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___________________________________________________________________________ 

The value and importance of parents being involved in the education of their children is an 

essential component in the educational model of the Swedish, Norwegian and Finnish 

preschools, and is reflected in several official policy documents. This thesis is a systematic 

literature review on the topic of parental involvement and different typologies of parental 

involvement have been identified. Several authors have described four dimensions in which 

parental involvement can occur: parental involvement at home, parental involvement at school, 

parental involvement during home-school communication and parental involvement through 

community involvement. The aim of this study is to identify the different approaches and 

cooperation strategies that Swedish, Norwegian and Finnish preschools use to involve parents 

in the Early Childhood Education and Care of their children and, furthermore, to see if there is 

any relationship between the practices identified in the studies analyzed in the “results” section 

of the thesis and the typologies of parental involvement that appear in the “background 

literature” section of the thesis. The research questions of the present investigation are: 1) What 

are the different approaches used by Swedish, Norwegian and Finnish preschools in order to 

involve parents in the preschool education and care of their children?; and 2) What is the 

relationship between the practices of the studies analyzed and the typologies of parental 

involvement that appear in the background literature? The results show that parental 

involvement at home is the most common form of parental involvement in the studies reviewed, 

while the least common is community involvement. However, the sample of my research is not 

large enough to obtain conclusive results. 

___________________________________________________________________________ 

Key words: Parental Involvement, Home-school Collaboration, Nordic Countries, Early childhood, 
Preschool 
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1. Introduction  

Children’s first contact with the school environment often occurs in the early childhood stage 

and preschool centers plays an important role in building children’s success in their first years 

of school. (Tekin, 2011; Karila, 2012). According to OECD (2006), Finland spends 1,3%, 

Sweden 1,9%, and Norway 1,7% of their GPD (Gross Domestic Product) on ECEC services. 

At present, these nations stand out for the quality of their educational systems and in the last 

few years, they have given great importance to the preschool stage. "Nordic culture, research, 

and practice make unique and broadly illuminating contributions to contemporary 

understandings of children and childhood, early childhood education, public policy, and child 

advocacy" (Wagner, 2003;2004). The Quality of the Nordic model of Early Childhood 

Education and Care (ECEC) is considered among the best in the world for its different 

characteristics such as having well-trained personnel as a foundation, for investing in 

childhood, for being a start to lifelong learning, for the increase of individualization, and for 

the participation of families in the education of their children. (Karila, 2012). Miho Taguma, a 

senior analyst of the OECD, stated that the Nordic tradition of preschool is focused on well-

being, not only for the child, but for everyone. According to The Nordic Council of Ministers, 

many other countries look to the Nordic model of preschool provision due to its inclusive, 

universal and innovative combination of care, play and education. Since spring 1995, the whole 

Nordic region is considered a joint community for higher education (Fägerlind, 2004). Some 

relevant practices in the Nordic early childhood education that makes it stand out from the rest 

are: learning from experience, free choice for playing and learning, diversity attention and 

parent and community involvement (Karila, 2012). Extensive research has been done on most 

of these topics in regards to universal education and during the last twenty years there has been 

an increase in parental involvement (PI) research, and many social scientists are arguing that 

parental involvement has a key place in influencing the learning process of youth. (W.H. 

Jeynes, 2003).  

 

This paper is focused on the specificities of only1 three Nordic countries (Sweden, Norway and 

Finland) in regards to parental involvement (PI) and is aimed to assess: 

 

                                                
1 Although the Nordic countries are formed by Sweden, Norway, Finland, Denmark and Iceland, in the context 
of this research, when we refer to the Nordic countries we are only taking into account studies conducted in 
Sweden, Norway and Finland, due to the lack of studies available in the existing literature, once the selection 
criteria have been applied. 
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- What are the different approaches used by Swedish, Norwegian and Finnish preschools 

in order to involve parents in the preschool education and care of their children? and  

- What is the relationship between the practices of the studies analyzed and the typologies 

of parental involvement that appear in the background literature? 

 

This research has two objectives: firstly, find out and analyze what the existing literature says 

about the different forms of PI from a more general and international perspective, and secondly, 

analyze studies related to PI carried out in preschools of Sweden, Norway and Finland, to see 

how they reflected the importance that these countries give to the involvement of parents in the 

education of their children and beyond: to see if there is  a particular relationship between the 

educational practice of the studies analyzed and the different forms of PI described in the 

background. This research is a qualitative literature review and the articles selected for the 

results section have been found through different databases.  

2. Background  

2.1 Parental Involvement (PI) 

2.1.1 Historical approach 

 

The idea that schools and families worked together emerged in the early 19th century. The 

school community and parents were in charge of the school's decisions, such as setting the 

school calendar and having influence in designing the school curriculum. (Epstein, 1986). 

Later, in the 20th century the role of the teacher begins to be more defined and recognized, so 

it is understood that it is the teachers who have the specific training and knowledge to educate 

while the parents stay on the sidelines in curriculum matters and instruction. From that moment, 

parents adopt a role in supporting the school and teachers in their role as educators. In the wake 

of this new educational approach, numerous authors demonstrate from research that the results 

and educational quality improve substantially in children whose family environment has played 

an active role in education. (Đurišić & Bunijevac, 2017; Edwards, E. & Alldred, P., 2000; 

Bakker et al. 2007; Epstein et al. 2002). According to the Center for Child Well-Being (2010), 

and cited in (Sapungan. G & Sapungan. M, 2014) parental involvement in the education of their 

children not only increases the confidence, disposition, and academic achievement of a child 

across all subject areas, but also promotes better behavior and social adjustment. Many of these 

authors and researchers have dedicated themselves to deepening the concept of PI and have 



Thesis Project 

 5 

tried to define it (Đurišić & Bunijevac, 2017; Edwards, E. & Alldred, P., 2000; Nutbrown, 

2011; Karila, 2012; Georgiou, 1996) and some of them have even described various typologies 

on how to approach PI (Bakker et al., 2007; Epstein, 2002; Hoover-Dempsey et al., 2002). 

 

2.1.2 Definition 

 

Education is a process that begins at home with parents and continues at school with teachers. 

“Parents are called children’s ‘first educators’, implying that their place and influence upon 

their children’s learning is foremost” (Bridge, 2001, p.7). However, this does not mean that 

once the children enter preschool, the educational task of the parents ends. When the children 

enter preschool, parents begin a new stage in their role as parents, involving themselves in the 

education of their children. In different countries, contexts and educational stages, the concept 

of PI varies and can be defined in different ways. Georgiou (1997) identified a lack of a clear 

definition for the term PI in the existing literature since it is a complex concept. A decade later, 

Bakker and Denessen (2007), after analysing several empirical studies of relevant authors on 

the subject, identified three main dimensions / aspects in the PI concept: "1) contact with the 

school, 2) learning at home, and 3) participation at school.” (Bakker & Denessen, 2007, p.191). 

Other authors identify a fourth dimension of PI: Community involvement (Gordon, 1977; 

Fullan, 1982; Epstein, 2002). So, considering the dimensions that encompass the main aspects 

in the involvement of parents, parental involvement in early childhood education could be 

defined as a combination of the amount of participation that parents have in their child's school 

activity (Bakker & Denessen, 2007) and the home-school communication opportunities 

provided by the preschool centers (Nutbrown, 2011). "Parental Involvement in young children's 

learning now refers to the myriad of programs and systems in place in early years setting and 

schools to support parents' roles in their own children's learning and development" (Nutbrown, 

2011, p.93). The level of commitment on the part of parents can vary from an annual visit to 

the school by parents, to frequent consultations between parents and teachers. (Brito & Waller, 

1994).  

 

 

2.1.3 Typologies of PI 
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After reviewing the publications, I have observed that in all the articles related to PI there are 

varieties of classifications depending on the field of study and the approaches that can influence 

the author. To develop this section, I have gone through the existing literature on PI and have 

identified seven different authors who have created their own typology of it. There are many 

more authors who have described typologies of PI but for my research I have only considered 

typologies that can be classified within the dimensions identified by (Bakker et al.; Gordon, 

1977; Fullan, 1982): Involvement at home, Involvement at school, Home-school 

communication and Community involvement. 

 

I have created the following tables to synthesize more clearly the information I have found. The 

first table shows the names of the authors, their typologies and the year in which they published 

the study.  
Table 1 

Author Year Classification 

1. Ira Gordon 1977 Family Impact Model; School Impact Model; Community Impact Model 

2. Fullan  1982 Instruction at school; Instruction at home; School governance; Community 

service 

3. Davies 1987 Co-production of partners; Decision making; Citizen advocacy; Parent 

Choice 

4. Bruce Jones 1989 Traditional; Receiver information; Involvement at school; Decisions 

5. Chrispeels 1991 Involving parents in school governance; Establishing effective two-way 

communication; Respecting the diversity and differing needs of families; 

Establishing strategies and programmatic structures at schools to enable 

parents to participate; Providing support and coordination for staff and 

parents; Using schools to connect students and families 

6. Tomlinson  1991 Exchange of information; Personal involvement in educational matters; 

Informal involvement in administrative matters; Formal involvement in 

school governing 

7. Bakker et al. 2007 Home-based involvement; School-based involvement; Home-school 

communication 

8. Epstein et al. 2002 Parenting; Communicating; Volunteering; Learning at home; Decision-

making; Collaborating with the community 

 

Coinciding with the dimensions mentioned above, described by Bakker & Denessen (2007), as 

we can see, most authors identify four possible scenarios where the involvement of parents in 

the education of their children is possible: at school, at home, throw school-home 
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communication and throw community involvement (Epstein et al 2002, Chrispeels 1991, 

Bakker et al 2007, Jones 1989, Tomlinson 1991). Parental involvement in school can go from 

simply volunteering in school activities (Epstein et al., 2002) to participating in decision-

making (Fullan 1982, Jones 1989, Chrispeels 1991, Tomlinson 1991, Epstein et al. 2002). On 

the other hand, several authors consider the educational community as another component that 

influences the process of parental involvement (Gordon 1977, Fullan 1982, Epstein et al., 

2002). 

 

Bakker et al. (2007) classification is clearly focused on the role that parents should adopt in the 

early education of their children, while Epstein et al. (2002), mainly focuses on the role of 

teachers and schools concerning parental involvement. Bakker et al. (2007) in their study Socio-

economic background, parental involvement and teacher perceptions of these in relation to 

pupil achievement, categorizes the dimensions previously identified (Bakker & Denessen, 

2007), into 3 types of parental involvement: First one, Home-based involvement refers to 

parents' behavior towards and activities with their child at home "such as discussing school 

matters with the child, helping with homework, or monitoring television watching." (Bakker 

and Denessen, 2007, p.192). Second one, School-based involvement, it's about parents' 

participation in school. Some examples could be "contacting the child's teacher, serving 

committees, helping in the classroom and volunteering to help in field trips." (Bakker and 

Denessen, 2007, p.190). The third one, home-school communication, refers to communication 

between parents and school, for example, "attending parent-teachers conferences." (Bakker and 

Denessen, 2007, p.189). [Bakker et al., 2007, p.178].  

 

The classification of parental involvement proposed by Epstein et al., is perhaps the most 

comprehensive (Georgiou, 1996), and describes six different types of parental involvement that 

could also fit within the three dimensions mentioned above: Parenting: Help all families 

establish home environments to support children as students (dimension: involvement at home); 

Communicating: Design effective forms of school-to-home and home-to-school 

communications about school programs (dimension: home-school communication); 

Volunteering: Recruit and organize parent help and support (dimension: involvement at 

school); Learning at Home: Provide information and ideas to families about how to help 

students at home with homework and other curriculum-related activities, decisions, and 

planning (dimension: involvement at home); Decision-Making: Include parents in school 

decisions, developing parent leaders and representatives (dimension: involvement at school); 
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Collaborating with the Community: Identify and integrate resources and services from the 

community to strengthen school programs, family practices, and student learning and 

development (dimension: community involvement). (J.L. Epstein et al., 2002; Bakker et al, 

2007; Georgiou, 1996). 

 

In the second table I have classified all typologies in the 4 dimensions and I have grouped them 

by similar meanings since many authors have identified similar approaches but have called 

them different. I have also indicated if it focuses on the role of parents or the role of preschools 

and teachers. 
Table 2 

 
 

When describing PI typologies, some authors focus more on the role of parents (Bakker et al., 

2007) and others on the role of preschools and teachers (Epstein et al.,2002). In the third table 

I will give examples of activities or ways to address involvement, depending on whether it falls 
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to the role of parents, teachers, or the role of both, as is the case of communication between 

home and school, or the involvement of the community. 
 

 

Table 3 

 
 

2.2 The ecological theory of Bronfenbrenner as a theoretical framework 
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According to Tekin (2011) knowing and understanding the influences of a child's environment 

from the theory of the ecological system of Bronfenbrenner provides us with a more integrated 

view of the importance of parents' involvement in the educational process of their children. 

Bronfenbrenner studied the progressive mutual adaptation between an active and growing 

person and the immediate surroundings in which it develops, since these interactions are 

affected by the existing relationships in these environments and by the broader contexts 

(Bronfenbrenner, 1979). Bronfenbrenner, in his theory, explains four different levels that they 

are influenced and connected between them. "The ecological environment is conceived 

topologically as a nested arrangement of concentric structures, each contained within the next" 

(Bronfenbrenner, 1979, p.22). Assuming that the individual is a child, in the microsystem, 

which is the first level, we find the closest environments for the child where he spends time and 

interacts with people, for example: at home, at school or in the neighborhood. At the next level, 

the mesosystem, relations between the microsystems are developed. The third level is the 

exosystem and contains environmental elements that have a profound influence on a child's 

development, even if that child is not directly involved with them. "An exosystem refers to one 

or more settings that do not involve the developing person as an active participant, but in which 

events occur that affect, or are affected by, what happens in the setting containing the 

developing person." (Bronfenbrenner, 1979, p.25). Finally, the macrosystem level includes 

cultural and ideological factors of a community/society (Bronfenbrenner, 1979).  

 

In Bronfenbrenner’s theory, collaboration between family and school occurs in the mesosystem. 

However, the quality of these relations and communication between both microsystems (family 

and school) are affected by the exosystem since we find factors such as the work of the parents 

or the schedules of the teachers or centers to communicate with the families. Finally, in the 

macrosystem are the economic, cultural and political factors that influence the content of 

curriculums, educational systems or the labor market among others (Bronfenbrenner, 1979). 

This theory helps us to understand that the development of children is not only affected by 

factors their own but that the child is influenced by the family and closest environments, such 

as school or community (Bronfenbrenner 1979; Tekin 2011).  

 

2.3 Parental Involvement in Nordic Countries (Sweden, Norway and Finland) 

Sweden, Norway and Finland belong to a community of countries (Nordic Countries) that in 

the last decades have invested and improved their education systems remarkably. Nordic 
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countries are not only geographically together but also share heritage, culture, values and ideals 

(Wagner & Einarsdottir 2006). Nordic countries share their views about children and childhood 

(Wagner, 2003; Wagner, Camparo, & Tsenkova, 2005). According to a report of the OECD 

(2006) as cited in K. Karila (2012) "The Nordic countries have long invested in universal ECEC 

services".  Also stated in K. Karila (2012), one of the important aspects of the Nordic ECEC 

policy is the idea of sharing education and child care among family members and public 

institutions. "A key aspect of the reform of Nordic ECEC concerns the involvement of parents 

and children in developing services" (Karila, 2012, p.589).  

2.3.1 PI reflected in Swedish, Norwegian and Finnish Preschool Curriculums 

Early Childhood Education and Care stage is a universal right for all children under school age 

in the three countries and the preschool period in these three Nordic countries is quite similar, 

while in Sweden and Norway it is from 1-5 years old, in Finland goes from 0-6. (Skolverket 

2011; Kindergarten Act, 2006; STAKES, 2003). In all three countries there is an official 

educational curriculum, dedicated only to the preschool stage. In Sweden it is called 

"Curriculum for the Preschool Lpfö 98", in Norway "Framework Plan for the Content and Tasks 

of Kindergartens, 2006" and in Finland "National curriculum guidelines on early childhood 

education and care in Finland, 2003”.   

In the three educational system great importance is given to the collaboration between family 

and school and to the active participation of parents in the education of their children, and this 

fact is reflected on several occasions in the three curriculums: In Sweden, the task of preschool 

is to work in cooperation with parents so that each child has the opportunity to grow according 

to their potential (Skolverket 2011, 2018). In Norway, the idea of a shared education is also 

present in official documents. "Kindergartens shall assist with the care and upbringing of their 

children, and there is a sound foundation for the children's development, life-long learning and 

active participation in democratic society" (Kindergarten Act, Section 2, Content of 

kindergartens, p.9). In order to ensure collaboration with the children's homes, in each 

kindergarten shall have a parents' council and a coordinating committee (Kindergarten Act, 

Section 4, Parents' council and coordinating committee). "The implementation of the 

kindergarten's values should be regularly addressed at the parents' council meetings and 

coordinating committee" (kindergarten act, 2006, p.10). Finally, in Finland, they consider that 

the communication between family and school must be present from the first moment to know 

well the particular needs of each child and their family (STAKES, 2003). In the three 
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curriculums it is reflected that the responsibility for communication between home and school, 

and participation by parents in the education of their children, rests with the preschools and 

their staff. In Sweden, work teams should respect the parents and ensure that good relations are 

created between the staff and the children's families. Also, the school should maintain a 

continuous dialogue with the parents about their child's wellbeing, both inside and outside the 

preschool and have at least one meeting with each parent during the year, in order to take into 

consideration, the parents' point of view and to plan and carry out the activities of the school 

(Skolverket 2011). Finally, the responsibility of the head of the preschool is to develop forms 

of cooperation between the preschool and the home, and to make sure that parents receive 

information about the goals of the preschool and its methods of working (Skolverket 2011). In 

Norway it is reflected that Kindergartens must provide all children with good opportunities for 

development and activity, in collaboration with their homes (Kindergarten Act, Section 1, 

Purpose), while in Finland curriculum states that the center, its teachers and staff "are 

responsible for creating favorable conditions for ECEC partnership and cooperation on equal 

terms "(STAKES, 2003, p.28). In the Swedish curriculum there are two sections that could 

perfectly relate with two of the typologies of PI proposed by Epstein et al. (2002). Parenting: 

In the first section of the Swedish curriculum, Fundamental values and tasks of the preschool, 

it is reflected that the preschool must help families by supporting them in their role of helping 

their children grow and develop. And communicating: In the second section of the curriculum, 

Preschool and Home, emphasizes that the work team must "cooperate with the home 

concerning the child's upbringing, and discuss with parents the rules and attitudes in the 

preschool" (Skolverket, 2011, p.9).  

Regarding the level of participation of parents in schools, again, in the three educational 

systems, it is reflected that teachers are responsible for designing the educational plan but 

parents should be able to influence this process. In Sweden preschool teachers are responsible 

for ensuring that every child and their parents receive a good introduction to preschool and 

ensure that parents receive opportunities to participate and influence the goals of the educational 

plan (Skolverket 2011). "Parents should have the opportunity to be part of and influence 

preschool activities" (Skolverket, 2011, p.13). In Finland, for example, in the section Parental 

engagement in planning and evaluating unit operation, it is established that “teachers design 

the curriculum; however, parents should be able to influence their content and participate in the 

evaluation” (STAKES, 2003, p.29). In Norway, kindergartens also have the responsibility to 

inform parents about the activities that take place in the school and the reason for them and to 
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invite them to participate (Kindergarten Act, 2006). Apparently, Norwegian parents have to be 

actively encouraged to take part in quality monitoring and reviewing the kindergarten activities. 

According to an OECD report “Encouraging quality in early childhood education and care 

(ECEC): Strategies to tackle challenges in engaging families in ECEC” parents in Norway are 

actively involved in establishing the annual plan for pedagogical activities in Norwegian 

kindergartens. The coordinating committee of each kindergarten draws up this annual plan and 

includes parents as its members.  

 

To conclude, it is quite evident that the three countries share a very similar educational 

philosophy regarding parental involvement in which they give full importance to the 

collaboration between home-school to ensure a successful development in this children's stage. 

Of the three countries, the Norwegian education system seems to be the one that gives the most 

importance to the collaboration of parents in the school in the form of decision-making and 

participation in governance. 

3. Research Aims / Questions 

3.1 Research aims 

 
The aim of this research is to analyze studies related to parental involvement that have been 

carried out in Swedish, Norwegian and Finnish preschools, in order to identify different 

approaches to involving parents in the education and care of their children in preschools, and 

specifically to see if there is any relationship between the practices identified in the studies 

analyzed and the typologies of parental involvement that appear in the background literature. 

 

3.2 Research questions 

 
1. What are the different approaches used by Swedish, Norwegian and Finnish preschools in 

order to involve parents in the preschool education and care of their children? 

2. What is the relationship between the practices of the studies analyzed and the typologies of 

parental involvement that appear in the background literature? 

4. Methods 

The present study is based on a literature review since it analyses scientific investigations 

previously published in this specific area of knowledge. The articles analyzed in this research 
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are literatures reviews and empirical studies. “A literature review is a critical analysis of related 

literature in a relevant field to that of the research being undertaken” (P.Mukherji and D. Albon 

2018, p.46).  

 

4.1 Literature selection criteria  

 

To select the articles that I have used in the results section, I have considered a personal 

selection criteria of inclusion and exclusion. All articles should be based on the Swedish, 

Norwegian and Finnish preschool context, that is, the population between 1 to 6 years. It’s 

important to mention that the term "involvement" in the existing literature can be found with 

other synonyms such as "participation", "collaboration" or "cooperation" (Whitmarsh, 2009). 

Regarding the relationship that the family maintains with the educational center there are 

different ways of referring to "parental involvement", such as "family-school partnership", 

"parental involvement", "family involvement" and "parental engagement". (Röthle & Ianke, 

2013). Regarding the type of publication and availability, I have used peer-reviewed articles, 

scholarly journal articles, empirical studies journal articles and research reports written 

exclusively in English or Spanish. Finally, I have limited the search to articles published 

between 2000 and 2018 as education evolves day by day and consider studies published before 

2000 can damage the accuracy of my results when compared with today's reality. On the other 

hand, I have not used articles published this year since there are new articles every day and that 

could complicate my search. 

 

 

 

 

 

 

 

 

 
Table 4 

ASPECT INCLUSION CRITERIA EXCLUSION CRITERIA 
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Population Early Childhood Stage (Preschool)  Before and after Early Childhood 

Education Stage 

Focus Ways that preschool offers parental 

involvement opportunities.  

Other topics related to Parental 

Involvement 

Publication 

Type 

Peer-reviewed articles, scholarly journal 

articles, empirical studies 

Thesis, conference papers, books, 

dissertations, systematic literature reviews,  

Availability Available text in English or Spanish, 

available full text for free 

Texts in other languages, available only 

abstract 

Peer-reviewed Yes The rest 

Year Studies published between 2000-2018 Studies published before 2000 or after 2018 

  

Setting Sweden, Norway, Finland  Other Educational contexts 

 
4.2 Search strategy and sources 
 

To carry out this literature review I have used different software from databases such as Eric, 

PsycINFO and Scopus. In each program I have done two types of searches: 1. Free text 

searching, in which I have determined the keywords to perform the search, 2. Thesaurus 

searching, in which the vocabulary is controlled and the search terms are picked from an 

existing list. The writings analyzed are from primary publications that usually include empirical 

research that contains new knowledge. To filter my initial search, I created inclusion and 

exclusion criteria related to my research questions. The key words that I used in the databases 

were “parental involvement” OR “parental engagement” OR “home-school communication” 

AND “Nordic context” OR “Sweden” OR “Norway” OR “Finland” AND “typologies” OR 

“classifications”. 

 

4.3 Literature selection process 
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Graph 1 

After completing the search in the three databases, the total number of articles found was 60. A 

free and independent search resulted in 4 more articles that were added to the 60, so in total the 

exclusion criterion was applied to 64 articles. These 64 items were saved in the Zotero program, 

which detected and deleted 3 items because they were duplicated. Of the remaining 61 articles, 

I read the titles and abstracts and subsequently a total of 50 articles were discarded because they 

did not fall within my inclusion criteria. One of the main reasons for being excluded was that 

the majority did not focus on the Nordic context or the preschool stage. I did a thorough reading 

of the 11 articles that initially met the inclusion criteria and finally I kept a total of 6 articles, 3 

carried out in Sweden, 2 in Finland and 1 in Norway. 

 

 

 
4.4 Description of data analysis  
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To perform the data analysis, I have created a table, which is attached in the appendix as 

appendix 1 and appendix 2 and in which I have analyzed the following aspects: the title, the 

year, the place where the study was conducted, the author, the purpose, the research questions, 

the design, the methodology, the sample, results and conclusions. 

5. Results 

Once the exclusion criterion was completed, 6 studies carried out between 2008-2018 have 

been included in my research. The articles are focused on Nordic educational contexts: 3 in 

Sweden, 2 in Finland and 1 in Norway. The objective of my research was to analyze studies 

related to PI carried out in Swedish, Norwegian and Finnish preschools to identify the different 

approaches they use to involve parents in the education of their children and beyond, to see if 

there is any kind of relationship with the educational practice of the studies analyzed and the 

typologies of PI described in the background.  

 

The following table shows the names of the articles numbered from one to six. The numbering 

is not hierarchical and the stipulated order is unimportant, a number has simply been assigned 

to each article to make its subsequent appearance more understandable in the text. 
Table 5 

5.1 Data extraction 
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Sweden 

 

The studies carried out in the Swedish preschool context are (1, 3 and 5). Articles (1) and (5) 

share a fairly similar purpose since article (1) analyses the perspectives of parents and teachers 

regarding cooperation between school and home, while article (5) focuses only on the 

perspectives of parents. Article (3) focuses on interaction between teachers and parents when 

attending conferences in Swedish preschools and it’s clearly oriented towards the "Home-

school communication" PI dimension since it analyses one of the existing PI typologies in this 

dimension, the conferences between parents and teachers. 

The results obtained in article (1) reflect that the different participants provided inconsistent 

definitions about the concept of “forms of cooperation”, being the most common the definitions 

that implied “one-sided and/or mutual information, spending time together, and a common 

progress towards a stated goal” (p.6). However, both parents and preschool teachers referred 

mainly to the daily informal contact when leaving or picking up the children, insisting that the 

quality of those contacts highly depended on the pick-up and drop-off time, since at peak times 

the communication is barely reduced to mere necessities; or, when children are dropped and 

picked-up at different shifts, the teachers can be even unable to satisfy some of the questions 

the parents produce, simply because they were not there, for example, at lunch time. With this 

scenario, parents claim for more personal conversations throughout the semesters; however, the 

teachers, even being aware of this personal development dialogue being the most appreciated 

by the parents, express no desire of increasing them. Preschool teachers tend to reach out to 

parents through periodical newsletters. On another hand, parent meetings are not so valued by 

parents, since they consider that most of the occasions the conversation does not provide any 

information that could not be simply read via notification: “[…] if it’s something you feel is 

important then of course you go. But you’re not going to go if it’s nothing … just to meet up” 

(p.7). Nonetheless, it has to be pointed out that some parents did indeed appreciate this kind of 

meetings since they allowed them to expend more time with other parents and get to know 

different approaches and views regarding everyday experiences of parenthood. There is also a 

new form of cooperation: the parent council. This is a figure introduced by the political spheres 

with the intention increase the parents’ influence in the preschool curriculum goals, but both 

parents and teachers find that, at least for the moment, its results are quite doubtful, being the 

most advantageous feature, the possibility parents have to execute “a sort of ‘right of veto’” 

(p.8) regarding the changes proposed by the teachers or the preschool’s board. Parent councils 
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as a form of cooperation have, so far, gathered little interest among parents since the feel their 

voices are not represented due the lack of dialogue between represented and representatives. 

Another important point the authors refer to is the different conception parents and preschool 

teachers have regarding the possibility of parents participating more in the preschool’s activity 

(volunteering). Thus, while teachers consider this possibility as an underused resource that has 

tended to lessen “as a result of a more stressful working life and financial adjustments” (p.8); 

many parents feel unsure about them staying there and the possible issues that may arise in 

relation with “questions of responsibility and insurance” (p.8).  

Article (3) focuses on exploring the interaction between teachers and parents when attending 

conferences in Swedish preschools. Results evidenced that in those conferences, the interaction 

between parents and teachers was asymmetric, being the teachers the ones that dominated the 

talk. Those conferences mainly focus on informing and discussing about the child’s progress 

and activities both at school and at home. That kind of interaction has been ongoing for a 

considerable period of time, therefore different attempts of improving the results have been 

applied. In the two cases analyzed by this study there were used the so-called ‘strength cards’, 

which have been “designed to be used in different settings and in specific conversations with 

children or adults” (p.3) with the intention of making the parents more active and participative 

in these meetings. The dynamic would be the teacher presenting a number of cards with words 

that could be used to describe the child, being the parents’ task to choose three card they think 

represent better their child (obviously, by choosing the range of cards, the teacher has already 

restricted and oriented the parents’ choice). The purpose is making the parents stating their 

opinion about their own child before the teacher shares her or his own views. “In short, the 

presentation of the cards seems to be a way of defining the situation and getting the parents to 

talk about and assess their child” (p.4). With the analysis of these two cases, Markström (2010) 

achieves some interesting conclusions. The first, and probably the most shocking one, is that 

the main intention of applying this procedure to the conferences between parents and teacher is 

not talking about the child as much as generating in the parents a more active attitude towards 

these meetings. In this sense, the typical asymmetry in these conferences, characterized by the 

teacher talking more than the parents, gets inverted in a way that parents become the most 

talkative part. Therefore, the ‘strength cards’ could be considered as a tool to ‘educate’ the 

parents in a way that increases their participation in the conferences. Another conclusion is that 

from the teachers’ perspective, with this system the parents also provide them with valuable 

information about the children’s family interaction and home context. Also makes easier for 
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the teacher to talk in a “labelled way” about the child, being able to referring individual issues 

a child may have from a more standardized perspective, confronting the issue in a way that the 

parents do not perceive it as an “attack” or an “offense”. Ultimately, the author found the use 

of the ‘strength cards’ in the parent-teacher conferences as an effective tool to improve the 

results obtained from those meetings, helping also to enhance the communication between 

preschools and homes, something that has a positive impact in the children’s development and 

well-being.  

In article (5) finding show that parents attempt to practice ‘remote parenting’, “a term that 

usually refers to long-term absence, e.g. parents leaving children behind to find work far away 

from home”. (p.9). Parent’s main concern is to receive good care and supervision for their 

children when they are not with them. Parents also have to do with children's learning, but these 

factors are secondary since their main concern is whether their need for care and protection is 

addressed. It was reported to be important for parents the ability of professionals to indivisualize 

and individualize the practice. “Individualization includes professionals who inform parents 

about the child's activities during the day, and individualization includes professionals who 

adapt routines or activities to meet the child's individual needs” (p.5). 

Finland 

The studies carried out in the Finland preschool context are (2 and 6). Looking at table 6, we 

see that the studies carried out in Finland are the only ones that propose or talk about 

involvement strategies in all dimensions, except in article (6) that the only missing dimension 

is the Community Involvement. The results of the both researches carried out in Finland have 

been analyzed using as identification items the 6 types of IP proposed by Epstein. The purpose 

of study (2) was to survey the strategies applied by early-years teachers both at school and at 

home, while purpose of research (6) was to investigates the views on PI held by early childhood 

educators in Finland.  

Results from article (2) evidenced that the strategies related with communication were the most 

frequently used, both one-way and too-way. The second type of strategies have been the 

collaborative ones; while “volunteering, decision-making, and collaborating with the 

community were used least often” (p.5). Being more precise, teachers appears as very active 

communicating with parents in matters related with issues children may have had at school and 

as consultants on educational issues; while on the other direction, parents tended to use teachers 
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as “an everyday source of comfort” (p.8) in relation with parenting problems. Despite, parents 

very rarely were seen as a societal resource or as a resource for the elaboration of learning; they 

were more frequently seen as supporters of learning at home. The author concluded that a higher 

promotion of parents in decision-making processes and as volunteers would provide them with 

a more active role that would probable result in them being more efficient when supporting 

their children. Also, it could be very positive to promote formal learning activities at home, 

since that would probably have a direct positive impact on the aforementioned idea. In this 

sense, a common comment is that Finnish parents have lost their parenthood; but that could 

simply be the result of the minimal support they receive. Therefore, expanding the aid provided 

the schools by letting the parents have an easier and more intense access to different 

professionals, could readdress the situation. On the other hand, teachers could also receive 

further support and education on how collaborate and interact with parents, since those that are 

also parents seem to have better understanding of the need’s parents show. Something the 

Finnish early-years teachers are aware themselves, as evidenced by different studies that reflect 

that, when asked explicitly, “generally report that they need more knowledge and skills in this 

area” (p.10).  

Regarding the results obtained in study (6), the authors found that despite Finnish early 

childhood educators evidenced a positive attitude towards PI, it is quite a superficial one, since 

they consider that educators have a greater responsibility in the area. The results of this research 

also reflected that the most popular type of PI is learning at home, since is the one that meets 

better their needs, since it reduces the educators’ burden. However, the results indicate that 

educators consider volunteering and decision-making as highly unfeasible, due to the busy 

work-life parents usually have and the fact that the educators themselves have very little power 

regarding decision-making processes. Finally, concerning communication, the research 

conducted evidences confirming that educators who have participated of the study prefer 

written and face-to-face communication (which commonly takes place during the drop-off and 

pick-up times) instead of telephone communication. In relation with the reasons given by the 

educators for the insufficient PI practices, the most repeated is the belief of parents being not-

interested or very little-interested on getting involved; while the reason less pleaded is the 

consideration of themselves (the educators) as not educated or prepared for involving parents. 

In between those two extremes there are a variety of reasons; for example, in relation with the 

belief of parents not being interested no getting involve there is the unclear purpose of ECE (in 

Finland and also other countries), considered mostly as a place where young children can stay 
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while parents are at work (instead of being considered as the first stage of children’s formal 

education), explaining therefore the “believe that PI activities bother parents” (p.12). One of 

the most striking results obtained by the study is that despite learning at home was the most 

common type of PI detected, educators consider that it still not sufficiently exploded. In this 

sense, the educators that participated of the study indicated that, like in any other European 

countries, the reason for that lack of exploitation of that PI is, as in many of the other cases, the 

parents’ heavy schedules; being also the difficulties some parents have to do so due their 

different native language another of the most common reasons founded. Finally, there has to be 

highlighted also that communication has been considered also underused as well as poorly 

applied, due to both lack of time for formal and deep communication and not having a common 

language with some parents. 

Norway 

Article (4) was aimed to revise the views of parents and caregivers of young children in full-

time day care about caregiver–child relationships with the focus on their perceptions of the 

overall relationship and communication during daily meetings, in the morning and the 

afternoon. The key finding on the research were that most parents and caregivers were pleased 

with their overall relationship, even though a substantial number of them still felt they had fairly 

little knowledge of daycare and home environments, respectively. During drop-off and pick-up 

periods, mixed results emerged about the interaction between parents and caregivers. In the 

mornings, parents were most worried about their child's interaction with the caregiver and were 

pleased with the drop-off routines if the caregiver proactively acted towards the child. They 

didn't care much about the particular routine involved. On the other hand, caregivers tended to 

find the morning routine more effective if they were able to meet every child and parent in the 

changing room. In the afternoons, caregivers thought they had better informed parents about 

the day of the child than parents felt they had. Some findings indicate that communication 

between parents and caregivers does not always take place during their daily meetings”. (p.15) 

6. Discussion 

The analysis of the results is intended to answer the research questions raised: 1) What are the 

different approaches used by Swedish, Norwegian and Finnish preschools in order to involve 

parents in the preschool education and care of their children?; and 2) What is the relationship 



Thesis Project 

 23 

between the practices of the studies analyzed and the typologies of parental involvement that 

appear in the background literature? 

 

6.1 PI approaches in Sweden, Norway and Finland 
 

Table 6 

(Note: NºA= Number assigned to the article) 

 

 
To answer the first research question, I have created a table using as main items the 4 

dimensions of PI identified in the background: involvement at home, involvement at school, 

home-school communication and community involvement. Previously I have assigned a 

number to each article and in this table, next to the article number I have indicated the country 

where it has been carried out. To reflect the different ways of involvement that appear in each 

study I have decided to indicate any typology of PI that appears in the text, regardless of the 

frequency in which it is used, since for example in study 6, carried out in Finland, I have 
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indicated that involvement in the school is mentioned in the form of volunteering, however, 

although it is used, it is the least common form of IP according to the results. With an "X" I 

have indicated the types of PI that are not mentioned in the study. As a first general conclusion 

the type of involvement most used in the 3 countries is home-school communication. 

 
 
6.2 Relationship between typologies of PI identified in the background (table 3) and studies 

conducted in Sweden, Norway and Finland 
 

After analyzing the articles, I have confirmed that the different applications of PI somehow fit 

within the dimensions. The type of involvement most commonly used is Involvement at home 

while the least mentioned is Community involvement. Five of the articles (1,2,4,5 and 6) analyze 

the perspectives of parents and teachers regarding the relationship between them or the 

collaborative practices carried out. Article (2) is more specific and analyses the quality of a 

concrete type of involvement: conferences. 

 

It seems that the dimension Involvement at home, is the one that appears most in the educational 

practice of these studies, however it would be classified more in the Parenting typology since 

as they describe it, the role of this falls on the teachers. Regarding the Involvement at school 

dimension, the type of decision-making is mentioned in article (2), but it makes it clear that it 

is the least used technique. The dimension of home-school communication is mentioned in the 

articles (1,2,3,4 and 6). In articles (1,2,4 and 6) the most frequent type of communication is 

daily informal contact during the pick-up time. Although teachers declare that they prefer 

written communication (6 and 1). It should be mentioned that two new typologies of parental 

involvement have emerged, different from those described in the background: parent council 

and remote parenting. Parent council typology also fit within the dimensions and we could say 

that is very similar to a typology already identified: school governance, therefore it belongs to 

the dimension of involvement at school and in more tenuous words it refers to political figure 

introduced with the intention of enhancing the influence of parents in preschool curriculum 

goals. The second, remote parenting (5) refers to parents who do not get very involved in school 

or in their children's educational matters, since their main concern is that their children are well 

cared for and in optimal conditions while they are working. In this case, this typology of 

parental involvement could be related to that mentioned by B. Jones (1989) traditional 

involvement. 
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6.3 Limitations 
 
This investigation does not determine any conclusive data since the sample analyzed (six 

studies) are not enough to make statements or affirm facts. The small number of articles that 

have met the inclusion criteria may be due to several reasons such as the language in which 

they were written. By conducting a study based on Nordic countries but not being able to use 

studies written in the local language has greatly limited my search. The main limitation has 

been the small number of articles found based on Nordic contexts and the preschool stage. 

(Barnard, 2004). Another limitation that has hindered the results process has been that each 

article focused on a different topic within the parental involvement issue. In addition, although 

I have tried to group and use the typologies that most closely resemble each other, the fact that 

some have focused on the obligations of parents and others of the obligations of schools has 

made data analysis more difficult. 

7. Conclusion 

The aim of this research was to analyze the different approaches used by Swedish, Norwegian 

and Finnish preschools in order to involve parents in the preschool education and care of their 

children; and see the relationship between the practices of the studies analyzed and 

the typologies of parental involvement that appear in the background literature. The results 

indicate that the involvement of parents is an important practice in Nordic educational contexts 

and the most abundant forms of involvement according to the results obtained are parental 

involvement at home and home-school communication, while decision-making and 

involvement at school are the least used. In the educational curriculums of these three countries 

it is well emphasized that parents should have the opportunity to influence the goals of the 

educational plan. However, it seems that in the real-world evidence (RWE) schools and  parents 

are still not very clear concerning to what extent parents should influence parental involvement 

at school. Future research should be carried out with a larger sample to obtain more conclusive 

results. 
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