrounds” (Wisker, 
2001). My greatest concern was my ability to minimise cultural misunderstandings in order 
to avoid misinterpretation especially when conducting telephone interviews. 

9 Up-lift in Vaggeryd - Outcome of the interviews 
The interview included ten students from the 2005 and six students from the 2003 genera-
tion. There were seven women and three men in 2005 and  two female and four male in-
terviewees from 2003. The age span is between 20 and 54 years in 2005 and between 23 
and 43 in generation 2003. 

The interviewees come from:  

• Eksjö • Skillingaryd 
• Gislaved • Taberg 
• Göteborg • Vaggeryd  
• Jönköping • Värnamo 
• Klevshult  

 

From the generation 2005 six have high school education (gymnasium), three have finished 
a university program and one has taken courses at the university before starting EFU in 
Vaggeryd.  

Two interviewees from the generation 2003 had a university degree and four had high 
school education. 

Answers to the interview question: 

External Context 

Organisational 
Context 

Individual  
Context 

(Interviewer) 

External Context 

Organisational 
Context 

Individual  
Context 

(Interviewee) 

Interview 
Context 



 

  

”What did you do before you started the EFU?” 

2005 2003 
I was ill. 
I was on parental leave. 
I was searching for a job / I was unem-
ployed. 
I finished high school. 
I studied at the university.  
I  worked. 
I worked as a production planner. 
I worked as an economist. 
I worked as a teacher. 
I had a haulage contractor business. 

I was studying. 
I worked as a cook. 
I worked in a bank. 
I worked at the post office. 
I was employed. 

 
”Why did you decide to take the EFU?” 

2005 2003 
I was eager to start business on my own. 
I have always had many business ideas. I 
wanted to learn how to put those ideas into 
life. 
Because it is a program that fits entrepre-
neurs. 
Education is on the university level. 
I was curious about the education and I 
wanted to study on university level. 
My friend gave me the idea. I did not plan 
to study but – I do it now. 
The courses were exactly what I am inter-
ested in. 
I found the courses to be very interesting. 
I wanted to get some more time to think 
before I start my own business. 
I was not accepted on the BBA course. 
I was searching for a job but there was no 
job for me. 

To be able to start my own business. 
I would like to work with an issue that con-
cerns healthy food.  
I saw a very good commercial for the edu-
cation. 
 

 

”Would you select another education - if there was one? What kind of education?” 

2005 2003 
No. 
No, I already have a university degree. 
Perhaps I would do that but I do not know 

No. 

No, the education suits entrepreneurs. 
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which. 
Single subject courses in the areas of econ-
omy and law. 
I do not know. 
Some other university education in the field 
of economy. 
Yes, to become a teacher. 

It is hard to say – no. 
I would take some single subject courses in 
the area of marketing, accounting, book-
keeping, etc. 
 

 

“How does the combination between theory and practice work?” 

2005 2003 
For me it’s O.K. I have already my own 
business. 
We study theory in the first and in the sec-
ond year we start up a business. 
It depends on courses, some teachers are 
more theoretical. 
I wish that every course would have con-
nection with running a company. 
I have a feeling that the education is target-
ing bigger companies. 
There was too much theory – knowledge 
that is more practical would not do any 
harm. 
I think that we have too little practice.  
We do not have any practice really. 

We can use the knowledge we got from 
EFU in real life. 
From today’s perspective I can say that ac-
counting and project management courses 
gave us the most. 
It varies from course to course. 
It is more academic education.  
It has worked quite bad  I do not remember 
if it worked at all. 
 

 

“How did EFU influence you as an entrepreneur?” 

2005 2003 
It widened my horizon. 
It gave me self-confidence. 
Positively, I feel like I dare to do more. 
It gave me a method - how to think. 
Education forces us to think in different di-
rections. 
I have got some kind of safety – it feels like 
a steady foundation. 
 

It influenced my life very much from the 
beginning I had a very different business 
idea. 
I have got more knowledge about how it 
works to run my own company. 
I know today that start-up capital is very 
important. 
The education did not influence me very 
much. 
I am more careful today. 
I do not see myself as an entrepreneur to-
day. 
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“Has education met your expectations? Why (not)?” 

2005 2003 
Yes, absolutely. 
Yes, otherwise I would not continue to 
study here. 
Mostly – but I would expect more for small 
businesses. 
Yes and no – some parts did not. 
Yes, in the theoretical part – mentorship 
did not function well, we should have an 
obligatory practice period included. 
Yes, but not all courses are on the same 
level. 
Yes especially because of the combination 
between theory and practice – pure univer-
sity education is based only on theoretical 
knowledge. 
Yes and no – some teachers were not on 
the right level, they did not take us seriously 
Perhaps, but not the practical part. 
I did not have very many expectations. 
 

Yes, I have got knowledge and contacts. 
Yes, I am satisfied – since my goal was to 
start my own business. 
Both yes and no, I wanted to strengthen my 
ideas, to find a way to earn money on them 
and the education was too theoretical. 
It is hard to answer – the courses were 
good. 
I did not have any expectations. But I think 
the education took too much time. 
No, I was expecting to learn how to start 
up and run a small business. 
 

 

“How important is it for you that this education exists?” 

2005 2003 
EFU is very good, many people would need 
the knowledge we have got. 
The education fulfils its purpose – I have 
learned a lot about how to run a business. 
Education is good when you think about 
starting your own business. 
The education gave a steady ground for my 
ideas. 
It is very important. 
It was important for me to take this step. 
An ordinary university education is too 
theoretical and too slow. 
I would not start up a business if the EFU 
did not exist. 
It did not change my life very much but the 
contacts we have got are priceless. 
 

Very important, it was exactly what I 
needed. It is very important, and the educa-
tion influenced my life a lot – I do not re-
gret at all that I participated. 
From that time perspective it was very im-
portant. 
It was important. 
Some courses were more important than a 
whole education. 
We were the first generation, we did not get 
enough feedback. 
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“What are the strongest parts of the education?” 

2005 2003 
A small group. 
The idea of starting a business during an 
education is brilliant. 
An education on the university level. 
The lectures and teachers were good. 
Future Enterprise. 
Accounting. 
Marketing. 
Law course.  
Project management.  
The social part, not so much the lectures. 
It’s tempting to start one’s own business. 
 

Small group in the class. 
Knowledge how to start and run a business. 
Future Enterprise was very interesting. 
We got good contacts with the business 
sector.  
We were close to our teachers. 
Supply chain management.  
Marketing. 
Accounting – we were studying it in Eng-
lish. I think it would be better to do it in 
Swedish. 
Good visiting professors. 
Individual project management. 

 

“What are the weakest parts of the education? How can they be improved?” 

2005 2003 
Too small group. 
Courses in accounting due to a bad teacher 
– I would suggest to change the professor. 
Bad planning too. 
It is only the municipality of Vaggeryd. 
They should cooperate more with other 
municipalities.  
It is hard to study and run a company si-
multaneously . 
They should get mentorship to function – 
perhaps they should organise contacts with 
companies for students to work with in or-
der to study them. 
I believe the organisation is bad, they 
should move the education to Jönköping. 
Some courses did not meet the standard. I 
think they should rethink and change the 
courses or at least lecturers. 
Future Enterprise – more practical work – 
to go out and see how other small busi-
nesses do. 
We meet too seldom in Future Enterprise 
The goal of building a network in Vaggeryd. 
I would like to develop it in Värnamo in-
stead. 

I lost interest in the last year of the educa-
tion. 
Too much of the theory – well this fits into 
an university level of education. 
New education, the idea has not really been 
tested before. 
Entrepreneurship and business planning 
was meaningless. 
After the education was over we just left. 
The theoretical part of the education – I 
would prefer to do more practical training. 
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Practice – obligatory practice in companies. 
The theory is suited for big firms but we are 
starting up a small business. 
 

“Would you recommend EFU to your friends?  Why?” 

2005 2003 
Yes, to those who plan to start a business. 
Yes, simply because I think it is a good edu-
cation. 
Yes, the education has lectures on a high 
standard. 
Yes, the education is giving us a lot. 
Yes, since we had a chance to discuss our 
ideas with each other. 
Yes, it gives you a steady ground in the 
business world. 
Yes, I have already done that, we get a lot 
of support. 
Partially yes, some lectures were good and 
some were not. 

Yes, I have been recommending it already 
to my friends since it helps you to start a 
business. 
Yes if you are to start a business and would 
like to have better knowledge.  
Yes, especially since there is a connection to 
JIBS. 
Yes, absolutely since I feel that we were a 
good team. 
Yes, I do not think that there was some-
thing bad with the education – it simply did 
not suit me. 
Yes, but it would be better if the students 
would have a better possibility to think 
through their ideas. 
Not if it is the same as it was when I stud-
ied there. 

 

“How do you think EFU can attract interest among applicants?” 

2005 2003 
It is good for people who would like to 
start a business – commercials in newspa-
pers, radio, etc. 
Via better cooperation between different 
municipalities and to give a title to students 
who finish it. 
To market it in high schools. 
To organise meetings in Kreativ Arena. 
By inviting employment agencies, recruit-
ment companies, etc. 
They should be more competitive, perhaps 
widen the horizon for different sorts of 
business ideas too.  
They should lower the level – university is 
sometimes like a  wall for some people. 
Final exam and a title. 
New students would be attracted by larger 

Yes, to get a title. 
To use students as references. 
It is interesting for sole proprietors. 
It would b good to get a title after finished 
education. 
It should be more practical-oriented. 
To make mentorship function better – the 
mentor was not on time for meetings. 
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student facilities, activities, students want to 
have a student life.  
There should be better cooperation with 
the Gnosjö region.  
By investing heavily into marketing. 
 

“Are any of your relatives running a company? Who? When did they start? What do 
they do?” 

2005 2003 
Yes, father and sister - father from 1991 
and sister from 2006 – my father has a vari-
ous businesses and my sister runs a small 
hotel in Karlshamn. 
Yes, father has had a small farm for 19 
years, he has a forest too. 
Yes, father for about 30 years in farming 
vegetables and fruits. 
Yes, but not when I was small; from 1986 
he is in the painting business and he is a 
paint dealer. 
Yes, half of my relatives; They run various 
businesses – from farming to TV sales. 
Yes,  mom and dad from 1999 consultancy 
to other companies. 
Yes, father from 1986, consultancy in ac-
counting and bookkeeping. 
Yes, father but he is dead now he was in-
volved in selling wood.  
Father and grandfather, about 20 years ago 
they owned three different businesses in 
transport, wood and rubber industry. 
Yes my mom has a company but she does 
not run it. She owns a forest together with 
her brother.  

Father and my mom’s brother. About 20 
years ago they had a cotton business in Te-
heran but the revolution stopped it. 
Yes my mom, it is a service business dealing 
with light. 
Yes, from ‘60 they have a welding company, 
they build things on site and weld them to-
gether. 
Yes, my father owns a real estate business 
since 15 – 20 years. 
No. 
 

 

“Have you started a company? Do you plan to do that? Why?” 

2005 2003 
Yes, in September since I it’s hard to find a 
job and I always wanted to start a business 
and to plan a time on my own and to have a 
possibility to choose my own work. 
Yes, since I want to do that and my busi-
ness idea has been growing for a while. 
Yes, I was hoping for a long time to be able 

Yes, I have got a lot of orders. 
Yes it is a sole proprietor business; the rea-
son is that I took part in EFU. 
Yes, but I went bankrupt.  
Yes in 2004, the reason is to be able to earn 
money. 
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to shape my own destiny and to test myself. 
Yes, since I am a bit special, I want to de-
cide and to test my ideas. I’m bad at taking 
orders from others. 
Yes, I believe I have a good business idea. 
Yes, it has to do with education. 
No, eventually I will, but it is not why I 
started to take this education. I will take 
over my parents’ business. 
No, I will take over my parents’ business. 
No, not yet, but I always have had a goal to 
do that. For now I help my father in his 
business. But I would like to do something 
by myself. 
No, I deal with theatre and performance 
but I can imagine doing that one day. If I 
do that, it would be to turn my ideas and 
dreams into reality.  

No, but some time in the future I believe I 
will do that since I want to be on my own. 
No, I do not have any good idea. 

 

“Can you briefly describe your business idea? How did it develop? Why?” 

2005 2003 
It is about cleaning, cooking and helping. 
The idea did not change very dramatically. 
In teaching or sales – well, ideas are infec-
tious. 
Sales more friendly to customer – but I am 
looking for products to sell. The idea has 
not developed very much from the begin-
ning. The changes I have made are on the 
basis of the knowledge I have got from 
EFU. 
Real estate sales. I have worked in other real 
estate businesses so the idea has not devel-
oped very much from the initial one. 
I am developing a camping vehicle – a 
travel home on a pick-up. My idea came 
from a company where I was working be-
fore and they were not interested in it. 
From opening a letter to accounting and 
bookkeeping, I added a declaration for the 
taxes later.  
Drawing drafts of houses for private per-
sons, the idea did not change at all.  
I do not have a good business idea yet but I 
have many ideas – typical for me. 

Import and export of services and products. 
My idea has developed a lot – and all steps I 
have learned by myself in the area of import 
and export. 
It was a service business and I have learned 
a lot form my failure. 
I was thinking about a dog crèche, educa-
tion made me think twice before starting 
and I did not decide for it. 
My idea is based on sales on the web. 
My idea was to sell healthy food. It did not 
change very much during the time.  
No. 
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I do not have a good one yet - to grow 
plants or something like that. 
 

“When do you plan to start a company? (If the answer is, I have already started: 
How big is the income of your company?)” 

2005 2003 
I did not have very many customers. It was 
about 13 000 kr last year. 
I started about 45 days ago and believe to 
have about 80 000 kr income for the first 
year. 
We believe we will have about 1.5 million kr 
per year. 
I am responsible for the office work and I 
believe we have about 600 000 kr in eight 
months.  
We have about 300 000 kr per year. 
I started four weeks ago. I count on 
100 000 kr in the first year. 
I cannot say how much I have earned till 
now. 
Sometime in the future. 

It is about 250 000 kr per year and it is 
growing steadily. 
In 2006 I had 100 000 kr revenue. 
I went bankrupt. 
It is a “passive” company with no income 
yet. 
In a few years. 
I do not think I will do that. 

 

“Can you describe your first customer?” 

2005 2003 
They were nice, they appreciated my en-
gagement. I have learned a lot from them. 
A businessman who owns a pick-up. 
They were businesspeople that hire services.
We have customers from municipalities, 
schools in Jönköping, museum, library, 
etc… 
I have got a network from a company 
where I was working before. 
They promised a lot but they never carried 
through any purchase.  
It was Tippa – Ultra, a private company. 
I have not had any yet. 
It was a teacher from EFU. 
I can not do that. 

A friend who bought a mobile phone from 
me. 
It was “Kreativ Arena”, they ordered a buf-
fet from me. 
It was a company with 35 employees. 
It was a circus.  
I don’t have any yet. 
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“Do you keep in touch with you previous schoolmates? Are you a member of a net-
work?” 

2005 2003 
Yes, ALUMNI of my university. 
Yes, with my classmates, we meet privately. 
I have a big contact network and it grows 
with time. 
With two or three students from previous 
education, otherwise I am not in any net-
work except ALMI who is investing in my 
business. 
Very little, I have moved a lot. But I am a 
member of the church community, qoir and 
a sports club.  
Not very much, I am not a member of any 
network. 
I have contact with two classmates from 
previous studies and I am not a member of 
any network – I do not have any business 
idea yet. 
Partially – church assembly, sports club, 
golf. 
Yes via my work, BROAB, and local busi-
nessmen’s club. 
Yes I have contact with all my classmates in 
EFU and I am a member of a political 
party. 
Yes I have contact with all my classmates in 
EFU, it’s good to have contacts. The class 
is only one group. 

I meet some classmates from EFU but I do 
not belong to any organised network. 
I keep in touch with my classmates and I 
build my own network. 
Yes, I meet some classmates from EFU and 
am in ALMI.  
No. 

 

“Should EFU help building a network?” 

2005 2003 
Yes, they should definitely do that.  
Yes, for those that do not have any other 
alternative. 
Yes and no. 
Yes and no, if there is a need. 
Yes, but we should not be forced to join 
such a network. 
Yes I think so, we all have some kind of 
need for a network. 
Yes a network is important. 
Yes, but is hard to say how, it depends on 

They already do that. 
They already do that. Those who are re-
sponsible are incredibly willing to help. 
Yes, it is good if they help you to open 
some doors. 
Yes. 
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the students. 
Yes it is important to get help from such 
meetings and to help others. 
No, there is enough of it, we do not need 
any more. 
 

“Would you like to have contact with education also after the education? What kind 
of contact would be suitable?” 

2005 2003 
I hope that we will continue to have that. 
I can not decide if I would I or not.  
For example to discuss ideas in some kind 
of network. 
Yes I would like to participate – perhaps 
with helping other students starting new 
companies. 
I do not want to be involved too much in 
that kind of activities but if we would meet 
occasionally, I would not mind. 
I do not have time for that, the most suit-
able for me would be some kind of semi-
naries in the evenings with possibility for 
social contacts. 
Perhaps occasional meetings with different 
companies, projects and themes – perhaps 
to have different subjects and problems to 
discuss. 
Yes, we have perhaps business ideas that 
complement each other but any coopera-
tion should be on a free basis. 
Yes I would like to stay in contact with the 
education perhaps in the way that we could 
go to the teachers and discuss problems 
with them. 

No, not for a moment. 
It would be nice to keep the contact, per-
haps in the evenings in “Kreativ Arena” in 
a way that people would come and listen … 
Yes, via regular meetings, telephone and e-
mail contacts. 
Yes, to be in contact with the business 
world in the local area to meet and talk and 
listen each other. 
Yes I would like to, via e mail and occa-
sional meetings. 
No, not for a moment, the most suitable 
channel for me would be discussion via 
internet. 

 

“What are your impressions about Vaggeryd?” 

2005 2003 
It is a sleepy municipality with not very 
much to do here. 
They have done a big thing with this educa-
tion even though we come from other mu-
nicipalities. 
A pleasant town, we do not have very much 
time beside studies to get to know it better. 

It is a small municipality. 
It is a nice and cosy municipality. 
Very good municipality with high visions 
and very friendly to entrepreneurs. 
It is a municipality with a long-term view. It 
is a good place for a family.  
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Quite boring place, I believe it has some 
kind of bad reputation, the E4 highway is a 
good thing to have. 
It is an entrepreneur-friendly community 
but it is a bit too small for me. 
It is very positive especially for entrepre-
neurs. 
They have very bad eating places, otherwise 
they dare to invest in new ventures. 
A small place, I would not move here to 
live. 
It is a creative municipality, they do a lot for 
new ventures and it is hard to find people 
to employ. 
A small municipality. I can understand that 
they were affected when Flextronic was 
closed down. It is hard to start a service 
business here. 
 

“Would you start your company in Vaggeryd? Why?” 

2005 2003 
Well, in Jönköping but I would also think 
about Vaggeryd since they have more per-
sonal contacts between the business sector 
and the municipality. 
… it does not have anything to do with 
Vaggeryd but I am rooted in Värnamo. 
Absolutely to expand a business in this area 
but I do not plan to move here. 
No, it is too small but I would do business 
here. 
I doubt that. 
No not at all, it is simply that. 
Yes since here are not so may good real es-
tate companies and the prices are good. 
I have tried in Vaggeryd but the customer 
was not interested in my product. 
No, I do not live here, neither do my cus-
tomers come from here. 
Yes, I was offered to get an office here. I 
feel like here are many that think like me 
and I can find customers here. 

Yes I can imagine doing that if a dog crèche 
did not already exist. 
Yes I am anyway situated in Småland and 
here are many interesting companies. 
I had an office in Vaggeryd. 
Yes I hope so since I live here now. 
Yes, I already have customers in Vaggeryd. 
No, I am more oriented to Gislaved or 
Anderstorp since I live in that area. 
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“What are Vaggeryd’s dis/advantages? Does Vaggeryd offer better conditions for 
running a company?” 

2005 2003 
Advantages are that it is easier to find the 
right people and it is cheap to live here. A 
disadvantage is that it is too small. Regard-
ing the conditions I believe that other mu-
nicipalities do the same job, for example 
Jönköping. 
An advantage is that it has a good strategic 
position, it is quite a good place to run a 
company but I do not see the infrastructure 
as the main reason to move. 
An advantage is a dense market but other-
wise it is a small municipality with not very 
many possibilities, and they have a boring 
city centre. 
An advantage is that is near to Jönköping 
but I do not think they have better condi-
tions here. 
An advantage is highway E4, a disadvantage 
is that is too small. 
An advantage is that everybody knows eve-
rybody, that is good for building a network, 
but for offering better conditions, I do not 
believe it does. 
Advantages are that here are houses to sell 
and the logistics in the form of transporta-
tion is good, also services are good. But the 
bed reputation is a disadvantage. 
Advantages are that here are lots of small 
businesses, highway E4, favourable geo-
graphical position. Disadvantages are that 
the cooperation with other municipalities is 
too small and it is mainly a production in-
dustry situated here. Yes, I believe that they 
have a good entrepreneurial spirit here. 
I have no idea, I am here only when we 
have lectures and I do not believe that here 
are better conditions than anywhere else. 
Advantage and disadvantage at the same 
time is that is small but the new venture 
climate is very attracting. 

Disadvantages are that all know each other 
They have good and healthy industry here. 
If you live in Jönköpng you do not want to 
travel to Vaggeryd to run a business - I be-
lieve that Vaggeryd has better conditions 
for running a company.  
An advantage is that there are very many 
companies. Fenix is a very nice place and 
the area is densely populated with compa-
nies which need raw material. 
They do a lot to promote small businesses 
but I do not believe that Vaggeryd has bet-
ter conditions for new ventures than other 
nearby places. 
Kreativ Arena, I do not see any disadvan-
tages. As for conditions I do not have any 
other experience to compare with. 
It is simply too small a municipality but I 
believe they have better conditions for new 
ventures than other municipalities – they 
are far ahead of others. 
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“What makes Vaggeryd interesting for you?” 

2005 2003 
I do not believe I will move from 
Jönköping to Vaggeryd even though they 
are new-venture friendly. But I can imagine 
travelling between Jönköping and Vaggeryd.
It is that the EFU concept of Kreativ Arena 
is a good idea. 
Interesting for me is a market. 
An education. 
Interesting for me is only highway E4. 
There is a network. 
Buyers and sellers. 
Geographical location, cheap offices, entre-
preneurial spirit. 
I do not know, the education perhaps. 
For a person like me it is building permit. 

I have been living here all my life.  
I do not know, I am thinking all the time 
about Jönköping. 
They have a good business cycle, here is a 
big need for searching for new methods. 
I live here - it is near to Jönköping. 
I am on my way to move to Jönköping. 
Nothing. 

 

“Would it be profitable for you to run your company in Vaggeryd? Why (not)?” 

2005 2003 
I can think about running a company here 
since it is a new-venture friendly municipal-
ity. 
I haven’t thought about it – for practical 
reasons. 
No, we have a great part of our customers 
in Jönköping, it would increase our costs 
enormously.  
No, we have established business in another 
town. 
Perhaps yes, but only for running a business 
No, they are too far away from our main 
customers. 
Yes, since the market is growing. 
Yes, it could be since here are cheap offices, 
and it is easier to find them, but I do not 
plan to move for the moment, I have good 
contacts with Science Park in Jönköping, 
ALMI, bank, etc. in my own town. 
No, our customers are not here. 
I do not have any choice, my husband 
works in Jönköping but if I would it would 
be because of the economy and the cus-

Yes. 
Yes, if I would be able to get customers 
here.  
It is a quite small market here. 
I can think about warehouse in Vaggeryd 
when my business will grow.  
Perhaps if I would get good contacts. 

36 



 

tomer base for me is big enough. 
 

“Do you prefer to work alone or in a group?” 

2005 2003 
I prefer to work in a group. 
Both nowadays I work alone but I believe 
this is my weakness many people comple-
ment each other. 
I prefer to work in a group. I am a social 
kind of person. 
Both, I would like to have a backup to give 
the best service to my customers. 
In a group. 
I prefer to work alone in my own business.  
In a group but that depends upon what 
kind of group. 
In a group. In that case we are more willing 
to take a risk and it is more fun to run a 
business too. 
I am so far working alone. I have not got so 
far in my business to be able to invite other 
people. 
I work a lot by myself but I would like to 
work in a small group. 

I prefer to work in a group. 
I prefer to work in a group I believe that 
man is a social being. I have a need to ex-
change ideas. 
I like to own my own business but I do not 
have anything against cooperation with oth-
ers. 
I prefer to work alone. I like to develop a 
strategy, and I like to take responsibility for 
my work. 
I prefer to work alone in my company. 
I prefer to work alone. I do not wish to run 
a company with other people. 
 

 

“How important is it for you that there is a supportive environment?” 

2005 2003 
That is very important, it gives some kind 
of security. 
From a political perspective it is very im-
portant that there is an environment that 
supports small businesses.  
It is too hard to run a business and there-
fore it is very important that there is a sup-
portive environment.  
For my company not very important but 
the issue about places to live is very impor-
tant for my business. 
It is very important that the environment 
supports small businesses.  
Yes, for start-ups. 
I can imagine using help from Science Park 
and ALMI. 

Very important. 
Not so important. If there are no offices for 
rent I can also have an office at home. 
When I stared a business it was important 
It depends. 
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It is important that there is a positive cli-
mate for new companies. 
I think that the environment is very impor-
tant since there are lot of companies waiting 
to start. 

10 Analysis 
I got the impression, when conducting the interviews, that the generation 2005 is more ma-
ture in an entrepreneurial sense than generation 2003. In addition, a connection between 
students of generation 2005 is more tangible and they communicate and help each other 
more than generation 2003. This perception mey be due to the distance in time between 
when generation 2003 actually finished the education and the time when the interviews 
were conducted. 

One of the main questions for Vaggeryd is “whether the investment in the education has a 
possibility to be ever returned” (K. Athlei, personal communication, 12 April 2007). 

To answer that question, we need to take the following into consideration: 

First of all the education has been offered to only two generations and the number of stu-
dents has been rather low - the time the education takes place is very short and there have 
been about twenty students in a period of five years. 

Second, we have to take into consideration that after they finish the education some stu-
dents move out of the region, some do not start up a company immediately, some start a 
company in the municipality where they live and some of them are preparing for a takeover 
of a family business. 

Third, answering the question only by a quantitative research method (which is not part of 
this paper) can be misleading and can result in making the wrong decisions.  

Fourth, the answer to the question is better to leave for further studies of the subject. I per-
sonally believe that the municipality gains by investing in the education in the long-term 
perspective and that it is too soon to get a reliable answer.. 

 

Figure 10-1: Map showing where the students live today (marked with read dots).  
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The question about what students have done before they started the education is a general 
question that gives us an insight into what kind of persons the students were before joining 
the program. The thing that is common to all the students is that they have all been at 
crossroads of their lives. Some have finished an education made a decision what to do next, 
others were unhappy with their work, some have lost a job and were looking for other pos-
sibilities.  

We can notice that the difference in motivation for the education is not very great between 
the two generations. 

The answers to the question about alternatives to the EFU return almost the same results: 
all answers prove that the education they selected fits the area of their interest except for 
one person who rather wanted to be a teacher.  

Answers concerning the combination of theory and practice showed the whole spectrum 
from positive – that it functions well – to the most negative – that the students do not 
really have any practice. The answers indicate that the interview question misses the mark –  
a better question would probably be for example “Is it possible to use the knowledge you 
get directly in real life?” However, the thing that is common to both generations is that 
they both wish that studies would be more practical. I would reinforce that by using a 
statement “There was too much theory – knowledge that is more practical would not do any harm.”  

We also can see that the education influences students in a way that it makes them to think 
in different ways and that it gives them self-confidence. They all give an impression that 
they have gained an important knowledge from the education. 

The question about satisfaction and fulfilment of their expectations revealed that most of 
the literature was written for large companies and does not suit small businesses. This leads 
to the conclusion that new literature for small businesses has to be written. There have 
been complains also about the mentorship and that courses were too theoretical. One stu-
dent from generation 2003 was completely disappointed saying that he/she expected “to 
learn how to start and run a small business” and the education did not provide that knowledge. 
An opposite statement from a 2005-generation student is that he/she “would not start up a 
business if the EFU did not exist”. And there was a complaint (generation 2005) that some 
teachers “did not take students seriously” . 

The importance of the existence of the education returned answers such as “The education 
fulfils its purpose – I have learned a lot about how to run a business” and less enthusiastic answers 
such as “It did not change my life very much but the contacts we have got are priceless” which appreci-
ated the contacts a student got. A student from the 2003 generation made a comment that 
“We were the first generation, we did not get enough feedback” giving an impression that the educa-
tion has changed over the time since the 2005 generation does not have a feeling of being 
used as a pilot generation any more. 

The combination of questions about the strengths and weaknesses of the education is a 
simplified version of a SWOT analysis. The answers give us insight into what is good and 
what should be changed in EFU.  

We can notice that “a small group” appears both as strength and as weakness, which can be 
interpreted in the way that it is good that a group is small but since some students decide to 
leave the education before it is finished, it leaves the rest of the group too small for a seri-
ous discussion. 
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Persons who are responsible for the education should reconsider the number of students 
taken on board. Students also suggest that Vaggeryd should seek cooperation with 
neighbouring municipalities. This would enable students to build their network also there.  

Many complain about the academic approach in some courses even though they like the 
idea of studying on a university level. Students also name courses that they like and those 
they think should be reconsidered or reorganised in a way so as to include more of practical 
training especially since the theory and literature are not adapted for start-up businesses.  

Most of the answers revealed that students would recommend the EFU to their friends 
seeing it as is a good education for those who plan to start a business. We can acknowledge 
that strengths outweigh weaknesses of the education. 

The question about entrepreneurial activities of students’ relatives gives us an insight into 
awareness of the problems of starting and running a business. If they know and if they are 
prepared for what is expecting them in the future, it is more likely that their start-up is go-
ing to succeed.  

The combined questions “Have you started up a company or do you plan to do that?” gives us an 
answer to the question about how far students have come with a start-up process and if 
they still have an aspiration to establish a new business.  

Out of ten students from the 2005 generation six students have started a business, three of 
them will take over their parents’ company and one believes that he/she will start some 
day. In the 2003 generation four out of six students started a business, of which one went 
into bankruptcy, one thinks that he/she will do that in the future and one thinks that 
he/she does not have any good idea to start a business.   

Questions about networking tell us how students establish their contact networks. The big-
ger the contact net, the higher the possibility of success for newly established businesses. 
The importance of that issue is shown when only one student says, “there’s enough of contacts”. 

Regarding the factors that attract students to Vaggeryd the general opinion is that Vaggeryd 
is a small, nice and cosy municipality. Students highly appreciate and value personal con-
tacts and friendliness to new businesses in the municipality. However; the main factor that 
would make students move to or to start and run their business in Vaggeryd is if their main 
customers would be from the same area. Nevertheless, they all plan to do business with 
companies from Vaggeryd. 

Students complain that there is not very much to do or that they miss student activities in 
Vaggeryd. This gives an impression that Vaggeryd still has some way to go to improve stu-
dent infrastructure in order to attract more students or otherwise students will more likely 
settle down in Jönköping. 

I believe the interview was designed in a way that it answers many questions, even ques-
tions not initially raised. It gave a fair insight into the education, the municipality, networks 
and the personalities of the interviewees.  
The answers received not only give suggestions of improvements that the municipality of 
Vaggeryd should carry out but also suggest how to improve the lectures that JIBS provides 
to make them more attractive. 
Finally, I would like to emphasise that the research conducted opened many new question 
that would be interesting to investigate further. Let me mention some of them: What hap-
pens in other similar educations in Sweden and do they provide the same results? How suc-

40 



 

cessful is EFU if we compare with to other educations in Europe? Do the stu-
dents/companies that are not situated in Vaggeryd really drain the municipality’s resources 
or do they tend to return the investment (from the municipality’s perspective) by keeping 
business contacts, sales and purchases in Vaggeryd? The last question I want to highlight is 
What would the influence of a distance EFU be on the municipality of Vaggeryd if there 
were one? 

11 Conclusions 
The purpose of the first part of this paper is to introduce the reader into qualitative re-
search methods with a special emphasis on interviews and a brief comparison between 
qualitative and quantitative research methods. The second part is concentrated more on 
empirical studies and findings of the interviews conducted with the students taking part in 
the “Egenföretagareutbildningen” (EFU) in Vaggeryd.  

The research conducted is very important for the municipality of Vaggeryd since EFU uses 
the municipality’s limited resources. Vaggeryd wants to know if the investment shows re-
sults. Moreover, what kind of results are shown (after the second generation has finished 
the education)?  

The interviews gave, I believe, interesting results that contribute to the decision-making 
process both in the municipality and at JIBS.  

The results do not directly answer the question “is it worth investing in EFU” due to the 
fact that the education is young (the second generation is about to finish it). This is, I be-
lieve, too short a time to draw conclusions. The result shows that students are happy with 
the education and that they think that it fills the gap between university and more practical 
education that is still on a university level. All interviewees agree that the education should 
be continued.  

The students are confident in the knowledge they get. They mostly agree that there is a lit-
erature shortage especially regarding start-ups or small businesses. Very many comments 
were also made about the combination between theory and practice. The students believe 
that there is room for improvement in the mentorship program. Some emphasise that the 
theory at the beginning kills their desire to continue with studies, they also suggest which 
courses have to be redesigned or reconsidered.    

Their view on the municipality of Vaggeryd is crucial. They see it as a small and sleepy-
community with “bad places to eat”, but they acknowledge and appreciate the effort that 
thecommunity invests in supporting new businesses and the business sector overall. The 
general impression is that Vaggeryd has to find its own way to stick out from other com-
peting municipalities such as Jönköping and Värnamo. They will need to attract students 
with better quality-of-life conditions – especially after-study activities. This would make 
students decide to move to Vaggeryd instead of settling down in Jönköping and taking ad-
vantage of Jönköping’s student life.  

I would suggest that more efforts should be made in the field of building a contact net-
work. The business contacts that students make in their period of study can make a differ-
ence when deciding to stay in the municipality of Vaggeryd or to move to another place.  

Even if a student decides to establish a business outside Vaggeryd, a good network would 
ensure that an exchange between businesses would occur. A customer situated in Vaggeryd 
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would pay tax to the municipality and so give Vaggeryd a secondary benefit. Primary bene-
fit would result from taxes paid by both companies being located in Vaggeryd.. 

At the last meeting in Vaggeryd the issue of organising EFU as a distance education was 
raised. My opinion is that the idea is interesting, but Vaggeryd would miss the opportunity 
to create networks with all the consequences that networking brings. 
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12 Appendix 

12.1 Appendix 1: Questions for the interview  
1. Name? 
2. Gender? 
3. Age? 
4. Town, city or place? 
5. Prior education? 

Education 
1. What did you do before you started the EFU? 
2. Why did you decide to take the EFU? 
3. Would you select another education - if there was one? What kind of educa-

tion? 
4. How does the combination between theory and practice work? 
5. How did EFU influence you as an entrepreneur? 
6. Has education met your expectations? Why (not)? 
7. How important is it for you that this education exists? 
8. What are the strongest parts of the education? 
9. What are the weakest parts of the education? How can they be improved? 
10. Would you recommend EFU to your friends?  Why? 
11. How do you think EFU can attract interest among applicants? 

Background:  
1. Are any of your relatives running a company? Who? When did they start? 

What do they do? 
2. Have you started a company? Do you plan to do that? Why? 
3. Can you briefly describe your business idea? How did it develop? Why? 
4. When do you plan to start a company? (If the answer is, I have already 

started: How big is the income of your company?) 
5. Can you describe your first customer? 

Network 
1. Do you keep in touch with you previous schoolmates? Are you a member of 

a network? 
2. Should EFU help building a network? 
3. Would you like to have contact with education also after the education? 

What kind of contact would be suitable?” 

Vaggeryds municipality: 
1. What are your impressions about Vaggeryd? 
2. Would you start your company in Vaggeryd? Why? 
3. What are Vaggeryd’s dis/advantages? Does Vaggeryd offer better condi-

tions for running a company? 
4. What makes Vaggeryd interesting for you? 
5. Would it be profitable for you to run your company in Vaggeryd? Why 

(not)? 

Doing business 
1. Do you prefer to work alone or in a group? 
2. How important is it for you that there is a supportive environment? 
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12.2 Appendix 2: EFU book-post  

 

Last page  First page
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12.3 Appendix 3: Kreativ Arena in Vaggeryd 

 
Photo: Dejan Jordanov 
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