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1 Introduction 

In society today, communication has become increasingly important. With the world at our 

feet, through the internet and increased mobility for example, the pressure to speak a Lingua 

Franca has become vital in order to keep up. To have the ability to “communicate in foreign 

languages” (Skolverket 1070:9) is a necessity and the Swedish Educational System has 

acknowledged this through its emphasis on the English language as a core subject. One of the 

goals of teaching English in the compulsory school is to develop “an all-round communica-

tive ability and the language skills necessary for international contacts…” (Skolverket 

2146:11). Communication can of course be both spoken and/or written, but this paper will 

focus on spoken communication and the results of a quantitative study involving one town 

and the pupils in grade 5 and 9 and their teachers. The decision to focus on these particular 

age groups is based on the results of the national exams.  

Each year there are national exams in English, Mathematics and Swedish that test the 

knowledge of the pupils compared to the goals set in grade 5 and grade 9 in the national cur-

riculum. These tests are collected by “Skolverket” (Swedish National Agency for Education) 

and the results are analysed. The last couple of years, more than 90 percent of the pupils, both 

in grade 5 and grade 9, passed the English exam. It then becomes interesting to know what 

actually happens in the classroom. As this paper will focus on oral proficiency, my questions 

relate to when, how often and why English is spoken in school. By using a questionnaire dis-

tributed to teachers and pupils in these classes I hope to get an idea of what could explain the 

positive outcome. I am well aware of the massive input of English that surrounds our pupils 

today, and I do not claim that speaking in the classroom is the only source of oral acquisition 

within and outside the classroom, but as I stated before, I will focus on the classroom situation 

and the English spoken by the teachers and their pupils. 
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2 Aim 

Looking at the results with a high percentage of pupils passing the oral part of the national 

exams, this quantitative survey will focus on what happens in the classroom. By using ques-

tionnaires distributed to both pupils and teachers of grade 5 and grade 9 I hope to find out the 

following:  

- When do the pupils and their teacher speak English in the classroom?      

- How often does this happen?  

- What choices does the teacher make and why? 
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3 Method 

I have chosen to investigate these aims on the basis of results obtained through question-

naires. Cohen and Manion explain that a survey “gather[s] data at a particular point in time 

with the intention of describing the nature of existing conditions...” (83). Since I want to 

know when English is spoken and why, this method suits my aim. The next step is to limit the 

group I will investigate. 

The population, or the group that this survey can generalize towards (Muijs 37), is all pupils 

in grade 5 and grade 9 in Sweden, but this is only a small-scale project since there is a time-

constraint (Bell 63-64). The advantages of the questionnaire when “seeking information about 

facts, either in the present, or because of the influence of memory, in the recent past” (Hinds 

43) outweighs the methods of interviews or observation due to this time-limit. I have there-

fore chosen to do a “cluster sampling” (Muijs 39). This means that I will limit the investiga-

tion to one town, but include all pupils in grade 5 and grade 9 from this town. There are 120 

pupils in grade 5 and 172 pupils in grade 9. I received 71 answers from four classes in grade 5 

(59% of all the fifth graders) and 94 answers from four classes in grade 9 (55% of all the ninth 

graders).  I have also decided to include those teachers that this year and last year taught these 

grades in order to have a wider range of answers to the “why” – question. This choice was 

made since many teachers teach more than one class. I received answers from three teachers 

in grade 5 and from four teachers in grade 9. 

The actual questionnaire is divided into three parts. In the first two parts, the pupils and the 

teachers both receive closed questions where the respondent, or the person answering the 

form, has to “choose between answers provided by the researcher” (Muijs 46). This choice 

was made in order to be able to make a comparison between different grades. The third part is 

only given to the teachers and is written as open questions in order to “allow the respondent to 

insert his or her views, ideas or suggestions about the question posed.” (Hinds 44). In the dis-

cussion I will look at common features or decisions to see if there are any correlations in the 

choices made by the teachers with the younger pupils and the teachers with the older pupils. 

All current fifth graders and ninth graders will be given a questionnaire.  This sheet consists 

of two questions – “When do you speak English in the classroom?” and “How often do you 

speak English in the classroom?”  The first question has a list of situations which the pupils 

can mark if suitable. The second question has the same list, but now the pupils have to decide 
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whether they do this: “every lesson, “every week”, sometimes” or “never”. I have chosen to 

give this questionnaire to all the pupils in order to get a clearer picture. Most people cannot 

remember everything, but by asking all pupils within one class a picture will emerge. The dif-

ferences of result within a group will be discussed but not focused on in the conclusion since 

this is not my aim. The paper is anonymous, with the exception of stating which grade the pu-

pils belong to. 

A similar questionnaire is given to the teachers teaching English in grade 5 and grade 9 this 

year and last year. The first part of the paper given to the teachers has the same format and 

almost the same wording as the one given to the pupils. The difference is the alternative “imi-

tate the teacher” in the pupil’s paper and “give instructions” in the teacher’s paper.  

The teachers also receive an open ended questionnaire with five questions. All the question-

naires are written in both Swedish and English in order to make them clear for the readers. 

The teachers have a choice to answer in Swedish or in English in the open-ended section. 

In the conclusion I will look at the choices that the teachers make and see how they relate to 

the curriculum and to the theories mentioned in the background. I will also look for correla-

tions in ideas between teachings at different levels. I have decided not to investigate the edu-

cation of the teachers or how long they have worked. This might be an important factor, but 

again the time limitation has ruled this out. In the next section I will look at the curriculum, 

theories and results of the national exams in order to put my survey into context. 

4 Background 

Teaching English is controlled by curriculum and syllabus and is based on methods and theo-

ries on language acquisition. I will now outline what these different parts state and also briefly 

discuss the results of the national exams in English, specifically the oral part, of the last three 

years. 

4.1 National syllabus and curriculum 

Skolverket’s (Swedish National Agency for Education) most recent curriculum and syllabus 

were entered into effect in 1994 and were revised in 2008. The curriculum states, as a goal to 

strive towards, that pupils should “learn to communicate in foreign languages” (Skolverket 

1070:9). The aim and the reason for having English as a subject in school is that 
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the ability to use English is necessary for studies, travel in other coun-

tries and for social and professional international contacts of different 

kinds. The subject aims at developing an all-round communicative abil-

ity and the language skills necessary for international contacts, and an 

increasingly internationalised labour market, in order to take advantage 

of the rapid developments taking place, as a result of information and 

communications technologies, as well as for further studies.(Skolverket 

2146:11) 

The curriculum also states, as a goal to attain in the compulsory school, that pupils should 

reach a level of English where they “can communicate in speech…” (Skolverket 1070:10). I 

will now focus on those parts that specifically aim towards spoken competence in grade 5 and 

grade 9. 

The curriculum has set goals to strive towards as well as attainable goals at the end of year 5 

and year 9 in compulsory school. This means that the education should enable all students to 

reach these attainable goals when they finish grade 5 and grade 9 at the latest. Which are the 

goals in grade 5 that concern oral proficiency? 

Goals that pupils should have attained by the end of the fifth year in school 

Pupils should 

– be able to understand the essential content of simple instructions and descriptions given 

in clear speech at a relaxed tempo in areas familiar to the pupils, 

– be able to take part in simple discussions on everyday and familiar subjects, 

– be able to orally relate something about themselves and others in a simple form, 

- be able to carry out short, simple oral( and written) tasks in co-operation with others and 

on their own. (Skolverket 2146:13) 

These goals have progressed and developed in grade 9. 

Goals that pupils should have attained by the end of the ninth year in 

school 

Pupils should  

– understand clear speech, even though regional in nature, in instructions, narratives and 

descriptions concerning familiar conditions and their own areas of interest, 
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– be able to actively take part in discussions on familiar subjects and with the help of dif-

ferent strategies communicate effectively, 

- be able to orally relate and describe something which they have seen, heard, experienced 

or read, as well as express and give their reasons on how they understand a topic that is of 

personal importance  (Skolverket 2146:13-14) 

All of these goals should form the basis for all education in school. The syllabus does not 

state how to do it, only what the result should be. This is why I want to see what choices the 

teachers make in the classroom since most pupils pass the oral part of the national exams. Be-

fore we look at the results of the national exams however, we will consider some theories of 

language learning. 

4.2 Theories and methods of language acquisition 

There is no complete theory of SLA [Second Language Acquisition] that the majority of researchers in 

the field accept, or even any group of theories that between them make up some coherent picture. 

(Jordan 13) 

In the course of my reading about language acquisition and especially second language acqui-

sition, the quote above has been very real. I have therefore chosen to focus on some aspects of 

theories, teaching methods and factors that I have found useful for understanding the spoken 

environment in the classroom. 

4.2.1 Theories 

When looking at first language acquisition, we usually look at the young child’s stages of lan-

guage development. This idea cannot completely carry over to second language learning. 

There are many factors to take into considerations – does the person meet this language out-

side of school? How old is the person? What language does he/she already know? In trying to 

fins answers to these questions, I have only chosen some theoretic approaches to look into. 

The behavioural approach involves “observation, imitation and corrective feedback” (Byrnes 

and Wasik 149). This means that language learning is not different from any other learning. If 

you consciously concentrate on reinforcing a specific response it will sooner or later be auto-

matic (Lightbown and Spada 22). A slightly different view of this sees “second language ac-

quisition as the building up of knowledge systems that can eventually be called on automati-

cally for speaking and understanding” (Lightbown and Spada 41). When “building up” a lan-
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guage you have to interact with the material that you already know and use this to apply your 

new knowledge (Brown 90). 

Another approach to language development emphasises interaction. The interaction takes 

place between the learner and the environment and will be unique for each individual 

(Lightbown and Spada 22). Several interactionist theorists argue that most second language 

acquisition comes from “conversational interaction” (Lightbown and Spada 43). The ultimate 

goal of the pupils’ oral proficiency must be to develop communicative competence (Brown 

278). By this is meant the ability to use their knowledge of a language in authentic situations 

(Norman et al: 11). This leads us to methods that teachers use in the classroom. 

4.2.2 Methods 

Classrooms that are language-rich provide the ideal environment for accelerating ELL’s [English Lan-

guage Learning] oral language and academic vocabulary development (Bauer and Manyak 176) 

Not only is there a variety of theories, but there are also many ways of teaching and every 

teacher uses several of these. If we look at the oral part, teachers can choose the “direct meth-

od” where the focus lies on the pupils’ speaking and not on their accuracy (Rivers 215). Some 

claim that the mistakes that pupils make are “a natural and valuable part of the language 

learning process” (Lightbown and Spada 119), whereas others want the pupil to speak correct-

ly from the beginning “in order to avoid ‘ingrained’ mistakes” (Rivers 215). This is called the 

“dialogue method”. 

Another aspect of oral communication involves the teacher’s choice of language. Many teach-

ers switch to their first language in order to explain something, like grammar for example. 

This might be explained by “perceived discrepancy between learners’ proficiency level and 

complexity of the language to be explained” (Niźegorodcew 48). We also have to deal with 

“display questions” and “genuine questions” (Lightbown and Spada 102). If the teacher is in-

terested in a specific (correct) answer, this is a display question, since the pupil can “display” 

his/her specific knowledge. If the teacher, on the other hand, is more interested in the actual 

content of a conversation he/she uses genuine questions. We will now look at factors that can 

affect language learning. 

4.2.3 Factors affecting language learning 

A willingness to use the language in a given situation can often be of greater importance for under-

standing and communication than grammatical correctness. (Norman et al 19) 
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Some of the factors that can affect the individual pupil’s ability to learn a language are moti-

vation and personality (Lightbown and Spada 51). If there is a point in using the language in   

an authentic situation, the likelihood is that motivation increases (Wallace 97). Choosing rele-

vant exercises where not only the teacher speaks is crucial as well as choosing topics that are 

interesting to the specific age group. 

Another major factor that affects language acquisition is personality. Whether a person is ex-

trovert and talkative or is inhibited and has low self esteem, will ultimately affect their “con-

versation skills” (Lightbown and Spada 55). The teacher must be aware of these traits and en-

sure a safe environment. 

The last factor I have chosen to bring up is meaning.  By having meaningful exercises that are 

relevant to the pupils as well as to the goals set by the curriculum, the possibility of optimal 

learning can be achieved (Byrnes and Wasik 343). 

4.3 Results of the national exams in English (oral part) 

For more than ten years, there have been national exams in grade 5 and grade 9 in the core 

subjects of Swedish, English and Mathematics. I will only focus on the results of the spoken 

part of the English exam. Each year, when the exams have taken place, they are collected and 

there is a compilation of the results from all the exams handed in. Reports are then written. I 

have looked at the results from the last three years of the oral part. 

In grade 5, this part is called “samtala, tala”(talk, speak) (Skolverket) and  in grade 9 this part 

is called “muntlig förmåga”(oral capacity) (Skolverket) 

Year Grade 5 Grade 9 

2006 91% 95,8% 

2007 90% 96,2% 

2008 91% 97% 

Table 1: Percentage of pupils that passed the oral part (part A) of the exam in grade 5 and grade 9 

As you can see in the results above, more than 90% of all pupils pass the goals set for their 

grade in grade 5 and in grade 9 there is an ever higher percentage. It should be mentioned, 

however, that in grade 5, the other parts of the exam receive a higher percentage while this is 
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reversed in grade 9. This correlates with the opinions from the fifth graders, who feel that the 

spoken part is the most difficult, but fun part. (Skolverket 2118:19) 

Skolverket recommends that teachers record the dialogues, which are the oral part of the na-

tional exam, in order to make a fair assessment. However, most teachers choose not to record 

their pupils when they are speaking. In 2008 in grade 9, for example, only 20% of the teachers 

used recordings (Skolverket 2169:30). This is considered too time consuming by many teach-

ers. Instead, some teachers choose to have another teacher present at the moment of the test, 

but many claim that they know how well their pupils speak anyway. 

Knowing something about the curriculum, the theories and methods and the results we now 

turn our attention to the actions in the classrooms. When is English spoken? Who speaks? 

How often do they speak? 
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5 Results 

As mentioned before, four classes with a total of 71 pupils in grade 5 and four classes with a 

total of 94 pupils in grade 9 answered the questionnaire. Seven teachers answered the ques-

tionnaire, with 3 teaching grade 5 and 4 teaching grade 9. The results will be divided into 

three parts: when the pupils speak English; how often the pupils speak English and the col-

lected results from the teachers. 

5.1 W hen do the pupils speak English? 

The pupils received a list of alternatives of possible occasions when they could speak English 

in the classroom. The table below shows the percentage of pupils that chose each alternative. I 

have chosen to change the order of the list to show the decreasing percentage of responses 

from grade 5. 

List of alternatives Grade 5 Grade 9 

Imitate the teacher  97 %  72 % 

Read aloud  96 %  89 % 

Answer questions  96 %  96 % 

Ask questions  92 % 85 % 

Play games 92 % 89 % 

Talk 83 % 83 % 

Discuss 75 % 89 % 

Act 65 % 34 % 

Interview 46 % 50 % 

Other 61 % 49 % 

Table 2: Percentage of answers to when the pupils speak English in the classroom. 
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There are some noticeable differences between the groups. While imitating the teacher and 

reading aloud top the list for the fifth graders, it is more common among the ninth graders to 

discuss. It is also interesting to note that while answering questions has a constant high per-

centage in both grades, there is a fall in percentage in connection with asking questions from 

grade 5 to grade 9. 

The last alternative, other, was added for the pupils to be able to include topics I had missed 

or their own thoughts. Some of the answers were in Swedish but they have been translated 

here. In grade 5 the following alternatives were given in reply (If more than one pupil wrote 

the same thing, I have only included it once): 

Internet 

I speak English at home sometimes  

Words (glosor) 

Games (lekar) 

Read yourself 

Watch movies 

Work in our book 

Workbook 

Describe things 

As most of these alternatives do not actually deal with spoken English in the classroom or can 

be included in the existing topics, I have chosen not to discuss them further. In grade 9, none 

of the pupils gave any additional feedback in this connection. 

5.2 How often do the pupils speak English? 

The same alternatives as before, in connection with asking when they speak English in the 

classroom, were now given to how often the pupils speak English in the classroom. The an-

swers were: every lesson, every week, sometimes or never. I have, in my results, added a fifth 

column of “no reply”. I have divided the answers into three parts. The first part involves “con-

trolled” spoken English, where there is little or no free choice for the pupils and what to 

say/speak has already been decided. The second part has to do with communication between 

teacher and pupil and the third part with communication between pupils. 
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5.2.1 Controlled spoken English 

This first section concerns reading aloud and imitating the teacher. The pupil has no chance to 

express their own thoughts, and can only be judged on their pronunciation or ability to copy 

the teacher’s pronunciation. The results will be presented separately and then discuss-

cuss-

ed.
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Table 3: Answers in percentage of how often the pupils read aloud in the classroom. 
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Table 4: Answers in percentage of how often the pupils imitate their teacher in the classroom. 
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As can be seen in the two tables above there is a shift from the controlled situation happening 

very regularly to less often in the older ages. It is interesting to see that more than 20 percent 

of the pupils in grade 9 answered that they never imitate a teacher. The reasons why the pupils 

might have chosen this answer will be included in the discussion below. 

5.2.2 Communication teacher – pupil 

This section deals with asking and answering questions. Whether they use genuine questions 

or display questions will not be discussed. The two parts will be dealt with separately. 
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Table 5: Answers in percentage of how often the pupils ask questions in English in the class-

room. 

As most pupils are beginning second language learners in grade 5, it is not surprising that 

many pupils ask questions. The surprise, however, is that more than a third of the pupils both 

in grade 5 and grade 9 feel that they only sometimes ask a question in English.. This will be 

further developed in the discussion. 
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Answer questions
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Table 6: Answers in percentage of how often the pupils answer questions in English. 

Table 6 above shows one of the questions that had very similar answers from grade 5 and 

grade 9. It is interesting that around a third of all the pupils answer questions every lesson, 

more than a third answer every week, whereas merely 20 % only sometimes answer a ques-

tion. The possible explanations for this will be further developed in the discussion below. 

5.2.3 Communication between pupils 

The last part has to do with communication between pupils. The teachers have a more or less 

important role, but the pupils have to use different strategies and their own vocabulary to 

manage the situation in English. All of the remaining alternatives will be presented in the ta-

ble below, with the exception of “other”.  

Alternatives Every lesson Every week Sometimes Never No response 

          grade 5          9 5          9 5          9  5          9 5          9 

Discuss 15%     3% 30%     37% 39%     55% 8%       3% 8%       2% 

Talk 23%     1% 34%     30% 28%     59% 6%       8% 9%       2% 

Interview 4%       0% 10%     3% 38%     57% 30%     39% 18%     1% 

Play games 1%       0% 21%     2% 70%     89% 3%       7% 5%       2% 

Act 3%       0% 6%       2% 63%     40% 18%     55% 10%     3% 

Table 7: Answers in percentage of how often the pupils communicate with each other. 
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Table 7 presents the collected percentage of all the pupils in each grade, as have all the previ-

ous tables, but there are some differences between the classes. In one class the pupils intended 

“reading dialogues” when choosing the alternative “interviews” (this was noted on the pupil’s 

paper). In another class they had just performed some short plays in English so there was a 

high percentage of acting sometimes. However, there is strong agreement that interviews, 

playing games and acting are not regularly occurring activities in the classroom. 

5.3 The collected results from the teachers 

The teachers had to answer a similar questionnaire as the pupils, i.e. involving questions 

about when and how often they speak in English, but they were also asked to answer some 

open questions. This part will be divided into these three main areas. Most teachers answered 

in Swedish, but the answers have been translated into English. The first part concerns when 

the teacher speaks. 

5.3.1 W hen do the teachers speak English in the classroom? 

The results in the table below are based on the responses from a total of 7 teachers, 3 from 

grade 5 and 4 from grade 9. 

List of alternatives  Grade 5 Grade 9 

Read aloud  100 %  100 % 

Give instructions  100 %  100 % 

Ask questions  100 %  100 % 

Answer questions  100 % 100 % 

Discuss 100 % 100 % 

Play games 100 % 100 % 

Act 100 % 50 % 

Present 100 % 100 % 

Interview 33 % 25 % 
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Other 33 % 75% 

Table 8: Answers in percentage of when teachers speak English in the classroom. 

The situations when the teachers in grade 5 and grade 9 speak English are very similar. The 

biggest difference between the groups is to be found between acting and other. In the column 

of other some teachers have, in grade 9, mentioned “summarising TV-programmes” and 

“closed speech-exercises”. Since there was no follow-up, we do not know what the other 

teachers intended. The next section will deal with how often the teachers speak English in the 

classroom. 

5.3.2 How often do the teachers speak English in the classroom? 

The first percentage, in the table below, represents the answers from the teachers in grade 5 

and the second the teachers in grade 9 (written in bold). 

Alternatives Every lesson Every week Sometimes Never No response 

          grade 5          9 5          9 5          9 5          9 5          9 

Read aloud 67%     25% 33%     75% -           - -           - -           - 

Give instructions 100%  100% -           - -           - -           - -           - 

Ask questions 100%  100% -           - -           - -           - -           - 

Answer questions 100%   75% -           25% -           - -           - -           - 

Discuss 33%     - 33%     75% 33%     25% -           - -           - 

Play games -           - -           - 100%   100% -           - -           - 

Act -           - -           - 100%   75% -           25% -           - 

Present 33%     25% 67%     75% -           - -           - -           - 

Interview -           - -           - 67%     50% 33%     50% -           - 

Other 33%     - 33%     75% -           - -           - 33%     25% 

Table 9: Answers in percentage of how often teachers speak English in the classroom. 
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It is interesting to note that the teachers have similar answers irrespective of the age group 

they work with. What has not been measured is the amount of time each situation requires. 

This will be further discussed in connection with the open questions below. 

 

5.3.3 Open questions 

There were five open questions and these will be dealt with individually in what follows. 

1. Why do you choose these occasions to speak English to the pupils? 

The teachers in grade 5 all focus on “understanding”. They also mention the importance of 

hearing English spoken in order to understand and develop their pupils’ language. Another 

situation that most teachers mention is that they often switch to Swedish when giving instruc-

tions.  

In grade 9 the teachers emphasize the importance of speaking English all the time in order to 

make it easier for the pupils to develop their own language, saying that “it should be the natu-

ral language in the classroom”. The importance for the pupils to understand and use their 

knowledge in different situations is stressed by all teachers. 

2. When do you think your pupils should speak English? 

Here we see a clear difference between the grades. In grade 5 the answers vary between “an-

swering questions”, “reading with a fellow pupil” or “as much as possible”. In grade 9 the 

teachers seem to agree that the pupils should speak English all the time. Of course, they have 

to take heed of the group that they have, but as much English as possible should always be 

used, according to the grade 9 teachers. 

3. Why do you think your pupils should speak English on these occasions? 

All the teachers emphasize two ideas. The first idea is “to dare”. When you dare to use your 

language you can develop it further and become more secure. The other idea is practice. The 

idea that “practice makes perfect” is mentioned. Also the more the pupils use their language, 

according to the teachers, the more opportunities there are for the teachers to correct possible 

mistakes. 

4. What do you focus on when your pupils speak English? 
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Once again the word “dare” turns up as the most important notion among the teachers. To be-

lieve in your own vocabulary and dare to talk means that the pupils can face new situations. 

When the pupils are in the middle of a discussion they need different strategies in order to 

communicate and get their point across. The teachers therefore encourage the pupils to try 

even if what they say may not be correct. 

5. What do you focus on when you yourself speak English? 

Understanding and clarity seem to be guiding words for all teachers. Teachers speaking clear-

ly, with an appropriate, adapted language make it easier for most pupils to understand. The 

idea of using different ways to explain the same thing, but still using English, is also im-

portant for the teachers. 

6 Discussion 

This survey looks at when and how often English is spoken in the classroom. One of the mo-

tivations behind the study is that pupils nationally have a high percentage of passing the na-

tional goals set out in grade 5 and grade 9. I have taken a closer look at one town and its pu-

pils and teachers. The following section will be divided into parts with separate discussions of 

the answers from the pupils and the teachers. 

According to the results from the questionnaire, the pupils are exposed to a variety of situa-

tions where they are supposed to speak English. It is interesting, however, that within a single 

class or a grade as a whole, answers vary a great deal.  

As seen in the results, more than 20 % of the pupils in grade 9 have answered that they never 

imitate their teacher. The reasons that they chose this alternative might be that they always 

know what to say or that their teacher explains what they should say without requiring imita-

tion.  

When it comes to communication between the teachers and the pupils, more than a third of 

the pupils only sometimes ask a question, while about a third do it every week and another 

third every lesson. Why this difference? The teacher may have explained something and as-

sumed that the pupils understood. It might also be that the instruction or explanation was giv-

en in Swedish and the pupils responded in Swedish. It is also noticeable that almost 20% of 

the pupils feel that they only sometimes answer a question in English. Large groups might be 



 

19 

 

the problem where everybody might not be given a chance to speak. It might also have to do 

with personality or whether or not the pupils dare to speak in front of the class. 

 Communication between pupils does not seem to occur on a regular basis. The pupils state 

that they discuss topics and talk, but it seems to occur less frequently in the older ages. This is 

surprising since the older pupils should have a larger vocabulary and be able to communicate 

more easily. Interviewing, playing games and acting has the lowest rate of usage  I personally 

believe in these topics, because the pupils can find authentic, meaningful situations where 

they speak English more freely. It is also topics that may appeal to most pupils and they 

would probably therefore be more motivated. 

Overall, factors that may influence a pupil are motivation, personality and meaningfulness, 

but it would be necessary to do further research to find out the causes of these differences 

mentioned above. Since the pupils were not allowed to discuss the alternatives with each oth-

er, there may also be different interpretations. This problem could be eliminated by in-depth 

interviews and discussions. The actual times when pupils speak English and their perception 

of speaking may vary due to lack of memory. Again, interviews and also observations would 

add another dimension to our knowledge about these topics.  

Among the teachers there is a high degree of consensus about when they speak and how often 

between the grades. However, we do not know, when looking at the question concerning ask-

ing and answering questions, whether the teachers intend “display questions” or “genuine 

questions” (Lightbown and Spada 102). This could have been part of the open questions, but 

since the main aim was when and not how, it was not. In the section of open questions there is 

another limitation. The teachers were asked to answer briefly, so they had no chance to en-

hance or develop their answers. Adding an in-depth interview would probably give us a fuller 

picture of what actually happens in the classroom: Who is given space to speak in English? 

How much time of the lesson is in English? How much does the teacher speak and how much 

do the pupils speak? Does the teacher’s preferences and teaching background affect the situa-

tion? There is, however, a focus generally on using the language as early as possible and most 

teacher seem to embrace the direct method (Rivers 215). 
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7 Conclusion 

The results from the national exam in English the last years show that most pupils pass the 

oral part. The aim of this essay was to investigate when or in what situations pupils and teach-

ers speak English in the classroom. I also wanted to find out how often this happens and what 

the teachers base these decisions on. On the basis of a questionnaire given to pupils in grade 5 

and grade 9 and their teachers, I have come to the following conclusions: 

English is spoken on a variety of occasions and in many different situations in the classroom. 

One of the goals for grade 5 in the curriculum for English states that the pupils should be able 

to understand simple instructions and descriptions (Skolverket 2146:13). The teachers in this 

grade marked that they give instructions every lesson in English, but at the same time wrote 

that some instructions are given in Swedish in order to make sure that everybody understands. 

This goal returns in grade 9 and the teachers at this level have a similar answer, but they em-

phasize that they want to speak English at all times. Instead they try to adapt their language to 

a suitable level. 

When it comes to communication and using the language, the pupils in grade 5 have a more 

passive role than the pupils in grade 9, with imitating the teacher or reading aloud being typi-

cal activities. Most pupils agree that this is done on a regular basis. In grade 9 there is a bigger 

variation of answers and a tendency of this happening less regularly. Communication between 

teacher and pupil through asking and answering questions in English also shifts to less fre-

quent use in the older ages. Knowing that interaction develops language (Lightbown and Spa-

da 43), it is surprising that half of the pupils in grade 9 answer that they only sometimes talk 

and discuss. Since another goal is to make the pupils actively participate in discussions 

(Skolverket 2146:13-14), this should maybe be done more often. The teachers, however, want 

the pupils to feel that “they can do it” and encourage them to speak even though they may 

make mistakes or lack words. 

Very few teachers use drama or games on a regular basis to help the pupils to execute “simple 

oral tasks” (Skolverket 2146:13) or to get the pupils talking in a more relaxed, authentic situa-

tion. 

 Since this essay only focuses on the oral part, there are of course exercises and tasks that are 

necessary to help the pupil reach all the goals set for the subject. The focus, however, seems 

to be that during an English class, English should be the language used as much as possible in 
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all situations and by all. This conscious choice by the teachers may be one of the reasons for 

the high percentage of pupils that pass the oral part of the national exam. 

           6076 words 
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9 Appendix: Questionnaires for pupils and teachers 

Frågeformulär – Questionnaire 

Årskurs  5 □ 9 □  
Grade 

När talar du engelska i klassrummet?  
When do you speak English in the classroom?  
 

Kryssa för alla alternativ som du har gjort denna termin 
 Mark all alternatives you have done this term 

När jag: 
When I: 
 
 Läser högt  □ 
 Read aloud 

 Härmar läraren  □ 
 Imitate the teacher 
  
 Frågar   □ 
 Ask questions 
 
 Svarar   □ 
 Answer questions 
 
 Diskuterar  □ 
 Discuss 
 
 Spelar spel  □ 
 Play games 
 
 Spelar teater  □ 
 Act 
 
 Berättar   □ 
 Talk 
 
 Intervjuar  □ 
 Interview 
 
 Annat   □ 
 Other 

 

 ___________________________ 
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Hur ofta talar du engelska i klassrummet? 
How often do you speak English in the classroom? 
 
 Kryssa för det alternativ som passar bäst/oftast 
 Mark the alternative that match the best/most times      

 Varje lektion 

every lesson 

Varje vecka  

every week 

Någon gång       

sometimes 

Aldrig 

never 

 

Läser högt 

Read aloud 

  

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Härmar lärare 

Imitate teacher 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Frågar 

Ask questions 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Svarar 

Answer questions 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Diskuterar 

Discuss  

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Spelar spel 

Play games 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Spelar teater 

Act 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Berättar 

Talk 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Intervjuar 

Interview 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Annat 

Other 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 
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Frågeformulär  lärare – Questionnaire teacher 
 
Lärare som undervisar/har undervisat i årskurs 5 □ 9 □   
Teacher that teach/have taught in grade 
 
 
När talar du engelska i klassrummet?  
When do you speak English in the classroom?  
 

Kryssa för alla alternativ som du har gjort denna termin 
 Mark all alternatives you have done this term 

När jag: 
When I: 
 
 Läser högt  □ 
 Read aloud 

 Ger instruktioner □ 
 Give instructionsr 
  
 Frågar   □ 
 Ask questions 
 
 Svarar   □ 
 Answer questions 
 
 Diskuterar  □ 
 Discuss 
 
 Spelar spel  □ 
 Play games 
 
 Spelar teater  □ 
 Act 
 
 Berättar   □ 
 Talk 
 
 Intervjuar  □ 
 Interview 
 
 Annat   □ 
 Other 

 

 ___________________________ 
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Hur ofta talar du engelska i klassrummet? 
How often do you speak English in the classroom? 
 
 Kryssa för det alternativ som passar bäst/oftast 
 Mark the alternative that match the best/most times      

 Varje lektion 

every lesson 

Varje vecka  

every week 

Någon gång       

sometimes 

Aldrig 

never 

 

Läser högt 

Read aloud 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Ger instruktioner 

Give instructions 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Frågar 

Ask questions 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Svarar 

Answer questions 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Diskuterar 

Discuss  

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Spelar spel 

Play games 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Spelar teater 

Act 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Berättar 

Talk 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Intervjuar 

Interview 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 

 

Annat 

Other 

 

 

       □ 

 

       □ 

 

       □ 

 

       □ 
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Frågor till lärare i årskurs   5 □  9 □ 
Questions for teachers in grade  
 

 Svara kortfattat. Du kan skriva på engelska eller svenska. 
 Please answer briefly. You can write in English or in Swedish. 
 
Varför väljer du dessa tillfällen att tala engelska till eleverna? 
Why do you choose these occasions to speak English to the pupils? 
 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
När tycker du att dina elever ska tala engelska? 
When do you think your pupils should speak English? 
 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
Varför tycker du att dina elever ska tala engelska vid dessa tillfällen?  
Why do you think your pupils should speak English at these occasions? 
 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________              
 
Vad fokuserar du på när dina elever talar engelska? 
What do you focus on when your pupils speak English? 
 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
__________________________________________________________________________________
__________________________________________________________________________________ 
 
Vad fokuserar du på när du själv talar engelska? 
What do you focus on when you yourself speak English? 
 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
 
Tack för din medverkan! 
Thank you for your participation!  
 


