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Preschool documentation has been a recent topic in Sweden amongst preschool teachers, preschool managers, 

education policymakers, and researchers. Interest in this topic is driven in part by the 2010 revision of the 

Swedish preschool curriculum that introduced requirements concerning the use of documentation in follow-

up, evaluation, and development activities in preschool. Of particular interest is the relative open-ended quality 

of the language describing the requirements in the curriculum as to how these documentation practices should 

be enacted. What kinds of documentation preschool teachers adopt and implement in their pedagogical 

practices is therefore a key question. Research by Vallberg-Roth (2012) has shown that some preschool 

teachers in Sweden document in a number of locally unique ways, in order to strive for curriculum-specific 

goals on one hand, and ensure child learning and development on the other. Learning and development can be 

described in terms of teacher’s competency rubrics proposed by Sheridan et al. (2011). These rubrics are 

analytic tools in preschool teachers’ documentation processes. This systematic review examines different kinds 

of documentation practices as they are described in selected articles and finds documentation types to include; 

pedagogical, systematic, teacher binders, and use of portfolios, as well as other techniques used by preschool 

teachers to document. This review implies that documentation is multi-faceted partly due to the uncertainty 

surrounding how to carry out its processes as well as the need to meet the individual needs of every child. In 

line with already defined competency types by Sheridan et al. (2011), which include knowing what and why, 

knowing how, and interactional, relational and transactional competences, the thesis also tentatively relates 

documentation types within the reviewed articles to teachers’ competency, thereby laying a possible foundation 

for the improvement of preschool teaching in Sweden.  
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1. Introduction 
Over the past two decades, documentation has been central to the practice and debate in 

the implementation and evaluation of Swedish preschool education (Pettersson, 2017). The 

concept of documentation gives insight into learning and developmental activities of the child, 

pedagogical practices of preschool teachers, and general appraisal of preschool quality to 

stakeholders- government, society, preschool authorities, parents, children and the preschool 

teachers themselves. As noted by Sheridan, Williams,  and Sandberg (2013), documentation is 

multi-dimensional, due to its ability to reach out to all parties involved in the preschool system.  

Research has shown that preschool teachers in Sweden have increasingly used different 

kinds of documentation to keep records, and to analyze the development and learning of 

preschool children (Vallberg-Roth, 2012). Additionally, the 2010 curriculum revision clarified in 

its objective that children should be active participants in their own learning in order to enable 

them have influence in the documentation and evaluation processes, and to commence idea 

generation at an early age, this influence ultimately comes into play in their overall perspectives 

within the preschool (Skolverket 2010). Vallberg-Roth (2012) opined that preschool teachers 

cannot help but embrace documentation, even when they do not have a good understanding of 

its forms and usage. While this is an indication that they are actually devising means to 

document, i.e., striving for goals (i.e., making efforts towards documentation), there is no surety 

as to whether the process is being properly executed. The above situation is birthed from the fact 

that documentation as proposed for use within the curriculum is without a clear method of 

execution/delivery, coupled with the fact that the curriculum has prescribed assessing of 

preschool quality, without pointing to the evaluation of the individual child (Skolverket, 2010). 

Many teachers seem confused about assessing preschool quality without evaluating the individual 

child (Åsén & Vallberg-Roth, 2012). This is however related to the lack of concrete direction on 

how to execute documentation within the 2010 curriculum, a situation which seems to put 

preschool teachers’ competency to test. While the test of teachers’ competency is not the object 

of this study, it also makes part of the discussion within this study 

Key aspect of the teachers’ responsibilities involves working with children and ensuring 

that they are given the opportunity to develop their own experiences. This can be achieved 

within the learning environment through the development of skills that make each child a self-

governed child (explain_, and also teaches them how to make the right choices in the light of 

their experiences (Karlsson, 2011). In addition to teachers’ use of documentation to show 

evidence of the level of preschool development of the child through learning, adopted 
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documentation practice should allow the monitoring of the knowledge-gathering processes of 

the child across diverse goals areas. This indicates that preschool teachers’ roles entail laying 

emphasis on the kind of learning acquired by the child and helping to make the learning process 

visible. However, the curriculum also affirms that the children are not to be evaluated 

individually, rather it is the processes in the school that should be assessed to show how learning, 

using children’s interests, is delivered, and the overall performance including the standard of the 

school, is measured. This situation allow teachers to demonstrate competence to ensure children 

learning. Going further, preschool teachers are also expected to show how knowledge has been 

progressively acquired by the children in different aspects of preschool learning activities based 

on curriculum directions. 

According to Sheridan, Williams, Sandberg, and Vuorinen (2011), “although the new 

curriculum prescribed goals for teachers to aim at, guidelines on how to make significant 

progress in line with the objectives of the curriculum are lacking” (p. 418). It could be stated that 

the curriculum itself creates a form of challenge by not clarifying how preschool teachers are 

expected to use appropriate methods or strategies when documenting children’s work, but 

permits teachers to use different kinds of documentation (Skolverket, 2010). The curriculum was 

revised in 2010 to include goals and objectives to strive for, as well as new additions on 

documentation and assessment that mandate preschool teachers to routinely and systematically 

carry out documentation processes. It is against this backdrop that the present study aims to 

investigate the kinds of documentation preschool teachers engage in after the curriculum review 

of 2010.  
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2. Background 

Until now, there has been no clear direction on how curriculum-based documentation 

should be carried out in Swedish preschools (Emilson & Pramling, 2014). Nevertheless, the 

concept remains popular. This section highlights what characterizes pedagogical practices before 

and after documentation in the “practice” and “participation” sense, as noted by Pettersson (2017) 

2.1. Brief history of documentation in Sweden: from observation to documentation 

In the last fifteen years, Swedish preschool curriculum has undergone significant 

changes, especially in terms of preschool teachers’ education (Löfgren, 2015), and the 

introduction of documentation. For example, a number of consequential changes in the 

curriculum stipulate guidelines for preschool teachers in order to efficiently provide support for 

children, and to make them active participants in their own daily experiences at the preschools 

(Skolverket, 2010). The curriculum also lays emphasis on children’s development and learning, 

ethical values, mastering empathy for others, and the use of multimedia and technology to 

develop lifelong learning. Furthermore, there is an aspect of the curriculum that encourages 

instilling in the child, attitudes that promote caring for the environment and nature. The view of 

the child on all these areas is crucial, since he/she is to be an active participant of his/her own 

learning, coupled with the need to have a voice to express his/her views. As a main objective of 

preschool, teachers have the responsibility of imbibing in the child, knowledge and 

understanding of human rights and some basic democratic values, which are the main 

foundation of the Swedish society (Skolverket, 2010). Beyond the impartation of fundamental 

values, emphasis is also laid on the importance of the child’s views, since he or she is seen as an 

individual that possesses some personal rights in accordance to the United Nation’s laws on the 

rights of the child. Part of these right is access to quality education via the use of effective 

learning tools. As such, section 2.6 of the curriculum explains that documentation allows for 

systematic and regular storage, follow up, evaluation, development and creation of good learning 

conditions which are basic requirement for a child’s learning and development (Skolverket, 2010)  

During the two of the last few inspectorate evaluation of Swedish preschools, Alvestad 

and Sheridan (2015) noted the difficulties faced by some of the preschool teachers face when 

they attempt to work in line with specified objectives within the new curriculum. These 

difficulties caused some of the teachers to develop other goals for children to achieve. This 

implies that in reaching curriculum specified goals, teachers were merely focusing on planning 

rather than children learning. Furthermore, teachers’ low level of understanding of what 
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documentation within the curriculum entails seem disadvantageous for children in preschool 

(Bjervås, 2011). This is because the children may not be receiving the quality of learning 

experience they ought to be exposed to, due to teachers’ inadequate experience in documenting 

their work, which in turn makes the striving role poorly implemented. The implication of this is 

that concerns are raised on how preschool teachers demonstrate effectiveness playing their roles 

of using the revised curriculum. The preschool curriculum objectives do not give benchmarks or 

standards for the teacher to achieve as earlier stated, rather it emphasizes providing learning 

opportunities for children to engage in. It equally permits teachers to apply their creativity to use 

the curriculum as a guide and not a prescriptive approach to teaching the children. With this in 

mind, the challenge however is that; teachers started to create several kinds of documentation 

styles in order to strive effectively for curriculum prescribed goals, even when they had no idea 

as to right or wrong documentation approach.  

It is worth noting that teachers’ effectiveness using documentation is crucial to children 

learning in preschool as it entails the ability of the teacher to create a challenging and 

motivational learning environment for the children (Vallberg-Roth & Månsson, 2011). 

Therefore, for preschool teachers to achieve expected goals and preschool quality, effectiveness 

on the part of teachers must be of a high standard, and must not be compromised. According to 

the O.E.C.D (2006), “to achieve good preschool quality, teachers must demonstrate 

professionalism at work, and must be competent to handle preschool challenges at all times” (p. 

3). Furthermore, Vallberg-Roth and Månsson (2011) stressed the importance of having teachers’ 

knowledgeable in specific developmental plan for every child with regards to the so-called 

“critical didactic perspective”. While the study by Vallberg-Roth and Månsson (2011)  focused 

on the children, critical perspective development plans cannot be achieved without the display of  

competence by the teachers.   

Sheridan et al. (2011) studied what competency meant to preschool teachers through a 

survey that was carried out using open ended interviews. Among the teachers’ ideas of 

competence were those related to the new challenge of assessing documentation, and how 

teachers describe the approaches utilized in communicating with the children with respect to the 

central objectives of the new curriculum.  As a result, three unique competency dimensions did 

emerge; transactional and relational competence, competence of knowing how, competence of knowing what and 

why, as well as ways in which these competency types are combined. Regarding the competence 

of knowing what and why, teachers in the study by Sheridan et al. (2011) were referring to 

requirements of gaining knowledge, as well as the motive for preparing, and talking about their 
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pedagogical practices. These requirements will then be linked to curriculum needs for which 

documentation is crucial. What this means is that the competency of knowing what and why 

focuses on what teaching as a profession entails, and then links it to the learning and 

development of the child. It also describes teachers’ engagement in continuous process of 

development in their skills, self-education and will to change. Sheridan et al. (2011) explained 

further that teachers need to reflect on their practices, to enable them have a better 

understanding of children’s work, and to evaluate the work effectively. On the other hand, the 

competency of knowing how entails how to lead and organize things, as well as having 

simultaneous capacity. This competency dimension tries to imbibe in the teachers, skills that will 

help them translate teaching goals into everyday contents that can be transferred to the children. 

It was also noted that leadership as a pedagogical approach entails multi-tasking as it involves 

engaging in the practice of interesting discussions, making the best choices, taking the best 

decisions, and accepting the consequences of decisions and actions of all preschool actors 

(Sheridan et al., 2011). This indicates that children’s perspective and their voices are to be heard, 

considered to be relevant, and should make up part of the process of planning and carrying out 

activities. Children are considered to be spontaneous. As such, teachers must develop the ability 

of being constantly present in the children’s lives, fully prepared for possible challenges.   

In terms of interactive, relational and transactional competencies, Sheridan et al. (2011) 

noted that this dimension covers how effective teachers communicate and socialize. In Swedish 

preschools, teachers are required to plan activities crucial to the evaluation and documentation 

practices. In other words, teachers need to develop thoughts and create ideas that are embedded 

in their communicative skills. To achieve this, teachers are required to develop the competence 

of knowing how to manage the character of preschool managers, parents, preschool children, 

and their colleagues in all circumstances. This links to competence of care which entails the 

teachers’ abilities or skill sets needed to meet the needs of the children, and to create an avenue 

for democracy and independence. Furthermore, Sheridan et al. (2011) claimed that the 

interactive, relational and transactional competencies also involves didactic competence, which is 

seen to connect teaching to learning, and also details ‘what’ is involved in learning, ‘how’ it should 

be done, and ‘why’ it is done. The authors noted that the consensus among the teachers in their 

exploratory study in preschool is that children should understand situations of everyday life 

through play. This is mainly because the teachers believe that the ultimate way for a child to learn 

is via interaction and communication when they play in groups, a situation that’s often provides 

them the avenue to experiment and work with numbers. 



EVALUATING PRESCHOOL TEACHERS’ DOCUMENTATION                                Folake Soyege                                                                                                                                                   

 

7 
 

Due to limited number of studies linking competence to documentation, there is a need 

to balance studies in both aspects, so that teachers can begin to exhibit knowledge and skills 

useful for implementing what the curriculum lays down concerning documentation. While this is 

currently being put into action, many researchers now tend to practically describe teachers’ 

competency and documentation, nevertheless, some existing studies still do not categorically link 

documentation use to competency. As such, the work of Sheridan et al. (2011) remains a 

yardstick when competence is mentioned within the documentation process.  

Given the wide varieties of non-directional documentation types and practices, there is a 

need to try to make meaning of documentation using teachers’ competency types as discussed by 

Sheridan et al. (2011). This may serve as a yardstick for progress in the use of documentation by 

preschool teachers. It is this research gap that the current study seeks to fill 

2.2. Research motivation  

This research is motivated by the addition of evaluative documentation and analysis, into 

Swedish preschool teachers’ pedagogical practices which came into existence as a result of the 

revision of the curriculum in 2010. The curriculum revision which stresses the use of 

documentation created a set of new expectations concerning what preschool teachers have to 

take on, and adapt to in their approach on how various activities are carried out within Swedish 

preschools. Furthermore, the marked increase in the use of documentation, and of different 

kinds of materials and templates for evaluating children’s development (Pettersson, 2017) is also 

worth research consideration. This stems from the curriculum prescribing that teachers should 

document by assessing the quality of preschool activities, without evaluating the children 

individually (Skolverket, 2010, p.15), thereby causing some form of confusion for some teachers, 

who are of the opinion that it is almost impossible to document preschool activities without 

assessing the individual child. One could argue that the goal of documentation for teachers is 

quite clear. Nevertheless, a challenge for some preschool teachers is the issue of competency. As 

such, some have become disoriented or uncertain towards the best approach to carry out 

documentation. This has created concerns in the ability of the preschool teachers to adopt the 

changes into their daily activities, and ultimately ensure that the children’s learning are stimulated 

in accordance to the policy design with goals to strive for. A friction was thus created between 

policy design in the curriculum goals and teacher’s competence to achieve the goals. 

 Noting the use of different forms and practices of documentation, this study looks to 

systematically review literatures related to diverse forms of preschool documentation in Sweden, 
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so as to  relate these documentation forms to existing competency dimensions as observed by 

Sheridan et al. (2011). The different kinds and practices of  documentation have evolved after 

the first observations were made (Vallberg-Roth, 2012) within the 2010 curriculum revision, thus 

serving as crucial motivating factors for this research. 

2.3. Research aims 

This study aims to investigate the kinds of documentation preschool teachers have 

engaged in, during their everyday documentation for pedagogical purposes. It also takes a step 

further to investigate how the different kinds of documentation found in literature can be 

described, using the different types of teachers’ competency as described by Sheridan et al. 

(2011) 

The challenges preschool teachers’ face in the documentation process of children’s work 

could be linked to the gap in the curriculum which permits adopting various types of 

documentation in pedagogical work. Curriculum evaluation carried out in 2004 and 2008 have 

shown that documentation practices are not uniform amongst preschools in Sweden. This 

motivates the interest of the study to investigate how documentation is being used by preschool 

teachers. This study therefore provides clarity and understanding of what documentation is, and 

how competency types put forward by Sheridan et al. (2011) can be used to describe 

documentation types. Findings from this study will be used to provide evidences, and relevant 

information to preschool teachers regarding the learning of the children, and their own practices 

in relation to competence.   

2.4. Research question 

The purpose of this study is to examine types of documentation preschool teachers in 

Sweden engage in, by aiming to answer the following question: 

▪  What kinds of documentation practices have preschool teachers in Sweden engaged in 

since the 2010 revision of the curriculum? 
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3. Methods 

To proffer solution to the research question developed in the previous section, this study 

presents a systematic review of literature. The procedure follows a systematic search for 

literature, followed by a critical analyses and summary of related articles in line with the research 

questions (Jesson, Matheson, & Lacey, 2011). For this systematic review, suitable databases were 

searched using advanced and thesaurus keyword(s) search techniques. Relevant articles were 

recognized and critically examined with respect to the kinds of documentation preschool 

teachers in Sweden adopt in their everyday pedagogical work.  

3.1 Inclusion and exclusion of articles 

Criteria for inclusion and exclusion of articles followed the aim of the research, as well as  

the question posed therefrom. The criteria were developed prior to the search for relevant 

articles, so that peer-reviewed studies that; examined what kinds of documentation practices 

preschool teachers in Sweden engaged in since the 2010 revision of the curriculum, written in 

English language, and published between 2011 and 2019 were all included. However, articles 

which had features different from the ones stated were excluded. Furthermore, the researcher 

ensured that selected articles for the study were mostly freely available, with access from the 

university library. Parts derivable from whole literature such as abstracts and book chapters were 

not included. Study protocols, books, conference papers, thesis were also excluded. Only 

empirical studies that adopted qualitative, quantitative or mixed method were thus included. A 

time frame of 2011 onwards was selected, as this was the period following revision of the 

Swedish preschool curriculum. Studies that focused on infants, elementary school children or 

teenagers were also excluded. Table 1 summarizes the criteria for inclusion and exclusion of 

articles for this study 

Table 1. Inclusion and exclusion criteria 

 Inclusion criteria Exclusion criteria 

Availability Available full text Not in full text 
Language English Not in English 
Publication type Research articles published in 

peer reviewed journals 
Abstracts, study protocols, 
books, book chapter, conference 
papers, thesis, and similar 
literature 

Age range of preschool children 1 to 5 years Above five years 

Setting Swedish preschool Preschools outside Sweden 
Year 2011 to 2019 Older research 
Articles’ area of interest Articles/studies on teachers’ 

documentation practices within 
the preschools 

Not related to teachers’ 
documentation practices within 
the preschools 
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The first step to screening articles for this study was done to analyse articles with full 

texts, as well as those with terms which are not of interest to the ongoing study. 246 articles were 

screened out at this stage leaving 64 articles. A second step of full text screening was done (see 

figure 1), to further arrive at more specific articles, this step again reduced the number of articles 

to 12 after screening out 52 articles. An additional search by hand yielded 1 article, so that the 

total number of articles useful for analysis turned 13. 

Data extraction was done to get crucial underlying information from each of the selected 

articles. Here, an article is carefully explored to get a grasp of its central theme and focus, as well 

as importance links to documentation in Swedish preschool. The essence of this is to become 

familiar with each article, so as to be able to effectively draw important conclusions, depending 

on the extent of the relationship such as articles shares with the current study. Features drawn 

from an article is judged based on its influence on the study i.e., what kinds of documentation 

practices Swedish preschool teachers engage in since the curriculum review in 2010.   

3.2 Search strategies and sources 

Database search for this systematic literature review took place in April 2019. Relevant 

articles for the review were selected from three electronic databases; PsycInfo, Scopus and 

ERIC. Thesaurus search was performed in PsycInfo and ERIC, with additional advanced free 

search, while the search within the Scopus database adopted only the advanced free search. 

Database search terms were similar for all three databases, this was to ensure a robust feedback. 

Selected databases were found useful as they provide relevant information in the field of early 

childhood education. A list of key terms (see Appendix A) relating to the core concepts of the 

current study, and highlights the aim and research question were used to capture the articles that 

engage the concept of kinds of documentation practices by teachers. The main keywords include; 

documentation, preschool, teacher, Swedish or Sweden. The ERIC database search was first in 

line and included advanced search terms, as well as search terms found through Thesaurus. The 

following search terms were searched: "Preschool" OR "Kindergarten" OR "Early years" AND 

"Teacher" OR "Educator" AND "Documentation" OR "RECORDS" AND "Sweden" OR 

"Swedish". The ERIC database search yielded 1,050 relevant articles. The “OR” and “AND” 

operators were mainly used to combine the keyword into clusters for improved searching 

experience. Following the same form as the ERIC database, the PsycInfo and Scopus databases 

returned a total of 1,615 and 116 articles respectively. Altogether, a total of 2,718 articles were 
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derived from the databases, out of which 731 duplicated were dropped. Thus 1,987 articles made 

it to the title and abstract screening level. 

3.2.1. Title and abstract screening 

1,987 articles were imported to Zotero, an online tool that helps to store, manage and 

cite bibliographies. Screening process within Zotero was carried out by manually. To do this,  

title and abstract of each article was carefully check to ensure it relates to the current study. The 

inclusion and exclusion criteria (table 1) were also used. At the level of title and abstract 

screening, 1677articles were screened out based on the population used as well as the focus of 

the articles.  Figure 1 shows how the study arrived at the final 13 articles. 

 

Figure1. Flow chart showing articles’ selection procedure 
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3.2.2 Study quality assessment tools. 

It is often important to evaluate the quality of selected articles in a systematic review. 

Hence, this study adopted the qualitative assessment tools described below;  

1. Checklist for “Critical Appraisal Skills Program” (CASP, 2017a): This qualitative checklist is 

used to assess the quality or relevance of data. It can be used on individual article in order to 

collect and summarize vital information relating to the areas within an ongoing study. Critical 

appraisal is an advanced form of evaluation which asks the reader to consider the specifics of 

literature in a structured way. Critically appraising a piece of research combines analysis of the 

design of the study, the validity of the findings in relation to study design, the likelihood of bias, 

and the relevance of the overall results to the concepts of an ongoing study. When appraising a 

study using the CASP rubrics, a number of issues need to be considered. They include; questions 

related to validity of the results of a study, and whether the results will have local benefits of 

some sort (CASP, 2017b). 

2. Checklist for “Critical Review Form” (Letts et al., 2007). The critical review form of quality 

assessment was originally developed by the McMaster University Occupational Therapy 

Evidence-Based Practice Research Group and revised by Letts et al. (2007). It involves a set of 

procedures written in basic terms, that can be understood by researchers and students interested 

in conducting critical/scoping review of literature. The left-hand column of the form contains 

the guideline for the questions in order to assist readers to complete critical appraisal of 

qualitative research articles with the instructions/questions in the comment column of each 

component. Critical review components include citation, study purpose, literature, study design, 

sampling, data collection, data analysis, conclusion and implications (appendix C). 

For the purpose of the current systematic review, both C.A.S.P and the C.R.F. (see 

Appendix B & C) qualitative tools were combined to arrive at the best suited articles for the 

study. Furthermore, selected articles were of medium scores, hence, there was no need to drop 

any due to low quality  
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4. Results 

Thirteen studies were selected for data extraction and analysis; Lofgren (2015; 2016; 2017); 

Pettersson (2015; 2017); Löfdahl (2014); Löfdahl and Folke-Fichtelius (2015); Vallberg-Roth 

(2012); Sheridan, Williams, and Sandberg (2013); Emilson and Pramling (2014); Alnervik (2018); 

Liljestrand and Hammerberg (2017) as well as Lindgren (2012). Appendix E give details on each 

of the articles. In addition, articles were assigned identification numbers for ease of identification 

during analysis. In cases where the author of an article publishes different articles at different 

times (i.e., different years), the articles are assigned the identification A and B respectively. Table 

2 is a summary of the identification tags for each of the selected studies 

Table 2. Identification numbers of articles (INA) related to the reviewed study  

INA  Reviewed article INS 

1A  Löfgren (2017) I 

2A  Löfgren (2016) II 

3A  Löfgren (2015) III 

4.  Vallberg-Roth (2012) IV 

5.  Sheridan, Williams,  and Sandberg (2013) V 

6.   Emilson and Pramling (2014) VI 

7B  Pettersson (2015) VII 

8B  Pettersson (2017) VIII 

9  Alnervik (2018) IX 

10  Löfdahl (2014) X 

11  Löfdahl  and Folke-Fichtelius (2015) XI 

12  Liljestrand and Hammerberg (2017) XII 

13  Lindgren (2012) XIII 

Note. INA = Identification number of the articles; INS = Identification number of the study 

Findings from the articles reviewed for this study indicate that different kinds of 

documentation were being implemented by individual Swedish preschool. Table 3 below displays 

the different documentation approach or methods that Swedish preschool teachers adopt in their 

documentation process of children’s work and activities  

In addition to the different documentation approaches, it was observed that most articles 

focused on teachers (Löfgren, 2015; 2016; 2017; Sheridan et al., 2013; Vallberg-Roth,  2012), 

with the exception of a few studies that also looked at the children and parents, as well as 

preschool managers (Sheridan et al., 2013; Emilson & Pramling, 2014). Systematic quality design, 

notion of care, pedagogical themes, communication as well as institutional narratives are some of 

the main focus of the articles. Sample sizes across the articles mostly exceeded fifteen (15) 

participants, even though between one and five schools were surveyed in most cases.  
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Sixteen unique kinds of documentation (see table 3) were found within the reviewed 

studies, with pedagogical documentation being the most common (Löfgren, 2015; 2016; 2017; 

Vallberg-Roth , 2012; Pettersson, 2015; Alnervik, 2018; Lindgren, 2012). On the average, every 

surveyed preschool by authors of the different articles had a unique form of documentation 

created for use within its own confines. From photographs and colour-coded labels (sticky 

dots/binders) which was seen to help children in identifying and differentiating objects 

(Pettersson, 2017; Liljestrand & Hammarberg, 2017), to communicative documentation, which 

allow children and teachers to organize themselves and talk their way into learning and 

development (Alnervik, 2018), to pedagogical documentation; which was mainly adopted for 

monitoring a child’s world as built by himself or herself through personalized learning techniques 

(Olsson, 2009). Other documentation types within surveyed articles include; weekly newsletters/ 

questionnaires to parents (Pettersson, 2015; Löfdahl, 2014) and interviews (Liljestrand & 

Hammarberg, 2017). 

An important finding within the surveyed articles are the many reasons for which the 

teachers applied different kinds of documentation. For instance, there were examples of teachers 

using parental/weekly letters and questionnaires as a source of information for the parents as 

regards preschool happenings during a period (Vallberg-Roth, 2012; Lofgren, 2015; Lofdahl, 

2014). Futhermore, the teachers could also store up already-shared information for future 

references, thereby using it as data sources(Löfgren,  2015, 2017; Emilson & Pramling, 2014; 

Pettersson, 2015).  

Stimulating the child to learning is a vital part of the process of documentation. As a 

result, photographs and wall paintings can serve as sources that stimulate thinking in the children 

at some point in their learning and developmental periods, thus helping boost the process of self 

actualization and self-competency (Liljestrand & Hammarberg, 2017). Documentation was also 

used to carryout some form of self mirroring by preschool teachers, particularly as it relates to 

their way of communication with the children (Alnervik, 2018). The suggestion of a 

transformative assessment under the documentation era by Vallberg-Roth (2012) may also meant 

that documentation may soon be developed by teachers to cater for the assessment of the 

individual child, even though transformative assessment has only emerged from a new research. 

Transformative assessment of the child becomes necessary given that summative and formative 

assessment types are not fully viable in Swedish preschools as a result of existing multi-

documentation processes adopted by teachers.   
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Table 3. Results extraction table 

Protocols Identification Number of articled reviewed (INA) 

Study focus 1A 2A 3A 4 5 6 7B 8B 9 10 11 12 13 

Systematic quality development X   X X   X      

Child competency           X   

Pedagogical theme    X   X  X   X X 

Notion of care  X X        X   

Documentation visibility          X    

Institutional narrative X X X           

Communication      X   X     

Focus group  

Teachers X X X X X X  X X  X  X 

Children     X X X X    X  

Parents          X X   

Preschool managers          X    

Sample size  

1-5            X  

6-10        X     X 

11-15    X          

>16 X X X  X X X  X X    

Number of surveyed preschool  

1-5    X  X X X X   X  

6-10  X X           

>10 X    X         

Documentation type used in 
reviewed article 

 

Drawing and photo X X     X     X  

Teachers’ binder    X          

Children’s’ binder X X  X          

Portfolio X X X X          

Pedagogical documentation X X X X   X  X    X 

Parents weekly letter/ 
questionnaire 

  X X      X    

Electronic documentation    X   X X   X   

TRAS    X          

START    X          

SET    X          

Video observation (digital camera)      X X       

Photograph X  X    X       

Systematic documentation           X   

Written text            X  

Interview     X         

Online blog             X 

Methodology used in reviewed 
articles 

 

Qualitative    X X    X     

Interview (recorded and 
transcribed) 

X  X X X   X      

Protocols Identification Number of articled reviewed (INA) 

Methodology used in reviewed 
articles 

1A 2A 3A 4 5 6 7B 8B 9 10 11 12 13 

Structured           X    

Semi-structured  X X  X X      X X X 
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Video observation (digital camera)      X X       

Analytical tool used in reviewed 
articles 

 

Post humanist stance      X X X      

Critical visual method    X     X X  X  

Thematic analysis X    X      X  X 

Professional identity/competency  X X           

Interactionist and ecological 
perspectives 

    X         

Documentation usage  

Creation of visual representation of 
knowledge 

            X 

Self-actualization of the child            X  

Personal reflection by the child X X     X       

Care transformation in learning           X   

Exhibiting professionalism           X   

Parent-preschool involvement           X    

Creating home-school relationship          X    

Source of 
information(dissemination) 

  X X X X    X  X  

Self-reflection by the teacher    X X         

Observation/evaluation X X X X X X X X X X X X X 

Dimensions of competence   

Competence of knowing what 
and why 

 

Content Knowledge X X X X X X  X X  X   

Competence to reflect X X X X X   X      

Self-education and will to change  X             

Competence of know-how              

Competence to lead X X X X   X   X  X X 

Competence to organize X X X X X  X X X     

Simultaneous capacity    X    X   X   

Interactive, relational and 
transactional competences 

 

Communicative competences X X X  X  X X      

Social competences  X   X  X  X    X 

Competence of care X X        X X   

Didactic competences X X   X X        

 

As a commentary part of this study, preschool teachers’ documentation practices is 

linked to competency as suggested by Sheridan et al. (2011). However, documentation types and 

usage are the crucial pointer to drawing reasonable conclusion from the reviewed articles. As 

such, a consideration of the aspects of documentation use as shown in table 3 is useful. 

Appendix D describes the protocol used in the data extraction in table 3. In the study by 

Lindgren (2012), the author adopted documentation to create visual representation of 

knowledge. In form of newsletters, documentation was used to build relationships with parents, 

by informing them of preschool happenings (Vallberg-Roth, 2012; Löfdahl, 2014; Löfgren, 
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2015). Overall, documentation was mainly adopted as a tool for observation and evaluation 

within the reviewed articles.  

5. Discussion  

Much has been written about the varieties of preschool documentation – both types and 

practices as used by Swedish preschools teachers (Emilson& Pramling, 2014). Nevertheless, only 

a few studies have examined documentation in relation to issues of teachers’ competence; how 

teachers select, implement and interpret documentation, and how these documentation practices 

reveal something about their competencies as teachers. To do this, it is important to look at 

existing competency rubrics as explained by Sheridan et al. (2011) 

Sheridan et al. (2011) explained that teachers’ competence is divided into three 

dimensions; competence of knowing what and why, competence of knowing how, as well as 

relational and transactional competence. Having established that some of the reviewed articles 

discussed documentation with a view of establishing competence, it is important within the 

current study to examine how the competency types observed by Sheridan et al. (2011) can be 

used to describe the documentation processes and types found within each of the reviewed 

studies.  

5.1 Describing documentation types using Teachers’ competence  

This section discusses some observations from the extraction shown on table 3. 

Therefore, observations within this section, and in subsections 5.1.1 to 5.1.3 all follow from the 

analysis on table 3, where the dimension of competency are listed. Sheridan et al. (2011) 

explained some competency types which were directly or indirectly displayed from the use of 

documentation within the surveyed articles. The following sections try to link the use of 

documentation within the articles to the different documentation types. On the average, each of 

the dimensions of competency was displayed in the use of documentation even though some 

subdivisions seem absent.  

5.1.1 Competence of knowing what and why 

From table 3, content knowledge, reflection activities, self-education and will to change 

are some forms of competency of knowing what and why. This competency as explained earlier 

refers to teachers’ knowledge of their profession, knowledge of the content of the syllabus, 

teachers’ ability to reflect on self-education, and the will to change. It also encompasses 

children’s learning and development via the child’s perspective and communication. 
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Observations from the study by Sheridan at al. (2011) regarding content knowledge revealed that 

teachers have limited, but varying interdisciplinary knowledge in most of the content areas 

expressed as goals in the Swedish preschool curriculum. Nevertheless, the teachers demonstrated 

confidence in ethical issues, children’s social development, play, music, drama, visual art, and 

children’s language development. Teachers generally believe they know how children learn and 

develop, and how to observe their social and language development (Sheridan et al., 2011).  

On the relationship between documentation styles within reviewed articles and the forms 

of competency as described by Sheridan et al. (2011), a look at the central ideas of the works of; 

Löfdahl and Folke-Fichtelius (2015) as well as Löfgren (2015, 2017) identifies the need for 

professionalism on the teaching job. This helps to achieve the curriculum goals. It is the 

demonstration of professionalism that leads to learning and development of the child. Löfdahl  

and Folke-Fichtelius (2015) used electronic documentation types in their study, while both 

studies by Löfgren (2015, 2017) combined a number of documentation types, with pedagogical 

documentation and the use of portfolio leading the line. These documentation forms draw 

attention to the competency of knowing what and why, which describes the details of teaching 

and links it with the learning and development of the child. For instance, Löfgren (2017) 

explained that teachers ‘exhibiting professionalism from within’ (i.e., those who are effectively 

doing their jobs at the preschools, can focus on how to deal with policies in creative and 

personal ways using interpretations and enactments.  

The surveyed teachers discussed their documentation work using pedagogical and wall 

documentation. This covers the use of binders, paintings, pictures as well as portfolios to show 

parent during conferences. These wall documentations connote to competence of content 

knowledge and communicative competence which needs some form of organising skills of all 

activities as well as communication in different situations; with parents, the children, colleagues,  

and managers. Teacher also show self-education in posing as learners, seeking further knowledge 

by attending upgrade courses to further develop skill sets needed to effectively carry out  

documentation. Nevertheless, some of the teachers struggle with what to document, and how to 

document, especially when the children are to engage in group activities.  As such, these teachers 

end up compressing as many different goals into one activity. Lofgren (2017) argued that the 

teachers are not sure of how their documentation work should progress, and how to involve the 

children in the process of reflecting on their own learning and as a means to measure goal 

fulfilment. This further buttresses teachers’ difficulties in developing competency related to 

documentation.  
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Teachers’ discussion on reflection in terms of a cognitive tool, in addition to their own 

working approaches is used to gain deeper knowledge of different phenomena, situations, and 

contents of children’s learning and development. Reflection is useful when there is need to 

document and evaluate in order to aid preschool quality. This covers the competence of having 

what it takes to critically observe and identify contents as well as being able to discern. Lofgren 

(2015) explained the reflective teacher as one who internalizes curriculum goals, and focuses on 

how to develop the standards of reflecting on preschool activities using individual child’s 

learning procedure. Teachers are seen to use parents as background and children as foreground 

within the reflection process. The essence of this is mainly to visualize learning and development 

processes, making it clearer to colleagues and the children. Furthermore, the teachers work 

together and reflect jointly on their work. This describes documentation use as an experimental 

task for teachers to demonstrate reflective competence using the knowledge of the curriculum. 

Similarly, Sheridan at al. (2013) explained that teachers try to gain knowledge of how to interact 

and communicate with the children through a number of self-evaluation approaches. For 

example, there exist a number of upgrading classes and examinations in lifelong learning,  aimed 

at help teachers improve while on the job. Self-evaluation activities generally aim at better 

documentation usage; particularly in terms of self-reflection, and creation of visual 

representation of knowledge among other things.  

5.1.2 Competence of know-how 

Teachers’ ability lead and organize in addition to the possessing the skills to 

simultaneously teach and document were observed based on data from the interview by Sheridan 

et al. (2011). These features were all expressed as the competency of know-how, shown under 

the dimensions of competency in table 3. Furthermore, the competency of knowing-how entails 

how to lead and organize things, i.e., to imbibe in the teachers skills that will help them translate 

teaching goals into everyday contents that can be transferred to the children. A critical look at 

articles that have care, communication and children competency as  central ideas show that the 

use of these three C’s can be the “hows” for the progress and direction needed in documentation. 

By using training and developmental ideas, teachers’ competency can be improved to focus on 

care and communication, two vital ingredients to meeting curriculum goals. Children’s 

competency can be used as a pointer to that of the teachers in the sense that a competent teacher 

ultimately produces a competent child. Löfdahl and Folke-Fichtelius (2015) used  electronic 

documentation, Löfgren(2016) adopted pedagogical documentation , children binder, portfolio, 

Sheridan et al. (2013) used interviews, while Emilson & Pramling(2014) used video recording to 
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show competency of knowing how. This links these documentation types to teachers’ 

competency in line with imbibing in the teachers’ skills that will help them translate teaching 

goals into everyday contents. In addition, the documentation presented by Pettersson (2015, 

2017) can all be linked to the competency of know- how. For instance, comparing the overall 

ideas shared by these articles to a defined documentation template, the entire process of 

documentation can be enhanced (Pettersson, 2017), by adopting electronic documentation 

(power-point slides), combined to pedagogical, video recording and photographs were used to 

discuss the challenges of additional materials in documentation (Pettersson, 2017). 

Vallberg-Roth (2012) explained that teachers work significantly with the different forms 

of documentations so as document their own activities. An account of the activities of parents 

and those of the children is also kept. Based on the idea that goals are to be strived for, teachers 

cannot assess individual child or even compare the children. Hence, the different tools used in 

assessing the children is for common reflection where children, parents, teachers can all 

participate (Asen &Vallberg-Roth, 2012). As a result of this development, summative and 

formative assessment forms cannot be applied to assess the children, as these types of 

assessment require goals to attain.  

The competency to lead, a form of competency of know-how as noted by Sheridan et al 

(2011) also comes into play considering the work of Pettersson (2017). This can be seen in the 

use of power point slides and teachers’ interviews to document. A teacher stated that; “our 

method has resulted in children continuing to discover and try out new activities on their own. 

They have developed doing and exploring. [They are] using the concepts that we have provided” 

(p. 8). This statement shows that the children been referred to in this discussion begin to explore 

on their own based on what they have learnt via the leading of the teachers. Teachers provide the 

concepts with which the children carry on their work, thus allowing the teachers to showcase 

their competence to lead. Another teacher also noted that “our intention was not to show so 

much beforehand, in order not to direct the children, but we realised they needed to be shown, 

in order to get experience with the material” (Pettersson 2017, p.9).  From these words, the 

teacher explained that showing the children what they need to know helps the children to learn 

from the materials, thus helping them make progress with their work. This characteristic as 

displayed by the teachers is more or less a trait of leadership, a function of teachers’ competency.  

Alnervik (2018) also explained how teachers who participated in her exploratory research 

worked with pedagogical documentation. By adopting a number of diverse empirical materials, 

four unique ways to structure and organize did emerge. They are; “Choosing tools for 
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observation, structuring tools to enable pedagogical documentation, organizing to visualize the 

documentation, and organizing for conversations with colleagues about the content of the 

pedagogical documentation” (p.76). By being able to organize preschool work using artefacts 

(documentation form unique to the work of the author), the teachers display competency to 

organize, which is also a form of competency of knowing how. Teachers also show skills and 

competency by being able to work with primary artefacts using secondary ideas (human 

knowledge). This is achieved when they also develop critical thinking skills needed to solve 

certain complicated problems.  

5.1.3 Interactive, relational and transactional competences 

As shown in table 3, communicative, social, care and didactic forms of competency were 

used within reviewed articles to point to forms of interactive, relational and transactional 

competency types. Again, communication (Emilson & Pramling, 2014) and care (Löfdahl & 

Folke-Fichtelius,  2015; Löfgren, 2015) are seen to be relevant in preschool learning 

environment. Nevertheless, other documentation aspects related to this competency form within 

the reviewed articles includes; pedagogical documentation, use of portfolios etc. Vallberg-Roth 

(2012) as well as Alnervik (2018) both used pedagogical documentation to describe systematic 

documentation in Swedish Preschool. Part of the ideas put forward by Löfdahl (2014) can also 

be seen to portray part of interactive, relational and transactional competencies as it raises 

question on the confusion that stems from the systematic documentation which is made clear by 

Alnervik (2018).  

Within the reviewed articles, competency of care is one of the most commonly 

demonstrated competency types using documentation. For instance, in the interview carried out 

by Löfdahl (2014), She explained that some of the teachers worried about home-school 

cooperation, mainly because some parents never responded to the “question and answers” forms 

sent to them by the teachers (p.107). Some of the teachers therefore proffered more parental 

participation in the learning and development of the children, thereby showing care in a 

competent manner. The teachers also believe that home-school cooperation will produce better 

educational and social improvement of the child.  

The protective teacher as explained by Lofgren (2015) is a practise that pinpoints 

competency of care. Also known as the ethical maker, the protective teacher finds arguments in 

the curriculum for a view on children’s’ protection against losing focus. The teacher ensures 

he/she keeps touch with the parents about the children’s work through weekly parental letters. 
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This communication with parents is very important as the parents may sometimes give harmful 

comments that may affect all parties if not well informed of preschool activities. Carrying the 

parents along in this process also points to competence of care as shown by the teachers.  

 Emilson and Pramling (2014) explained that it is mainly children’s achievements that are 

documented, and that the tasks introduced to the children are sometimes in abstraction. Hence, 

teachers in the process of documentation tend to become silent observers, communicating only 

with short statements through instructions or questions. When the teacher is not giving 

instructions or asking questions, he/she remains quiet, observant and neutral, i.e., the teacher 

expresses nothing particularly either with words or with body language. With the help of 

documentation – directed communication, preschool teachers play more active roles by 

continuously directing and leading the children through effective communication. This helps for 

documentation to become goal-oriented and strategic, with the teacher continuously 

demonstrating his/her communicative competences, the results which shows up in the children’s 

achievements  

Overall, in their use of the different documentation types, teachers in the context of the 

reviewed articles do not tie competency to just one aspect. Rather it covers the different 

competency forms as described by Sheridan et al. (2011). Furthermore, there are verifiable 

evidences that the central point of each of the articles tends to synchronise with the 

documentation type and subsequently with the competency form associated 

5.2 Teacher’s skills/competency in striving for curriculum needs 

Emilson and  Pramling (2014) argue that in the process of compensating for lack of 

direction to documentation, teachers must develop skills for documenting effectively. As such, 

teachers need to better understand how to use documentation to capture the each child’s 

abilities. 

The above concern is also evident in a publication by the Swedish National Agency for 

Education (NAE, 2008) as cited in Emilson and Pramling (2014, p. 176). A section of the study 

stresseses the need for prioritization of the documentation process, so that provision is made for 

teachers’ skill development programs focused on the use of technologies to aid documentation. 

Relating teachers’ skill development to the issue of competence, Sheridan et al (2011) identified 

the competence of formal education, which also connotes to a form of training for improved 

skills needed for better implementation of curriculum goals. Thus, Sheridan et al. (2011) stated 

that “competence involves specific challenges and it is associated with specific expectations. It 
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can also be seen as the result of teachers’ personal investments in relation to the ways in which 

the environment is adapted by teachers as a means of developing their potential” (p. 419). 

5.3 Documentation choices and curriculum-prescribed methods 

Results show that pedagogical documentation was used in five of the surveyed articles 

(Löfgren, 2015; 2016; 2017; Vallberg-Roth, 2012; Pettersson, 2015). Swedish preschools where 

these data gathering was done adopted Reggio Emilia-inspired pedagogical documentation. In 

addition, other articles showed varieties of documentation types, while some even combined two 

or more types.  

Lofgren (2017) explained that the interviewed teachers in her research expressed how 

they tried to document ‘preschool-kind of learning’ that highlights the children’s interests, and 

how they aim to challenge children’s learning in collaboration with their colleagues. In the light 

of this development, pedagogical documentation can be said to be a process in which preschool 

teachers gain knowledge into children’s learning, and how teachers interact with preschool 

children. It is also an approach used by teachers to capture captivating moment within the 

children’s learning experience. Rintakorpi (2016) noted that pedagogical documentation has its 

foundation in the Reggio Emilia approach, which is concerned with community building rather 

than assessment and evaluation.  

Gaining insight into children’s learning requires skills and competence useful for 

identifying what and how to document. By linking teachers’ competence to documentation, 

Lofgren (2017) explained that in different Swedish preschool, teachers use different kinds of  

documentation for group learning activities. For teachers to coordinate these activities, they will 

need to plan and organize the activities. Thus, implying that the competence to lead and organize 

are essential skills teacher must have in order to be able to do their jobs effectively.  

Furthermore, teachers within the surveyed articles are used to care as being an integral 

part of child learning and development. The absence of care in the latest documentation aspects 

shows that teachers tend to develop several methods (which caters for care) to document 

(Vallberg-Roth, 2012). These include; portfolios (e.g. Löfgren, 2017; 2016), electronic means 

(Vallberg-Roth, 2012), and video recording (e.g. Emilson & Pramling , 2014; Pettersson, 2017) 

among others. The results of teachers’ actions in introducing care means that they must still 

strive to meet the demands of the curriculum. Hence, it can be argued that the emphasis laid on 

striving to attain curriculum goals may be pointing to too much expectations on the part of the 

curriculum formulators, given its rather precise description on a section as important as 
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documentation within the curriculum, but without an identified method. This action gives liberty 

to teachers to search for new meanings to the concept; a situation technically left to chance on 

whether the teachers succeed with the process or not. It may be argued further that the freedom 

for documentation choices may also be a pointer to success of the process. However, there are 

no metrics to measure the success that goals are effectively being strived for. This leaves the 

teachers with no serious pressure, so long there is an ongoing situation of striving. Success in the 

light of the new curriculum would mean the teachers’ ability to continue to strive for curriculum 

goals, regardless of how the process is being executed. Overall, it becomes imperative for 

curriculum developers to understand that the curriculum tends to give meaning to the teaching 

profession as a function of the way its contents is understood in Swedish preschools (Löfgren, 

2015), within the so-called “narrowly defined boundaries of educational success” (Gewirts, 

Mahony, Hextall, & Cribb, 2009, p. 7).  

Alvestad and Sheridan (2015) stated that “ the relationship between documentation and 

curriculum goals is acknowledged, even though it is a relationship that should be questioned and, 

at times, regarded as problematic” (p.1).This statement means that while the need for 

documentation is fully appreciated as a method for achieving quality in early years schools, it 

comes with its own challenges. While the study by Alvestad and Sheridan (2015) can be classified 

as a non-indigenous research (study was carried out in Norway), it adds to the ongoing argument 

on the diverse kinds on documentation, and why the situation raises lots of questions. The 

argument therefore is whether this can be achieved without a unified direction on how 

documentation should bring about the desired quality and learning. This is where the issue of 

teachers’ competence comes into play. Sheridan et al. (2011) noted that competence is content 

knowledge, which means that teachers needs to have genuine knowledge of the content they 

want the children to learn. This can be demonstrated by professional knowledge and practice, a 

theme to definition of professionalism as explained by Sheridan et al. (2011). 

5.4 Reflection on findings from the reviewed articles 

So far, this study has been able to carry out discussion related to the different forms of 

documentation by preschool teachers in their pedagogical practices. Most importantly are the 

exact pointers each outlined article adds to existing discussion on documentation within the 

premise of promoting children leaning and development, and overall preschool quality. Within 

the synthesis of results from surveyed articles, this study tries to link up the different 

documentation types found with the competency types described by Sheridan et al. (2011)  
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Pettersson (2017) stressed the need for a defined system for carrying out documentation. 

The author explained that the new system will positively influence the process and boost quality 

of Swedish preschool learning and development. The development of this template can be linked 

to exposing a new form of possible assessment for the diverse kinds of documentation styles 

used by preschool teachers across Sweden (Vallberg-Roth, 2012). The implication for this would 

be that in the absence of direction on how documentation should progress, it may be difficult to 

really prescribe any unified assessment plan. As such, a transformative assessment emerged as a 

result of teachers’ usage of varieties of documentation types (Vallberg Roth, 2012); this could 

possibly serve as a defined form of unified assessment in future, given the non-directional 

documentation styles 

Löfgren (2016) claimed that continuous relegation of the idea of care in preschool 

documentation may result in the teachers ignoring the overall wellbeing of the children, thereby 

paying attention only to developmental learning. This claim is in line with the work of Löfdahl & 

Folke-Fichtelius (2015), who explained that since care is not mentioned within the domains of 

documentation, most preschool teachers rarely talk about it. Their activities within the classroom 

however reveal the concept of care, as unique kinds of documentation forms are used. This also 

adds to striving for, or actually attaining what the curriculum prescribes. 

The issue of professionalism seems to be a central point, and binds a number of the 

reviewed articles together.  First, Löfgren (2015) emphasized that teachers should stick to their 

local preschool documentation, in order to meet curriculum needs. This claim is further 

buttressed by Löfdahl & Folke-Fichtelius (2015), who claimed that the issue of care not being 

mentioned in documentation, brings fear of the kind of quality that will be found in preschools.  

This is because care seems imbedded in most local preschool documentation, thus putting a lot 

of pressure on teachers, and raising questions as to whether or not they have the needed 

(specialist) professional knowledge and practice as explained by Sheridan et al. (2011, p. 419). 

Overall, Löfgren, (2017) sugests that professionalism gives the teachers a sense of security in 

achieving curriculum demands with high quality, regardless of its non-directional nature.  

The idea of being professional regardless of the challenges associated with 

documentation contradicts the central point of the work of Pettersson (2015). The author 

explained that the use of many different materials associated with documentation do not 

necessarily solve the challenges and uncertainties surrounding the process. Rather, these gadgets, 

items and materials aggravate existing challenges, causing even more complicated problems. This 

means that whether or not teachers demonstrate professionalism in; ensuring the children’s 
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voices are heard, and are active participant in their learning, communicating with parents and 

projecting themselves as skilled in their work and care for the children, relating with colleagues 

and managers and how they perceive themselves, teachers will not be able to produce the desired 

quality as long as learning and development of the child with documentation is concerned. 

Lofgren (2017) argued that the teachers are uncertain about how their work with documentation; 

both as a way to involve the children in the process of reflecting on their own learning, and as a 

means to measure goal fulfilment. As such, it may be the case that even though there is no 

direction on how documentation should be carried-out, curriculum developers may need to 

follow-up and scrutinize documentation materials used in practice (Pettersson, 2015, p.458). 

While scrutiny may be very important in putting order into documentation practices among 

preschool teachers, Sheridan et al.(2013) explained that emphasis has to be laid on competency 

(perhaps through improved trainings) of preschool teachers, in a world of diversified forms of 

documentation.  

Since the reviewed curriculum holds that documentation will help improve child learning 

and development (Skolverket, 2010), it is the role of the teachers to lead the child to what the 

curriculum goals are. With this in mind, Emilson and Pramling (2014) explained that one would 

ordinarily expect that documentation focus should be on the child as expressed by the 

curriculum. However, “teachers barely embrace communication at all during documentation” 

(Emilson and Pramling, 2014, p.185), making it difficult to know who the beneficiary of the 

process really are. Hence,  communication is crucial during the implementation of 

documentation.  

Based on the confusion stemming from uncertainty related to use of systematic 

documentation (Löfdahl, 2014), Alnervik (2018) proffered a solution explaining that individual 

preschool should develop its own systematic documentation style. This idea tallies with that of 

Löfgren (2015), who also suggested localized documentation styles to solving documentation 

problem in Swedish preschools. 

5.5 Study limitation and methodological issues 

This study follows an objective path to selecting potentially relevant articles. However, 

subjectivity is often generally inevitable in systematic reviews (Malett, Hagen-Zanger, Slater, & 

Duvendack, 2012). For instance, ideas from literature written in Swedish language may further 

enhance the quality of this research. Furthermore, there is always a need to support systematic 

reviews with correspondence from authors of included articles for the purpose of effective 
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results replication (Malett et al., 2012). None of these factors were considered within this study, 

mainly because of the method adopted, as well as time constraints.  

5.6 Future research 

This study would have been more robust given more details on competency, which is 

crucial for the progress of documentation work among teachers. Nevertheless, these were 

relatively scarce in the reviewed articles, which led to the comparison of the documentation ideas 

with the work of Sheridan et al. (2011). Therefore, it is suggested that future research should 

focus on documentation practices on the premise of teachers’ competency (asides the ones 

mentioned by Sheridan et al. (2011). This way, details of competency issues could possibly come 

as part of the criteria for article selection, thus revealing  the relationship between competency of 

preschool teachers and their documentation choices.  

5.7 Conclusions 

The aim of this study was to investigate the kinds of documentation preschool teachers 

engaged in, during their everyday documentation for pedagogical purposes. Nevertheless, it is 

noteworthy to state that results only follow a grouping of the articles implying that in some cases, 

specific preschools within the reviewed articles may lack the ideas of a particular documentation 

type. Analyzed studies focused more on the challenges posed by the introduction of 

documentation, as a result of its lack of direction. Nevertheless, documentation as prescribed by 

the curriculum will bring about improvement in children learning and development. This is what 

preschool teachers should focus on and try to gain mastery of, rather than continuously 

considering the fact that documentation lacks direction. The road that leads to how 

documentation should progress has proven to be rocky and curvy, but this study shows that 

continuous work on how to effectively merge competency ideas as elaborated by Sheridan et al. 

(2011) may be a useful headway. 

Moreover, limited information on competency might lead to misinterpretation of what 

can positively or negatively influence preschool teachers’ use of documentation. Beyond mere 

understanding of documentation types, there is still no clear evidence that clarifies how well 

teachers must demonstrate effectiveness using documentation to meet curriculum goals. 

Additionally, there is no evidence as to sustainability of teachers’ competency as it relates to a 

possible development of even more documentation styles in future. Overall, it is evident that the 

way teachers’ use the variety of documentation styles in pedagogical activities remains a challenge 

and calls for improvement that will produce better results in Swedish preschools.     
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Appendix A. Table displaying the search words used in each database during the search procedure 

Searched keyword 

(Combination: AND) 

 

Replacement words (OR) 

Preschool 

 

 

 

Early years school Kindergarten 

Teacher 

 

 

 

Instructor Educator 

Documentation 

 

 

 

Record  

Sweden 

 

 

 

Swedish  

 

 

 

 

 

 

 

 

Appendix B. Quality assessment tool (Combination of C.A.S.P and C.R.F) 
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Assessment tools for article quality rating 

Publication and background 

1. Peer review. Was the article published in a peer-reviewed journal? 

   [1] Yes 

   [0] No 

2. Aim and research question(s). Did the study clearly state the aim and research question(s)? 

   [2] Both the aim and research question(s) are clearly stated. 

   [1] The aim is clearly stated but research question(s) are absent. 

   [0] Both the aim or research question(s) were not stated. 

Method 

3. Information about the documentation. Does the article cover sufficient and useful documentation 

information? If yes, was the documentation style stated clearly? Was it enough information to 

understand? 

The documentation? 

   [2] The information about the documentation was sufficient and clear. 

   [1] The study covers some information on documentation but these was not sufficient enough. 

   [0] The study did not include any information on documentation. 

4. Did the article specifically mention a documentation approach? 

   [1] Yes 

   [0] No 

5. Study design. Was the article based on quasi experimental design? Or was it randomized controlled 

trial (RCT) 

   [2] The study was a quasi-experimental design. 

   [1] The study was RCT. 

   [0] There was no information given about study design. 

6. Control group. Was the study based on a control group? 

   [1] Yes 

   [0] No 

7. Follow-up. Was there a follow-up after the experimentation to see if there had been any changes 

since the initial study on documentation took place? 

   [1] Yes 

   [0] No 

8. Population. Does the population fit for study selection cover the whole population of interest? Or, is 

the eligible population just a selected subgroup of the population of interest? 

   [2] Eligible population covers the whole population of interest or a major part of it. 
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   [1] Population represents only a selected subgroup of the population of interest. 

   [0] There are no details with respect to study population 

9. Randomized selection of participants. Were participants selected randomly? Or, were participants 

volunteer who were not selected? Or, were they gotten via specified organizations or through 

individuals who have ties with the researcher? 

   [2] Random selection. 

   [1] Non random selection. 

   [0] There are no description as regards sample selection procedure. 

10. Sample size. How many participants were selected for the study? Does the selected sample cover 

sufficient number of participants from major subgroups to accurately analyze subgroup differences? 

(when compared to other articles) 

   [2] Sample size is greater than those in similar articles. 

   [1] Sample size is the same as those in similar articles. 

   [0] Sample size is less than those in similar articles or sample size details is not given 

11. Response and attrition rate. What percentage of the selected sample did follow the study until 

completion? 

   [2] High response rate [ >60% response rate, > 85% participated in follow- up studies). 

   [1] Moderate to low response rate (response rates of less than 60%). 

   [0] There are no information on the rate of response or participation. 

Measurement 

12. Crucial concepts. Are each of crucial terms of interest fully explained? Can these terms be matched 

to the variables in the tables? 

   [2] Accurately explained and can be matched. 

   [1] Vague description or cannot be matched. 

   [0] There are no definitions at all as regards the crucial concepts. 

13. Operationalization of concepts. Did the authors select terms that truly measure the concepts in the 

articles? Do these terms appear in previous studies or are they an improvement of the terms in 

previous articles? 

   [2] Important concepts are measured with terms that truly measure concepts. Or, terms have either 

been 

previously used in similar studies or are improvements of previous measures. 

   [1] Important concepts are measured with terms that do not exactly measure concepts, and terms 

have not been used in previous research studies. 

   [0] There are no information on the operationalization of variables  

Analysis 
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14. Numeric tables. Are the descriptive statistics and error margins presented for all the numeric 

variables? 

   [2] Descriptive statistics and error margins are presented. 

   [1] Only means, but no standard deviations/error margins are presented. 

   [0] Descriptive statistics and error margins are not presented. 

15. Missing data. Is the number of cases with missing data given in details? Is the statistical 

procedure(s) for handling missing data explained? 

   [2] Details on the number of cases with missing data are given and the strategy for handling missing 

data is explained. 

   [1] Details on the number of cases with missing data are given, but these cases are not used in data 

analysis. 

   [0] There are no information related to missing data issues. 

16. Appropriateness of statistical techniques. Does the study describe the statistical technique 

utilized? Does the study describe the reason behind the selection of the statistical technique? Does the 

article cover caveats on conclusions based on statistical technique? 

   [2] Statistical techniques, reasons behind technique choice and caveats are given in details  

   [1] Statistical technique is described, but reasons for choice of selection are not given 

   [0] Statistical technique, reasons for choosing and caveats are not explained. 

17. Bias based on variable omission. Could results of the study be a function of alternative explanations 

not addressed in the article? 

   [2] All important explanations are factored into the analysis. 

   [1] Important explanations are isolated from the analysis. 

   [0] Variables and concepts factored into the analysis are not explained in details to show that 

important alternative descriptions have been omitted. 

18. Has the analysis of main effect variables been carried out. Are coefficients for the main effect 

variables in the statistical models shown? Are the standard errors of these coefficients shown? Are 

significance levels or the results of statistical tests shown? 

   [2] Model coefficients and standard errors or hypothesis tests for the main effects variables are 

presented. 

   [1] Either model coefficients or hypothesis tests for the main effects variables are presented. 

   [0] Neither estimated coefficients or standard errors for the main effects variables are presented. 

Note. Adapted from the Quantitative Research Assessment Tool (CCEERC, 2013) 
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Appendix C. Table displaying quality assessment scores of the reviewed studies according to the quality assessment 

tool 

Reviewed study (INS) 

 I II III IV V VI VII VIII IX X XI XII XIII 

Assessment of quality 

High 
(25 to 32 points) 

             

Medium High 
(17 to 24 points) 

             

Medium 
(9 to 16 points) 

X X X X X X X X X X X X X 

Low 
(0 to 8 points) 

             

Reasons 

Article publication and background 

1.Peer reviewed 1 1 1 1 1 1 1 1 1 1 1 1 1 

2.Aim and research 
question 

1 1 1 1 2 1 1 1 1 1 1 1 1 

Method 

3. Information about 
the documentation 
and competency 

1 1 1 1 2 1 1 1 1 1 1 1 1 

4. Documentation 
types 

1 1 1 1 1 1 1 1 1 1 1 1 1 

5. Study design 1 1 1 1 1 1 1 1 1 1 1 1 1 

6. Control group 0 0 0 0 0 0 0 0 0 0 0 0 0 

7. Follow-up study 0 0 0 0 0 0 0 0 0 0 0 0 0 

8. Population 1 1 1 1 1 1 1 1 1 1 1 1 1 

9. Randomized 
selection of 
participants 

0 0 0 0 1 0 0 1 0 0 1 1 1 

10. Sample size 2 2 2 1 2 2 2 1 2 2 2 1 1 

11. Response rate 2 2 2 2 2 2 2 2 2 2 2 2 2 

Measurement 

12. Main concepts 1 1 1 1 2 1 1 1 1 1 1 1 1 

Analysis 

13. Numeric  tables 0 0 0 0 0 0 0 0 0 0 0 0 0 
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14. Missing data 0 0 0 0 0 0 0 0 0 0 0 0 0 

15. Appropriateness 
of statistical 
techniques 

1 1 1 1 1 1 1 1 1 1 1 1 1 

16. Omitted variable 
bias 

1 1 1 1 0 1 1 1 1 1 1 1 1 

17. Analysis of main 
effect variables 

1 1 1 1 2 1 1 1 1 1 1 1 1 

Total points 14 12 12 11 15 12 14 12 12 12 13 12 14 

Note. SIN = Study Identification Number.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



EVALUATING PRESCHOOL TEACHERS’ DOCUMENTATION                                Folake Soyege                                                                                                                                                   

 

37 
 

Appendix D. Protocol used throughout the selection process and the data analysis 

Protocol used for analysis 

General Information Article number: 

Authors: 

Year: 

Title: 

Language: 

Country: 

Study rational: 

Study purpose: 

Research questions/hypotheses: 

Participants’ characteristics Sample size: 

Gender(m/f): 

Teacher’s level of qualification: 

Information about 
documentation/competency 

Documentation/competency approach 

Setting in which documentation was used 

Individual or group setting: 

Number of sessions: 

How many times per week was the documentation 

used: 

Duration of each usage period: 

Who used the documentation: 

Main reason for the choice of documentation: 

Measures to enhance effective use of the 

documentation 

Control group 

Outcomes of the 
documentation/competency 

Outcome on competency enhancement and new 

documentation  

Other outcomes:  

Measurement of outcome: 

Time frame of outcomes:  

Discussion Limitations: 

Practical implication: 

Quality assessment Score on the Quality Assessment Protocol 

High/Medium/Low Quality 

Clearly defined research question(s) (0,1)  
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Sample Randomized/convenient/purposive 

(2,1,0)  

Is drop-out rate discussed (NA/0,1) 

 

Group comparison studies  

Were participants randomized? (0,1) 

Were the groups similar at the start of the 

trial, or were differences controlled for in 

the analysis? (0, 1)  

Were the groups equally treated aside from 

the experimental intervention (0, 1) 

 

Pre & post comparison studies 

Was there a measurement done on 

documentation change (0, 1, 2) 

 

Ethics  

Were ethical considerations discussed? (0,1) 

 Is the potential conflict of interest reported 

by the author? (0,1,) 

 

Documentation description  

Was the documentation types clearly 

described? (0,1,2) 

 

Method Description  

Is the study method clearly described? 

(0,1,2) 

 

Measures of outcome for quantitative 

research  

Were previously validated measures used (2) 

or  

were the measures validated during the study 

(1) or none (0)? 

 

Measures of outcome for qualitative 

research  

Which methods were used for data 

collection (interview, observation, focus 

group interviews)?  

Were several methods used? (0, 1)  

Were interviews transcribed? (0, 1) 

 Were observations taped? (0, 1)  

Peer-review? (0, 1) 

 Participant-review? (0, 1) 

 Are quotations presented? (0, 1) 
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 Were major themes clearly represented in 

the findings? (0, 1) 

Was there a follow up? (0,1)  

Interpretations of results 

Were data and findings consistent? (0,1) 

Generalizability of results (0,1,2)  

Are limitations discussed? (0,1) 

 

Total  
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INS Study Purpose Setting Sample size Documentation type Scale used Outcome 

I Löfgren 

(2017) 

“ To study how preschool 

teachers ‘do professionalism’ 

and shape professional 

strategies by referring to an 

institutional narrative about 

learning in preschool in their 

talk about documentation”(p. 

130) 

Central 

Sweden; 

preschool 

setting 

17 Quality reports, activity 

plans and documents 

of commitment, 

pedagogical 

documentation 

Theories of teacher 

professionalism and 

pedagogical work in 

preschool 

(Ball, 2006; Osgood, 2012) 

and on theories of 

institutional narratives 

(Linde, 2009) 

Teachers frequently 

refer to a ‘preschool-

kind of learning’ that 

departs from the 

children’s interests in 

their talk about 

documentation 

II Löfgren 

(2016) 

“To study how a noisy silence 

of care takes shape in relation 

to institutional narratives in 

preschool in teachers’ talk 

about their work with 

documentation” (p.3) 

Sweden; 

preschool 

setting 

14 Quality reports, activity 

plans, and documents 

of commitment 

Theories of institutional 

narratives; theories of 

professionalism and 

pedagogical work 

Narratives of care are 

in a process of 

becoming a noisy 

silence, which 

influences teachers’ 

professionalism as well 

as shaping our 

common society 

III Löfgren 

(2015) 

“To shape preschool teaching 

profession as a result of 

teachers’ interpretations of 

policy demands for increased 

documentation in 

preschool”(p. 638) 

Central 

Sweden; 7 

preschool 

settings in 2 

mid-sized 

towns  

17 Pedagogical 

documentation 

Unidentified It would be a win-win 

situation for 

professionals, 

children/parents, and 

central/ 

local authorities if the 

influence of 

occupational 

professionalism was 

strengthened 

through a revaluation 

of teachers’ 
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experiences and 

professional standards 

IV Vallberg-Roth 

(2012) 

“To describe and discuss 

documentation and 

assessment practices in 

Swedish preschools from a 

didaktik perspective” (p. 1) 

Sweden; 

Urban and 

suburban 

preschool 

setting 

14 Pedagogical 

documentation, SET 

(Social and Emotional 

Training),  parent 

questionnaires, IDP, 

electronic 

documentation, 

Teacher’s binder: RUS 

(Relationship 

Development Scheme), 

Step sheets for 

different fields 

of knowledge 

(including Swedish, 

mathematics, science 

and motor skills), 

parental form and 

electronic photo 

frames. Child’s binder: 

the child’s portfolio 

with description of the 

child as a person, the 

child’s theme and 

project materials and 

self-assessments 

Unidentified The concept of 

transformative 

assessment may 

capture the different 

assessments 

interwoven in the 

multi-documentation 

V Sheridan, 

Williams,  and 

Sandberg 

(2013) 

“To investigate the meaning 

that Swedish 

preschool teachers ascribe to 

Stockholm, 

Gothenburg, 

and 

Malardalen 

One 

preschool 

group and 

one 

Interview on systematic 

quality work 

Interactionist perspectives 

and draws on 

Bronfenbrenner’s 

ecological 

systems theory and a 

 The results reveal the 

complexity of 

documenting 

children’s learning 

processes and the need 
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systematic quality work”(p. 

123) 

in mid-

Sweden 

preschool 

teacher 

critical ecology of the early 

childhood profession 

for development of 

competence in this 

area. 

VI Emilson and 

Pramling 

(2014) 

“To investigate 

communication between 

preschool teachers 

and children in documentation 

situations”(p. 175) 

Sweden; two 

different 

preschool 

settings 

30 Video observation Habermas’ concepts of 

communicative and 

strategic action are 

used 

preschool teachers 

either become 

silent observers or 

eager advocates of a 

particular discovery 

and that it is mainly 

children’s 

achievements that are 

documented 

VII Pettersson 

(2015) 

“To understand  how material 

objects such as photographs, 

papers 

and computers influence 

documentation practices in a 

Swedish preschool”(p. 443) 

Sweden 40 Video recording, 

pedagogical 

documentation and 

evaluation 

documentation 

Theories of power 

relations, governmentality 

and 

documentality (Steyerl 

2003) 

study provides 

valuable insights for 

practitioners about the 

importance of 

scrutinizing the 

materials of 

documentation 

that are used in 

practice. 

VIII Pettersson 

(2017) 

 “To contribute to knowledge 

about how a local template 

and a national model play a 

part in and produce teachers’ 

actions and children’s interests 

as elements of quality in 

systematic quality 

development documentation 

in preschools” (p.2) 

Southern 

Sweden; 

eight 

preschool 

groups in 

two 

preschools1 

in a 

small/mediu

Unidentified Unidentified Post humanist approach; 

reading diffractively 

Teachers’ actions and 

children’s interests are 

produced as important 

quality aspects. 
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m-sized 

municipality 

IX Alnervik 

(2018) 

“To discuss and create 

knowledge of structures and 

tools based on different 

communicative aspects of 

pedagogical 

documentation”(p. 72) 

Stockholm; 

Four 

preschool 

units 

Unidentified Short notes and 

interviews 

Wartofsky’s concept 

of primary, secondary and 

tertiary artefacts 

The importance of 

various tools of 

organization in 

providing direction 

and frames for 

documentation in 

order to enable 

structures 

of communication 

built on rhizomatic 

learning. 

X Löfdahl 

(2014) 

“ To examine documentation 

directed towards parents in 

one public preschool setting 

over a school year”(p. 103) 

A public 

preschool 

setting, and 

consisted of 

parental 

weekly 

letters during 

almost a full 

school year 

Unidentified Weekly parental letters; 

observations from a 

staff meeting focusing 

on teachers’ talk while 

producing the yearly 

quality account (QA) 

theories of education 

policy, theories on the 

teacher profession and 

professionalism 

professional strategies 

like keeping distance 

vs. keeping closeness 

are connected to 

teacher–parent 

relations such as trust 

and mate relations 

XI Löfdahl  and 

Folke-

Fichtelius 

(2015 

“To analyse aspects of the 

notion of care in relation to 

the work of quality 

documentation in the Swedish 

preschool”(p. 260) 

Sweden  16 Systematic 

documentation of 

quality 

Unidentified Ethics of care, need to 

play a significant role 

in the professional 

education of 

practitioners in order 

to become integrated 

into teachers’ 

professional identities 



EVALUATING PRESCHOOL TEACHERS’ DOCUMENTATION                                                                                                                          Folake Soyege                                                                                                                       

 

44 
 

XII Liljestrand 

and 

Hammerberg 

(2017) 

“To explore how 

constructions of the 

competent and self-governed 

child are performed in 

documentation panels in 

Swedish preschools”(p. 39) 

Sweden; 

Four 

preschools in 

two areas 

were visited 

– two 

mainly 

attended by 

non-

immigrant 

children and 

two with a 

mixed 

composition, 

including 

many 

children with 

a migrant 

background 

20 Pictures describing the 

children’s activities, 

accompanied by texts 

written by the teachers 

Multimodal approach to 

discourse 

Children show 

competency in 

different aspects 

XIII Lindgren 

(2014) 

“ To understand the 

ethical aspects that need to be 

addressed in documentation 

practices in preschool”(p. 327) 

University of 

Boras 

(continuing 

education 

program) 

Between 

1,275 and 

1,450 

Interview via online 

blog 

Unidentified There is an 

observation that 

participation is related 

to power in different 

intersecting ways 

 

 

 

 


