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This study aims to study how teachers of English, in years 7-9 focus on various language 

skills in their lessons. To do this it is necessary to answer several questions. The first 

question is what language skills are the most important, according to research and steering 

documents. The second question is what language skills the teachers see as the most 

important and whether these are the same skills that they focus their teaching on. The third 

question is what reason the teachers have to focus on certain language skills. The fourth 

question is what methods the teachers use to teach these language skills. These questions 

are answered through theories of English foreign language teaching, especially the 

communicative approach. Previous research shows that all skills are important for English 

language proficiency. However, the results from the interviews show that the teachers tend 

to focus on reading, writing and to a lesser extent listening. This is according to the teachers 

because it is the skills that the students are least proficient in. Furthermore, there are several 

methods presented that explain how certain language skills may be taught. The language 

skills studied are reading, writing, speaking and listening. The results have been reached 

through semi-structured qualitative interviews with teachers working at a single school. 

The teachers’ answers, together with the theoretical background, have given several 

results. A result that emerged in this study was that there is a dissonance between what 

language skills teachers consider the most important and what language skills they teach 

in their classrooms.     
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1. Introduction 

How the teaching of English is conducted has changed considerably over the past decades. 

During this time there have been several theories presented to explain how language 

acquisition works, which have influenced how English language education is conducted 

(Celce-Murcia, 2001). Another part of this is what language skills that make up English 

language proficiency. According to the syllabus these skills are the ability to receive and 

understand communication from another person, which is called listening and reading 

comprehension. The second set of skills is to produce understandable English, which 

means a student’s skill in speaking and writing. These skills form the basis of language 

proficiency and will be the skills that this study focuses on. This is made evident by reading 

the syllabus for English, which clearly states that the ability to produce and the ability to 

receive and interact are central aspects of the English subject (Skolverket, 2018, p. 37). 

 The changes in society that have happened over the past decades, such as increased 

globalization and changes in Swedish culture towards a more international society have 

changed the status of the English language in Sweden. In the past, Swedish classrooms 

were more homogenous, with most students being of Swedish ethnicity. However, this is 

no longer the case, and nowadays most classrooms in Sweden have many students with 

different ethnic backgrounds (Skolverket, 2018, p. 5). From the author’s own experiences 

of working as a teacher, it is clear that there are several challenges involved in carrying out 

good English teaching in the modern classroom. The students often have different 

backgrounds and this creates a need to educate students at vastly different levels of 

language proficiency. Another question that arises from this changing culture is that the 

relationship that the students have to English has changed and that many students 

frequently use English at home or for various hobbies. Due to this changing situation it is 

necessary to evaluate and be open to new research into what methods teachers use in 

teaching the different language skills.   

 This is a study that focuses on how teachers and various earlier research view the 

different language skills and what skills they prioritize in teaching students of English in 

years 7-9, as well as how these skills build language proficiency. The four skills are 

speaking, listening, reading and writing. To balance the teaching of these skills, as well as 

determining what skill is the most important is often considered one of the main challenges 

for teachers, consequently it is a topic that has been under considerable debate over the 

past century, as stated by both Celce-Murcia (2001) and Brown and Lee (2015). Which of 
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these four language skills is the most important for English language proficiency and how 

do you choose what to teach your students?  

 What this study strives to answer is: What is the most important English language 

skill that the students must practice, according to the teachers? Teachers have several 

requirements that they must follow when they plan their lessons, such as what the 

curriculum says is the most important skill. This study then aims to investigate what 

teachers consider the most important language skill and how they prioritize between the 

different skills when they plan their lessons in English. What skill is the most important to 

focus on and is this the skill they actually focus on when they teach? This is an important 

topic, as it is a question that all teachers ask themselves at least once during their career 

and there are often new methods being presented to teachers. Frequently these methods 

focus on one or more language skill. These methods aim to improve the teaching of English 

and are frequently presented as new and perfect methods and according to the syllabus it 

is important to continuously improve the teaching of English. This improvement must be 

based on scientific evidence and this is clearly stated in the curriculum for the Swedish 

school as something that is required. (Skolverket, 2018).  

 The method used in this study is semi-structured qualitative interviews. The 

interviews were conducted with teachers of English at a single school in Sweden. This 

allows this study to get an in-depth view on how these teachers approach the areas under 

investigation. It allows the study to investigate what the teachers think about English 

language skills and what they consider the most important language skill.   

  The study is structured as follows: Firstly, there is a short theoretical background that 

presents several theories on language acquisition. This starts with a presentation of English 

foreign language teaching and how it has changed over the past century. In Swedish 

schools today, the communicative approach is the primary method used to teach the 

English language. The main perspective of the communicative approach presented is so-

called task-based language education. The section also includes an account of several 

different methods of training various English language skills and this is to give an overview 

of some modern theories on how certain language skills should be taught. This section is 

followed by the method and material section that explains the method used in detail. The 

section after this will present the results of the interviews that were conducted. Finally, 

there is a discussion of the results of this study and suggestions for further study that can 

be conducted in this field.  



3 

 

2. Background 

The Background is divided into six parts. The first part provides a general overview of 

English foreign language teaching and how this has changed over time. The section also 

defines what approaches are used in modern Swedish schools as well as states what 

language skills are important for English language proficiency. The sections that follow 

focus on the different skills that form the foundation of English foreign language learning 

and these skills are speaking, listening, reading and writing. They have been grouped into 

pairs with one receiving skill, i.e. listening or reading, and one producing skill, i.e. 

speaking or writing. This division was made due to the considerable overlap that there is 

between the practical skills required to master the skills. For example, reading and writing 

both contain the requirement that the student master spelling, while speaking and listening 

both require experience with pronunciation and as a consequence they are often combined 

in this manner when conducting lessons. The section on reading and writing includes a 

passage on ICT in learning language. The sections on the different skills are followed by 

a section on different learning strategies of relevance for English foreign language teaching 

and this is followed by a section that presents Task-based language learning and its use as 

a tool for English foreign language teaching. This is followed by a presentation of the 

Swedish curriculum for the teaching of English in lower secondary school.  

 

2.1 English foreign language education 

There have, according to Celce-Murcia (2001) been several approaches to English foreign 

language education in the past century. More specifically, she describes nine different 

approaches that have been used during the last century. These approaches all focus on one 

or more of the four basic skills of language acquisition. The first one is the Grammar-

Translation Approach, which has frequently been based on the approach used to teach 

classical languages such as Latin and ancient Greek. This approach focuses almost 

exclusively on writing and reading. The second one is the Direct Approach that focuses on 

verbal communication and using the second language exclusively in the classroom. The 

third is the Reading Approach, which, as the name implies, focuses almost exclusively on 

reading proficiency. The fourth is Audiolingualism, which focuses on the listening skill 

and then the speaking skill.  The fifth is the Oral-Situational Approach that focuses 

primarily on speaking proficiency. Celce-Murcia groups these five approaches as being 
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primarily reactions to each other. In other words, the Grammar-Translation Approach 

focuses almost exclusively on reading and writing and this approach was then followed by 

the Direct Approach that focused exclusively on speaking (Celce-Murcia, 2001, p. 8).  

 The other four approaches that she refers to as the “newer approaches” partially share 

this trait but they are, according to Celce-Murcia: “grounded on a slightly different theory 

or view of how people learn second or foreign languages, and each has a central point 

around which everything else revolves” (Celce-Murcia, 2001, p. 8). Approach number six 

is the Cognitive approach that focuses on the student learning the rules of the language. 

Number seven is the Affective-Humanist approach that focuses on creating meaningful 

communication while the medium of communication, whether written or oral, is less 

important. The central aspect is creating a safe space in which to learn. Approach number 

eight is the Comprehension-based Approach that takes its influence from studies of first 

language acquisition, thereby focusing on listening comprehension as a gateway to 

learning the other skills. The ninth and final approach is the Communicative approach and 

this approach focuses on communicating in the language learned, using the four skills 

reading, writing, listening and speaking (Celce-Murcia, 2001, pp. 6-8).  

 According to Celce-Murcia, the communicative approach uses all language skills 

from the start (Celce-Murcia, 2001, p. 8) and this is supported by Brown and Lee (2015, 

pp. 31-32). The part of language that is usually trained in schools is what Celce-Murcia 

calls Language arts. She defines language arts as including those things that are central to 

most teaching. These parts are for example syntax, morphology and phonology. Celce-

Murcia says that language arts is an important aspect of the communicative approach, 

which also includes skills such as spelling, vocabulary and grammar (Celce-Murcia, 2001, 

p. 20). Celce-Murcia also points out that while the focus of the Communicative Approach 

is on being able to communicate, it is still necessary for students to master the rules of the 

language- what is usually referred to as grammar (Celce-Murcia, 2001, p. 25). Brown and 

Lee (2015, p. 473) agree with this and assert that grammar is an essential part to ensure 

that students learn the language quickly and it is also necessary for students to use what 

they learn in communicative tasks. 

 Further, Celce-Murcia (2001) and Brown and Lee (2015) all point to the importance 

of what they call authentic or real-world situations, as students are to be trained to use 

language for communication outside the classroom. The main way to measure language 

proficiency, according to the communicative approach, is the students’ ability to 
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communicate in the target language and this view is also shown in the syllabus as there is 

considerable focus on students’ communicative ability (Skolverket, 2018, p. 34). 

 Based on current steering documents, it may be inferred that the Swedish school has 

based its curriculum and syllabus on the communicative approach. This is shown by 

‘Language and Communication’ being one of the four categories stated in the core content 

of the Swedish curriculum (Skolverket, 2018). Its importance is further supported by the 

syllabus for English that is divided into three sections dealing with various aspects of 

teaching English. All these aspects are based on different forms of communication, both 

oral and written. The syllabus states not only what language skills students must possess 

but also what topics they should be able to communicate about (Skolverket, 2018, pp. 36-

37). Furthermore, it is stated in the aim of the English syllabus that “pupils should be given 

the opportunity to develop all-round communicative skills” (Skolverket, 2018, p. 34). This 

follows from what Celce-Murcia and Brown and Lee claim is the basis of the 

communicative approach. Celce-Murcia writes: “The purpose of language (and thus the 

goal of language teaching) is communication” (2001, p. 9).  

 The primary skills that make up English language proficiency are clearly stated in 

the English syllabus, where it says that English proficiency is based on the student 

producing speech and writing in English, as well as the student being able to receive and 

understand speech and written language. Skills of reception are reading and listening and 

these skills allow the student to understand what another person is attempting to tell them. 

The other set of skills is those that enable the student to produce language for another 

person, viz the ability to speak or write, as they enable the student to give information to 

another person in a way that they can understand (Skolverket, 2018, p. 37). These skills 

will be explained in more detail in the following section.  

   

2.2 Speaking and Listening 

This section will present a sample of modern methods that may be used in teaching 

speaking and listening and this is to give examples of modern methods of teaching. One 

part of language proficiency is the ability to use spoken language and this is divided into 

two separate skills. One skill is the speaker’s skill in receiving and understanding others, 

the so-called listening skill. The other skill is the speaker’s ability to produce spoken 

language for another person to understand, and this is referred to as speaking skill. There 
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is, according to Brown and Lee (2015, pp. 357-358), a natural link between Speaking and 

Listening, since these skills are both based on spoken communication and therefore have 

considerable overlap in teaching. In the Swedish syllabus for English it is clearly stated 

that students should understand spoken English as well as instructions given in English 

and that students must be able to participate in discussions. (Skolverket, 2018, p. 37).  

 One method to train spoken English is, according to Doff (2008), that a teacher starts 

each lesson by having a short natural conversation with their students. This is done both to 

get the students to relax and to create a classroom where English is the language used. The 

importance of using English is also noted by Van den Branden (2012, p. 133) . 

Furthermore, by using English in this manner, students, according to Doff, get to 

experience more realistic language use and it also helps to create a connection between 

teachers and students. Doff also points out the advantage of giving most commands in 

English, for example commands like, “stand up” or “take out your books”. This is once 

again to ensure that students receive natural exposure to the English language (Doff, 2008, 

pp. 223-225). Another aspect that Doff stresses is the importance of moving away from 

telling students how something should be done to showing them how it should be done. 

This is to further allow students to experience a language rather than simply being told that 

it is important. Furthermore, Doff points to the importance of students being comfortable 

enough to guess the answer: “There is no clear line separating what learners of a language 

‘know’ and what they ‘do now know’; there are many words and structures which they 

‘half-know’, which they are not sure about but which they can guess” (Doff, 2008, p. 164). 

From this follows the importance of creating a classroom where students feel comfortable 

being wrong and this then allows the students to relax and engage in natural 

communication. It is important that students use the language and that they are comfortable 

in the classroom (Doff, 2008, p. 225).  

 Borzova (2014) suggests a similar method by claiming that a good method of 

practicing speaking is to have the students mingle. Borzova describes a mingle as a student 

approaching another student and talking for a while with this person before once more 

switching partners (Borzova, 2014, p. 20). She points out several advantages with this 

method of teaching: “Including mingles in a chain of tasks on a regular basis in relation to 

every new topic enhances students’ thinking, social and English skills, and language 

competences. They are learning to act in a more flexible and natural way and to explore 

the environment through reading, listening, speaking, and negotiating” (Borzova, 2014, p. 
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27). She goes on to point out that it ensures that the students get a lot of practice in 

speaking.   

 

2.3 Writing and Reading  

The second part of language use is the skill of being able to read and write texts. The first 

skill is the ability to understand what others have written. The second skill is the student’s 

ability to produce language for themselves or other people, i.e. the writing skill, in other 

words, being able to read and write texts with varying content as well as being familiar 

with different ways of using language. Brown and Lee (2015, p. 393) assert that reading is 

important as it helps students master the skills required for writing. 

 This section focuses on one method, due to this method being part of a project1 at 

the target school. The method used to help students with this is based on Gibbons (2016), 

who stresses the importance of working with various texts in order for students to increase 

their knowledge of language, which in turn allows the students to practice their English 

reading skill. To achieve this, a text is given to the student that they first read and that is 

then discussed in a larger group and this then makes it possible to increase the students’ 

understanding of the text in question. The understanding that this brings is then used by 

the student in order to eventually produce a text of their own, thereby showing how their 

knowledge has increased. When the student has reached this level, the teacher gives the 

group a new text and the process starts over again. Working in this circular manner allows 

the students to gradually advance their knowledge in both language and whichever subject 

they are working on. This is a model that promotes transdisciplinary studies. Texts are 

supposed to be relevant for the students’ other school subjects and knowledge (Gibbons, 

2016, pp. 42-49). Gibbons points out that it is much easier to read a text about a known 

topic than a text about something that is unknown or outside the reader’s usual sphere of 

knowledge, as the student lacks foreknowledge when reading texts about unfamiliar topics.  

 Another method recommended by the Swedish department of education is to use ICT 

aid in practicing language, especially written language. This is clearly stated both in their 

                                                

1 At the school used in this study they had conducted a project whereby they used Gibbons book as the basis 

for much of the language teaching and this included English teaching. This method focuses on the students 

using various texts to increase their knowledge as well as to increase the difficulty of the texts as proficiency 

increases. 
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general guidelines as well as in the curriculum and it has been determined in some studies 

that it is an aid when learning a language. To show teachers how and why this digitalization 

is important, the Swedish Department of Education has released a training programme. 

This programme should train teachers in using computers for their lessons. Agélii Genlott 

shows several fields where computers can help with learning. Among these fields are 

languages, both first and foreign, specifically in improving the students’ reading and 

writing. (Agélii Genlott, 2019). 

 The advantage of using computers in language acquisition is shown by Agélii 

Genlott and Grönlund, who show how it is possible to use computers in language 

acquisition. While this method is used in first language acquisition it was shown during 

the study that it was applicable also in other subjects than Swedish. According to the 

authors, the use of computers improved communication and that in turn was vital in 

improving education. It follows that it should be useful when it comes to improving the 

students’ writing and reading proficiency (Agélii Genlott & Grönlund, 2012). 

 

2.4 Learning Strategies  

One aspect of English language teaching is to encourage students to use varying strategies 

to make it easier for the students to learn English. Many teachers in Sweden, including the 

teachers at the school that was used in this study, have been trained in using Göran 

Svanelid’s Big 5 method. This method, while popular in Swedish schools, is not, however, 

based on peer-reviewed academic research. Therefore, it is necessary to use academic 

sources to support it. Goh (2012) writes about the advantage of teaching the students 

various strategies in order to ensure that they use their time effectively. This is illustrated 

by the following comment:  

Teachers may notice that some students seem to have very little success with learning 

a second language even though they are motivated and conscientious. This can be 

very demoralizing for both teacher and student. The problem could be that the 

students are working hard, but not working smart (Goh, 2012, p. 72).  

This anthology article contains five suggested learning strategies that a teacher may use to 

teach their students English and by teaching these strategies to the students they will aid 

them in increasing language proficiency. These different learning strategies can then be 



9 

 

used so that they may use their time more effectively. The first method is called ‘teacher 

modelling’. This strategy entails that the teacher shows their students the thought process 

that the teachers themselves use, i.e. that the teacher tells their students how they for 

example know how a word is spelled. The second strategy is ‘awareness raising’, which is 

a strategy that revolves around teaching students about various strategies that they might 

use. The third strategy is called ‘guided practice’ and this strategy states that teachers give 

their students a set of rules to follow in order to learn the strategy. The fourth strategy is 

based on the students themselves reflecting on what strategies they themselves either use 

or have used in the past. This strategy is also called ‘review and reuse’. Lastly, the fifth 

strategy is ‘reflect and refocus’ and in this strategy the students must explain to another 

person, often the teacher, why they use certain strategies. In conclusion, Goh emphasizes 

the importance of learning strategies in education. Goh does, however, state that there is a 

belief among teachers that it takes time away from language learning. (Goh, 2012, pp. 72-

74) This is in line with the importance placed on metacognition by Svanelid in his article. 

Metacognition is, according to Svanelid, the process by which the student understands and 

interprets what they learn and how it is important (Svanelid, 2011) and this ability is similar 

to the learning strategies that can be used as an aid in improving the students’ language 

acquisition  (Goh, 2012). Svanelid points to several factors that are the basis of all learning. 

These are based on five abilities, two of which are referenced in this study. The first ability 

used is the so-called Metacognitive ability. Another ability put forward by Svanelid is 

communicative ability and this ability describes the students’ ability to communicate with 

others, both in speaking and writing, as well as understand what other people say and write. 

These abilities are in turn the basic building blocks that learning is built on. Goh also points 

out the need for teachers to develop strategies that are “contextually and culturally effective 

for their learners” (Goh, 2012, p. 75). This supports Task-based language education 

explained by Van den Branden (2012), which will be developed in the next section.  

 

2.5 Task-based language education 

While the communicative approach is the approach that it is inferred, in this study, that 

Swedish schools use, it is a broad approach with different perspectives. This is in line with 

the syllabus and its focus on communication (Skolverket, 2018, p. 34). The most prominent 

perspective of Communicative language teaching is, according to Brown and Lee, Task-
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Based Language Teaching (Brown & Lee, 2015, pp. 46-47). Therefore, this was chosen as 

the perspective to focus on in this study and this was decided as it relates to the curriculum 

and its focus on developing students’ communicative ability. According to this perspective, 

students are motivated to learn what they themselves deem might be of use in their 

everyday lives, which is an aspect that the syllabus focuses on as seen in this quote from 

the syllabus for English, when it defines what students must be able to talk about: “Current 

subject areas familiar to the pupils. Interests, everyday situations, activities, sequences of 

events, relations and ethical questions. Views, experiences, emotions and plans for the 

future” (Skolverket, 2018, p. 36). As Van den Branden (2012) writes: “task-based language 

teaching starts from the basic principle that people learn a language not only in order to 

use the target language for functional purposes, but also by doing so” (Van den Branden, 

2012, p. 133). In other words, not only do students need to see the use of being proficient 

in English, they must also use their English as much as possible. This leads to a method of 

teaching that focuses on using the English language as much as possible during classes, as 

it is based in the learners’ attempts at developing communicative skills.  

 An aspect of task-based language education that is important for this study is that of 

repetition which is important as it is a foundation of teaching. Bygate (2016) writes that 

there are advantages in repeating similar or identical assignments in order to foster a deeper 

understanding or proficiency. This is illustrated by the following quote by Bygate about 

the results of several studies:  

Taken together these studies suggest that task repetition can be a procedure which 

helps learners to bring together a focus on meaning and form, gradually helping them 

to integrate fluency, accuracy and complexity, with some evidence that it can help 

to foster acquisition (Bygate, 2016, p. 393).  

This is achieved, according to this article, by repeating assignments with some time passing 

between repetitions. The students then showed an increase in proficiency the second time 

they do the assignment (Bygate, 2016). This kind of improvement is shown by Kunitz and 

Skogmyr Marian (2017) they conducted a qualitative study of task-based language 

teaching in a classroom. Their study shows that the students’ proficiency have increased 

after the class had worked with a task-based assignment in small groups. They conclude 

by asserting that it is possible to see that students learned new things through task-based 

education that they then used in a later assignment (Kunitz & Skogmyr Marian, 2017, pp. 

530-532). 
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 When using task-based language teaching, the role of the teacher becomes very 

important. This is shown by Van den Branden (2016), who points out the importance of 

the teacher in creating a lesson that is adapted to the needs of the students, as illustrated in 

the following quote: 

The teacher had an important part in the classroom when using task-based language 

education. They have a pivotal role in planning and designing lesson activities that 

are tailored to their students’ internal syllabi. They are crucial when it comes to 

providing target language input and eliciting the kind of language use and form-focus 

that provides second language learners with optimal opportunities to practice and 

develop their language skills. (Van den Branden, 2016, p. 179) 

This clearly shows that in order for task-based language teaching to be effective, the 

teacher must be aware of the needs of their students. The teacher must then use this 

awareness to ensure that the lessons are suited to the students’ abilities and skills.  

 

2.6 Curriculum and syllabus 

The curriculum and syllabus greatly influence what language skills are taught in schools. 

It is stated in the aim that English education should focus on communication and this is 

shown as the syllabus states that: “Through teaching, pupils should be given the 

opportunity to develop all-round communicative skills” (Skolverket, 2018, p. 34). It 

follows from this that one of the main goals of English teaching should be ensuring that 

students are able to communicate.  

 The core content for lower secondary school, Year 7-9, has a considerable focus on 

various forms of communication. Two categories that deal with this claim that students 

should be able to understand when they or someone else communicates using English. 

Secondly it states that the students must be able to make themselves understood in English. 

The final part of the curriculum is the knowledge requirements and these state what 

teachers use to grade students in English, thus pointing to what aspects of language should 

be prioritized. Most of these knowledge requirements deal with students’ ability to 

understand and communicate in English, such as in the following knowledge requirement: 

“In oral and written interaction, pupils can express themselves simply and clearly in words, 

phrases and sentences, which to some extent are adapted to purpose, recipient and 

situation” (Skolverket, 2018, p. 39). This means that students must be able to both receive 
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and understand communication, as in listening and reading skills, as well as be able to 

communicate in speaking or writing (Skolverket, 2018).  
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3. Aim 

It is the purpose of this study to examine how English teachers in years 7-9 focus teaching 

the language skills of English language proficiency, in relation to previous research, as in 

presented in the study, as well as what methods they use when teaching language skills. 

To examine this, the following questions were addressed: 

1. What language skills are the most important based on research and steering 

documents?  

2. What language skills do the teachers see as the most important ones and are these 

the same skills that they focus their teaching on? 

3. What reason do the teachers have for prioritizing certain skills? 

4. What methods do the teachers use to teach the different skills? 
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4. Method and material 

This study was conducted as a case study of how the teachers at a specific school prioritize 

certain language skills and why they focus on certain language skills. In other words, what 

language skills are prioritized and why are they focused on?  In this study the definition of 

case study that is used is the one applied by Backman. According to Backman, a “case 

study” studies a certain phenomenon in the environment where it occurs (Backman, 2018, 

p. 20). The interviews were semi-structured and qualitative. To allow this study to provide 

a glimpse of how the teaching of English might differ within the same school, it was 

decided that all respondents would be teachers at the same school. This has the advantage 

of giving a highly detailed insight into how the teaching of English is conducted at this 

school. However, it does not give a generalized view on the teaching of English but rather 

a more focused and qualitative view.  

 

4.1 Selection criteria  

When choosing respondents, it was decided that they should all come from the same 

school. Therefore, a school was chosen according to two criteria. The first criterion was 

that the school should be large enough to have a sample of at least five teachers of English. 

It was decided that a minimum of five was required to get a variety of perspectives. The 

second criterion was to use a convenience sample. Both the author’s knowledge of the 

school in question and the school’s proximity to the author’s place of residence were 

factors that influenced why this school was chosen. To use a convenience sample means 

to select respondents that are easily accessible (VoonChin, 2011).  

 A further accidental advantage of choosing this school was that the teachers represent 

a combination of those with long experience and recently graduated teachers, as well as 

those with formal education and those without a teaching degree. This was discovered 

through a preliminary interview with the headmistress of the school in question. All 

respondents will be teachers in Years 7-9. As this study is a case study, all teachers of 

English at the school will be interviewed in order to give a comprehensive picture of the 

various teaching methods and priorities. As this is a case study of the teaching of English 

in a limited environment, all the teachers who are in charge of a class will be interviewed, 

regardless of whether they have a teacher’s degree or not. This is because this study uses 
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the case study model and therefore it is necessary to study the complete situation at the 

relevant school.   

 

4.2 Interview 

This study uses a qualitative method, and this allows the study to focus on the situation at 

a specific school rather than give a general overview. To get an accurate and complete 

picture of how teaching of the English language skills is conducted in the school chosen, 

the method of semi-structured interview was used. The semi-structured format enabled the 

interviews to gradually evolve and ensured that they gave an in-depth insight into how the 

teachers think and act. This method was chosen as it would enable a focused view on what 

teachers do or can do to teach English language skills. To provide these answers a 

framework of questions was used as the basis for the interview. The advantage of this 

method is that it creates a more natural conversation that helps the respondent to relax and 

give more complete answers. The possible downside is a risk that the interview loses focus 

(Ayress, 2019).  

 The following respondents participate in this study. The teachers all have varying 

levels of education and experience, which is likely to have influenced their responses to 

the questions presented.  

 Lisa has worked at the school for the past six years and is educated as a teacher in 

Swedish as well as trained as a teacher in upper secondary school in various subjects 

relating to media. She has worked as an English teacher for six years.  

 Anna has worked at the school for four years and has no teaching degree. She has 

been working as an English teacher for two years.  

 Evelyn has worked at the school for the past four years and is a trained English 

teacher for Years 4-9.  

 Vivian has worked at the school for 10 years and is a trained teacher in English and 

Swedish. She has, however, only worked as an English teacher for two years.  

 Mary has worked at the school for 11 years and is a trained teacher in English, 

Swedish and Swedish as a second language. Mary has worked as an English teacher for 15 

years.  
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4.3 How the interviews were conducted  

When the interviews were conducted it was done one on one in an empty classroom. The 

advantage of this is that the different respondents were unable to influence each other. 

Furthermore, the interviews were recorded. In order to ensure that the interviews provide 

as much data as possible and to ensure that the respondents are able to fully express their 

experiences, it was decided that the interviews should be conducted in Swedish rather than 

in English. This was decided because even though all respondents are teachers of English, 

it is usually easier to express thoughts and opinions in your native language. Further, if the 

interviews had been conducted in English, there could have been a risk that the respondents 

could be less inclined to give complete answers as it could easily get uncomfortable for 

them to be interviewed in a foreign language despite both them and the interviewer sharing 

a first language. The recordings of these interviews were then partially transcribed, as 

Kvale states that the amount transcribed depends on the needs of the investigation (Kvale, 

2011, p. 93). However, the original voice recording was also preserved. The reason for 

only partially transcribing the interviews was that the semi-structured format leads to there 

being several sections of each interview that did not produce data relevant for this study.  

 

4.3 Analysis and structuring of data 

The study was placed in relation to both the curriculum and prior research in English 

foreign language studies as well as theories of specific aspects of language learning and 

this then created a framework through which further categorization was carried out. The 

results were then categorized through a few different categories that emerged during the 

interviews and these categories were based on certain responses that appeared during 

interviews and that could be put in relation to the research questions.  

 The results will be categorized according to the research questions. The main basis 

of this study is to determine how the teachers focus their teaching of English in relation to 

skills and why they do what they do. Therefore, the results will be analysed through this 

lens. The subcategories that emerged are:  

• What skill is the most important language skill, according to the teachers?  

• What skill do the teachers actually focus on when planning lessons?  

• How methods do the teachers use when they teach the different language skills? 
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The information will be structured as follows. The first section presents what skills the 

teachers say are the most important and what skills they focus on. This section aims to 

answer research question 2. The next section answers research question 3, i.e. why the 

teachers focus on certain skills. The third section answers research question 4, i.e. what 

methods the teachers use to teach the different language skills. Research question 1 is 

answered in the background section. Finally, there is an overview of the results presented. 

All quotes from respondents have been translated into English by the author.  

 

4.4 Reliability and validity 

Reliability and validity are other aspects of this study that are assessed. The reliability of 

the study is the metric for how well the results match reality (Miller, The SAGE 

Encyclopedia of Qualitative Research Methods Reliability, 2019). Validity is the metric 

used to measure how well the study measures what is being measured. In the case of this 

study, what is measured is the views and actions of teachers when teaching language skills 

(Miller, The SAGE Encyclopedia of Qualitative Research Methods Validity, 2019). The 

results of this study are highly reliable as all teachers of English at this school have been 

interviewed. Therefore, it can be determined that this study gives insight into how teachers 

at this school work with planning and conducting their lessons, in order to teach the 

students, the language skills that make up language proficiency. A possible weakness is 

that any results may only be relevant for the school in question. The level of validity is also 

high due to the use of semi-structured interviews and this in turn leads to the interview 

reflecting the answers that they sought to illustrate. This is because this method has the 

advantage of giving an in-depth view of a certain phenomena. Through a close analysis of 

the interviews, it was possible to chart the views of the respondents thoroughly.  

 

4.4 Ethical guidelines 

Prior to the interview all respondents were informed about the ethical guidelines stated by 

the Swedish Research Council. These guidelines are as follows.  

• Information: It is necessary to inform respondents about what their information will 

be used for as well as their rights to it and this right being that they may at any time 
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withdraw their consent to participate in this study. Further, they were informed that 

participation is voluntary. This was done before starting the actual interview.  

• Consent: This means that participation in this study is voluntary. The respondents 

were asked to participate and were able to refuse participation. They were also 

informed that they may withdraw participation at any time, for any reason.  

• Confidentiality: Participation will be treated confidentially, i.e. no names of any 

respondent were be used in the study. Before starting the interview, respondents 

were informed about how all recordings would be stored and that they would be 

treated with confidentiality. Further, they were informed about who would have 

access to the recordings. All participants were given a moniker to ensure their 

anonymity.  

• Uses: This part deals with how material obtained through interviews was used. All 

respondents were informed that their involvement would be used only for the 

purposes of this study and that it would not be used beyond this study.  

(Vetenskapsrådet, 2019) 
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5. Results  

In this section the results of the five interviews conducted for this study will be presented. 

For clarity, the information has been divided into several categories that were prevalent 

when analysing the interviews. The general information about each category will be 

presented at the start of the category in question. Lastly, there will be a short summary at 

the end to ensure clarity.   

 

5.1 What skills do the teachers see as the most important ones and are these the same 

skills that they focus their teaching on? 

This section will be used to present the respondents’ opinions of what skills they consider 

the most important and it further details which skills the respondents find to be the main 

strengths and weaknesses in the students’ English language skills. This is an answer to 

research question number 2. There are four different viewpoints that emerge during the 

interviews.  

 Speaking and listening are the most important skills in the English language 

according to two of the respondents. This opinion is shared by Lisa and Vivian. Lisa does, 

however, point out that this in many ways depends on what the students hope to do with 

their language and this is illustrated by Vivian’s claim that “speaking is what most of them 

will do when abroad and such”. This view is primarily based on the view that speaking and 

listening are what students are most likely to use their language for. The teachers say that 

it is likely that they will be expected to speak when they meet people from other countries 

or during online communication.  

 Comprehension is considered the most important aspect according to Evelyn whether 

it is reading or listening depends on the situation. The students’ ability to understand what 

they hear and read is generally more important than their ability to speak or write according 

to Evelyn.  

 Another opinion is that all aspects proficiency are important to learn because, as 

Anna says: “you can’t learn the spoken language if you lack a knowledge of words, and to 

have this knowledge you must have reading comprehension, which you get by reading 

together or I read or play the text on the computer”. However, Mary does say that reading 
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is slightly more important than listening. It is possible to summarize all five opinions in 

that using a language is the most important aspect of language learning.  

 Speech is the language skill that the students are most proficient in, according to 

most of the teachers interviewed. As several of the respondents point out, many students 

are more proficient in speaking than writing. This is expressed by Lisa, when she says: 

“many of the boys who write poorly were very good at speaking and had really good 

pronunciation”. It is an observation shared by Anna and Evelyn, but they feel that students 

have the ability to make the person they are talking to understand what they want to say 

even if they don’t use correct grammar. In other words, the students often use a very simple 

sentence structure that allows them to be understood but that is not correct from a 

grammatical standpoint. As Vivian says: “you need a vocabulary in order to use language, 

grammar can come later”. Generally, this is the opinion of all respondents with one 

exception. Vivian has a different experience in that she has met several students who are 

very good at writing but lack confidence in using their speech. However, this opinion is 

not shared by the other teachers. Rather, Lisa points out the opposite and says that the 

students’ main weakness seems to be their ability to write English, especially to write 

without using various electronic aids, such as spelling programs or autocorrecting 

functions. As Lisa says: “it’s important to write and get it to work without using Google”. 

Lisa is concerned about how frequently students use “Google translate” when translating 

texts and the fact that the students can’t see the errors that this creates. Lisa also notes that 

the proficiency level of students has fallen the past few years, especially in regard to 

grammar, and this is an opinion that is generally shared by all the teachers.  

 

5.2 What reason do the teachers have for prioritizing certain skills? 

How the teachers reason when they plan their lessons and how this leads to them focusing 

on different skills, is presented in this section. It is possible to observe what skills the 

teachers consider the most important by looking at what skills they plan to teach during 

their lessons. There will also be an account of what skills are practiced and how often. The 

skills that they focus on during lessons differ from what skills they say are the most 

important. The teachers all agree that they strive to let the students practice all skills equally 

rather than focus on a single language skill. 
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 All the teachers give similar answers about how they plan their lessons and what 

skills they focus on. They primarily put the focus on reading and listening. As Evelyn says: 

“at present I follow the book”. In other words, she follows the set structure of the English 

textbook that in turn focuses on reading and writing. This is, according to her, a way of 

giving the students more structured lessons and is a template used by all the interviewed 

teachers. They have all started to follow the textbook as a general principle. However, the 

ways they use it differ. The method used is, according to several respondents, that they 

read and listen to the text first and occasionally add listening exercises when possible. 

These listening exercises are a way for the students to practice their listening 

comprehension. Listening to the text is considered important as a way for the students to 

hear how English is spoken in different parts of the English-speaking world. Anna says 

that she plans lessons around following the book carefully and by for example having the 

students read along with the teacher or other students. The students often translate the text 

in a group and the teacher asks questions about the contents. All this is done in order to 

ensure that they students have understood the texts.  

 To help the students with this, the teachers have decided to change how they carry 

out their lessons. Evelyn says that she and the other teachers have found it necessary to 

return to more traditional teaching in order to combat the falling grades that were noticed 

in secondary school. (They had close to 38% of students lacking a passing grade in 

English.) This was a problem, as a failing grade in English makes it difficult for students 

to apply for upper secondary school. To counteract this trend of falling results, there have 

been several methods tried in the past few years. One important method that the teachers 

use is to have the students carry out several tests in order to determine their proficiency 

levels. This is then used to determine where the students lack certain skills. For example, 

Lisa prefers starting a new year by letting the students perform several tests to see what 

level their proficiency is at. Lisa also chooses other English assignments that are not in the 

book. Certain aspects of the new textbook were dismissed, such as the tests, as Lisa found 

them to be tests on content rather than proficiency, i.e. the test reviewed if the students had 

memorized what the text was about rather than if the students could understand a text. Lisa 

says that the test contains questions that demanded that the students to memorize 

information from the texts rather than enable the students to show that they could 

understand what they read. 

 Another aspect that influences why the teachers focus on certain skills is the 

curriculum. It shows how the contents of the curriculum and syllabus influence what 
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language skills are practiced. According to the teachers, how much they use the curriculum 

varies. When Lisa started working as a teacher, she studied the curriculum carefully when 

planning their lessons. However, she says that: “it was quite a while ago that I sat down 

and looked at it”. Lisa feels that the curriculum has not changed much lately and that it is 

more important to ensure that the lessons are focused on what the students need to learn. 

Lisa feels that the curriculum is focused on teaching the basic skills required for English 

language proficiency. When discussing the curriculum, Anna says that she: “primarily 

looks to subject knowledge to ensure that the students have as much knowledge of 

vocabulary as possible as well as the ability to express themselves.” She continues by 

saying: “Secondly, I connect it to the curriculum, I see them mainly as an aid rather than a 

guide.” The most important part of language education, according to Anna, is the students’ 

language proficiency, rather than the exact wording of the curriculum. Evelyn disagrees as 

she sees it as a given that she uses the curriculum when planning English lessons. Evelyn 

says that she knows the curriculum by heart and that she uses it as a basis for lesson plans. 

Mary supports this by saying:” it’s not that complicated you know what it says”. Vivian 

agrees and says that the curriculum: “isn’t something you sit down and read but you have 

a general idea of what it says, you use it when planning larger themes rather than lesson 

for lesson.” Generally, all teachers use the curriculum but how much they use it varies. 

Some see it as an aid rather than strict rules, while others see it more as an overarching 

principle that permeates everyday work. 

 

5.3 What methods do the teachers use to teach the different skills? 

The first method was using the so-called Big 5 method. This method focuses on the 

students mastering five different abilities. The most relevant for English being 

communicative ability. However, this method has not been successful and is generally 

discarded by the teachers. Lisa feels that the Big 5 is not something that she uses in her 

everyday work. Lisa is rather of the opinion that it may be something that lies in the back 

of their minds but that it is not something that they consciously use, and this is an opinion 

shared by Anna and Vivian. Anna does see the advantage of using the Big 5 but says it is 

not something she actively uses when planning lessons. Evelyn sees the Big 5 more as 

something that is mainly used for other subjects than language. They see the 

communicative ability as the only ability that is a part of the Big 5, that she considers to 
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be used in language learning. Vivian sees the importance of using learning strategies for 

language teaching even if how she uses learning strategies might not be strictly according 

to the Big 5. Mary is the most sceptical, as she says: ”this method was never something 

that I found useful”. Generally, this method was tried but failed to get the results that the 

teachers were hoping for. Due to this, the teachers chose to revert to a more traditional way 

of conducting their lessons. In other words, by using methods that are most often connected 

to the Grammar-Translation approach, such as reading and translating texts. The teachers 

describe this traditional method as being strongly controlled by the teacher. The teacher 

controls the class through clear and simple instructions rather than independent study. 

Vivian points out the necessity of structure, especially for students who have difficulties 

in English. One of the teachers, Mary, says that she has already seen a positive impact of 

this change. Evelyn is of a slightly different opinion, as she says that it is too early to say 

if this change has had the desired effect.  

 Even though the teachers now use a new textbook, they have previously used other 

methods to practice skills. Evelyn used thematic planning, but the exercises were similar 

to what the new textbook uses. To work more thematically is something that Mary also 

does, especially by combining movies and texts. This lets her teach the students by 

combining listening and reading. The content used to depend more on how much time 

Mary had to plan and find appropriate texts and assignments. Earlier there was more of a 

combination between traditional and thematic teaching in lesson plans. However, Vivian 

says that they strive for a balance between all the skills in planning their lessons. 

 The teachers also use other methods of educating the students in writing. Anna 

prefers regular glossary tests to ensure that the students’ knowledge of words continually 

improves. Further, Anna trains the students in dictation in order to practice their ability to 

write and spell in English. As Anna says: “this has been super effective at showing who is 

good at listening, who (sic) is good at acquiring knowledge that way without the text in 

front of them and who has the word knowledge and spelling ability”. This is then used as 

a way of observing the level of language proficiency that the students have. Lisa says it 

would be good if it was possible to create real communication with native English-

speaking people, through for example pen pals and that this would be preferable to only 

communicating with people who do not have English as a first language. However, Lisa 

doubts whether the students would dare to actually write to pen-pals.  

 Speaking is practiced in various ways, primarily through reading aloud and the 

occasional spoken assignment, according to Anna. What Lisa finds the most difficult is 
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practicing spoken language, as this usually requires that the teacher has a small group, in 

order to be effective. Anna feels that speaking assignments are difficult to conduct if she 

doesn’t give the students structure, such as the standard method of the teacher asking a 

question and the student answering it. Evelyn makes use of the speaking exercises in the 

book every week. Vivian has at times used spoken tests rather than written tests. She also 

uses cue cards as a basis for speech exercises and to read texts aloud. Cue cards are 

frequently used by Mary as well in her teaching of spoken English. This is usually used 

for half an hour to an hour and this is, according to Mary, an exercise that any student could 

do regardless of proficiency level. Generally, the teachers spend less time practicing 

speaking than any of the other skills. This is despite most of them agreeing that it is the 

most important skill. However, as Evelyn says, they try to practice all skills evenly, since: 

“if you lack any of the skills you can’t get the higher grades”.  

 One method that the teachers use to combine the teaching of different skills is inter-

disciplinary teaching. However, Lisa and Evelyn say that it is unfortunate that there are not 

currently that many transdisciplinary projects being done. There have been projects 

previously. For example, they cooperated with the history subject teachers while they 

worked on the Great War. During this project, they read English texts on the Great War 

while the students studied the war during history class. Furthermore, there was an extensive 

project a few years ago with a local company about having the students design vehicles for 

use on other planets. During this project, the students had to write a presentation in English, 

as well as translate texts into German. Then the students had to present it to the company 

in English. Apart from this, Anna tries to work transdisciplinary, primarily by cooperating 

with social sciences. They are currently carrying out a cooperative project with the history 

teacher on World War 2. Mary has worked in a transdisciplinary way at other schools, with 

home economics and, for example, translated recipes. The result of this is that 

transdisciplinary teaching is mainly used to practice writing, reading and speech skills, 

though some listening comprehension might also be practiced. 

 The skills that Anna primarily practices when working in a transdisciplinary way are 

reading and listening. She does this by reading texts and watching movies. The movies that 

the students watch are in English and have English subtitles. Evelyn also uses movies as a 

way of carrying out some transdisciplinary projects. Apart from this, the students also write 

texts for these projects. 

 All Swedish schools have had a push towards using ICT to practice language skills 

for the past decade. When interviewing the teachers about how they use computers in their 



25 

 

lessons to aid in practicing certain language skills, they generally agree that there are 

several problems involved in using them. Lisa says that she experienced several difficulties 

when using computers in the classroom, as she says: “technology is good, when it works”. 

The teachers have started teaching using a new English textbook. They decided to start 

using a new textbook this year after deciding that the old textbook that relied heavily on 

using the students’ computers, came with several drawbacks. As Lisa puts it: “it was 

impossible to know which student had done what tasks”. This is supported by Evelyn, who 

goes on to say that “they copy-pasted and translated2 with abandon”. Because of this, the 

teachers decided to remove the computers from the classroom. This is something that Anna 

also finds to be an excellent development, as she says: “it has been too easy for the students 

to do something else, rather than being on the correct page and not follow along in the text 

and to not listen, so I’m fond of study and pencil”. The teachers say that the new book is 

more structured and, as Vivian says: “it is a lot of following the book and (sic) that is a lot 

of written texts”. This lets the students practice their English more, according to the 

teachers. The downside to the old digital textbook is, according to Evelyn, that the digital 

textbook encouraged speed rather than understanding. According to Mary, they have tried 

several different electronic textbooks, but they have all had the same drawbacks. Because 

of this they decided to remove it altogether.  

 

5.4 Overview 

To summarise what the teachers say on what is important and what they focus on, Lisa 

says: “it’s difficult what’s important, everything is important but what is the most 

important” and the answer is, according to Lisa, based on the individual. In other words to 

ensure the best possible language education, the teacher must adapt their lessons to the 

individual student. Anna summarizes their view of English language proficiency with the 

following quote: “text comprehension is that which is the most important because there 

you weave together all skills and you can use a book, a text, a news article to get them to 

learn new words, new phrases”. Anna is very certain that it is primarily in this area that the 

students lack experience. Due to them lacking this experience, it is important for the 

teacher to focus their lessons on reading comprehension.  

                                                

2 By this they mean using Google Translate 
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 When asked about why they use more traditional teaching, Evelyn says the 

following: “it’s on purpose. We used non-traditional methods earlier, but we felt that we 

lost the students and they almost cheated their way forward. It was copy-paste and Google 

Translate constantly. The knowledge wasn’t in the students, it was in the computer”. 

Because of this, the teachers decided to use more traditional teaching in order to give the 

students more structured lessons. According to the teachers, these structured lessons would 

then lead to it being easier for them to reach the knowledge goals and this is, according to 

the teachers, due to the students requiring a structured environment in order to learn 

effectively. Ensuring that the students reach the knowledge goals is one of the most 

important parts of language education, indeed all education, according to the teachers and, 

as such, they all agree that education must make this as easy as possible for all students.  
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6. Discussion 

6.1 Method discussion 

There are several advantages gained by using the method semi-structured qualitative 

interviews at a particular school. The first one is that it gives a very clear picture of the 

situation at the chosen school. By interviewing all teachers that work there it has been 

possible to get a very clear view of how they work and the methods and strategies that they 

use to teach English. Furthermore it has been possible to get a detailed picture of how a 

team of teachers cooperate when planning their lessons and this gives a detailed view of 

how the teachers value the different language skills. The varying backgrounds that the 

respondents have, provide the result with a more varied basis that can be used as a 

foundation for further study. 

 There are a few possible weaknesses of the study, the primary one being that all the 

results are only valid at the studied school and cannot be used to draw general conclusions 

about how teachers in general plan their lessons and how these lesson plans train the 

various language skills. However, the aim of this study was not to give a generalized view 

of how all teachers think but rather to conduct a case study of this school. It could have 

been possible to use other methods to answer the research questions. One possible way 

would have been to use respondents from several schools rather than one. This could have 

led to a more general overview of methods used in various schools and by different 

teachers. However, interviewing one teacher from five schools would not have the same 

depth of study as this method has achieved. Using this method could have given more 

superficial results as individual teachers could not have been studied as closely. The 

method chosen has given a reliable and valid result based on what was studied. This in turn 

leads to a possible future study where more schools are studied in an attempt at getting a 

more generalized insight.  

 The research questions gave the interviews a framework. When interpreting the 

results, the interpretation has been influenced by the author’s own experiences as a working 

teacher of English. Several of the points made by the respondents are known to the author 

from their own practice as a teacher of English. This is in turn may have influenced the 

author’s conclusions. However, the author has made all efforts to distance their own 

opinions from the results gained from these interviews.  
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6.2 Result discussion 

The aim of this study was to study how teachers focus on different language skills and how 

they practice these skills. There are several things that became apparent during the 

interviews, the primary one being that the language skill that the teachers say is the most 

important was rarely the skill they actually practiced during lessons.  

  

6.2.1 What language skills are the most important ones, and what do teachers focus 

on? 

The section seeks to answer research question 1 and 2 and these questions are presented 

together as they are connected. The first is concerned with theory and steering documents 

while the second concerns teacher opinions. The results are clear in that while the teachers 

all have different answers as to what skills are the most important, it is clear that the 

teachers all choose to focus on reading and writing in their lesson planning. The reason for 

this is, according to the teachers, that they find this method more effective in teaching the 

students the skills they require to reach the knowledge goals.  

 The teachers do point to the importance of the students being able to communicate 

in English. This is in line with using the communicative approach described by Celce-

Murcia (2001) and Brown and Lee (2015). There is a clear focus on texts and reading and 

writing in the answers given by respondents. The focus on using language for 

communicating is also in line with what Doff (2008) says about using English. The 

reasoning behind this is generally that the teachers find that this is where the students have 

the most difficulties. It should be noted that one teacher had seen an improvement in 

students reaching the knowledge requirements after only one semester using the old more 

traditional method. Known as the Grammar-Translation approach to ensure that students 

practice translation and reading, and this was, according to the teachers, done as the 

students required the more rigid structure that Grammar-Translation provides to learn the 

skills that they lacked. This was, according to the teachers, decided as the students failed 

to reach the knowledge requirements when the teachers used the more modern methods.  

 

6.2.2 What reasons are there for focusing on certain skills? 

The reason for this new focus seems to generally be that the teachers had observed a trend 

of falling grades and sought to find a solution. They seem to have chosen to return to a 
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more traditional teaching style with a focus on having lessons follow a clear structure. This 

structure is achieved by ensuring that lessons are structured similarly. In other words that 

most lessons start with the teacher reading the text aloud and then letting the students work 

with the text. This traditional method that the teachers use is often in conflict with the more 

modern methods that are presented in the theoretical background. There are certain 

similarities to how the teachers view English education. They seem to agree with the basics 

of task-based language education as described by Van den Branden (2012,2016) and 

Bygate (2016) in that the focus is on students using English as much as possible during 

lessons. Further, there is a connection between what the teachers do when they plan their 

lessons and the method proposed by Gibbons (2016). The focus on communication is also 

one of the five abilities that Svanelid (2011) proposes in his article, in which the 

communicative ability is put forth as one of the five central abilities. The teachers assert 

that it is vital that the students can communicate in English. They claim that the students’ 

main weakness is in writing and reading and that they must practice these skills more than 

the others.  

  

6.2.3 What methods are used to teach language skills? 

 Another aspect of task-based language education that the teachers frequently use is 

that of repetition. Several of the teachers read texts aloud and silently and do so repeatedly 

and they also ensure that the students know what is required of them. This is a part of task-

based language teaching as claimed by Brown and Lee (2015, p. 47), who assert that tasks 

like this help students reach the goals set for the lesson. Furthermore, the teachers say that 

they prefer to do assignments in a similar way every week to give the students structure. 

These structures can then be used to make it easier for students to know what is expected 

of them. Generally, the teachers try to maintain control and give the students the goals that 

they much reach to ensure they improve their ability to communicate and this is an 

important aspect of task-based language acquisition (Brown & Lee, 2015, p. 48). 

 When it comes to working with the different skills, there are several different ideas 

that the teachers utilize. One of the most common seems to be variations on choral-reading, 

in that either the teacher or a student or everyone at once reads the text. This is done in 

order to help the students practice their spoken English and pronunciation. The teachers 

claim there are difficulties in practicing spoken English within a classroom. Several of the 

teachers have used exercises such as mingles in the past, but only when they have had 
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small groups of students. When they work with entire classes, they seem to prefer the 

exercises that come with the textbook. However, by doing choral-reading they are 

combining teaching reading proficiency with teaching speaking proficiency. Further, the 

teachers employ a strategy of showing the students how to do an exercise by for example 

reading a text that the students then follow along with. This is in line with teacher 

modelling as described by Goh (2012).  

 When working on reading and writing, the most common method seems to be that 

the students read texts that come from a textbook. Most writing assignments are also a part 

of the textbook. There are some writing assignments that are part of the occasional 

transdisciplinary project, but they are rare. Generally, writing is practiced through 

workbook exercises and spelling tests. Some of the teachers also use dictation in order to 

practice writing. Dictation is also used as a means of training the students in listening and 

keeping focused on the assignments. When practicing speech, the teachers occasionally 

use methods similar to the mingles that Borzova (2014) describes. However, the teachers 

tend to prefer a more controlled structure such as cue-cards.  

 To use computers in teaching writing is proposed by Agélii Genlott and Grönlund 

(2012). The results of this study show a different result as the teachers interviewed had 

experienced another effect. This is made evident by the teachers all claiming that they 

deliberately removed computers and digital textbooks from the classroom. Another point 

that the teachers make is that they have had a different experience than the one Agélii 

Genlott and Grönlund (2012) describe in their article. At this school the teachers found that 

the computers had an opposite effect in that they reduced proficiency rather than improved 

it. The teachers at this school try to limit the use of computers in their lessons as much as 

possible and instead prefer textbooks and “pen and paper” solutions. Identifying the causes 

for the teachers at this school having such a negative experience with digital textbooks 

could be an interesting area for further study.  

  

6.2.4 Conclusion 

In conclusion, this study has shown several interesting results and the primary one being, 

as earlier mentioned, that there is a dissonance between what the teachers say is the most 

important and what they actually teach the students. However, previous research shows 

that the main focus of English language teaching should be on ensuring that students can 

communicate in English and this is in turn supported by the steering documents. Previous 
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research clearly shows that communication requires that the students master all the 

language skills, and this is something that the teachers agree on. However, the teachers 

assert that what they focus their teaching on is the students’ reading and writing 

proficiency. The reason for this is, according to the teachers, that they feel that this is where 

the students have the most difficulty in reaching the knowledge goals. They use several 

methods to teach these skills, and the most common method is to work with texts. The 

teachers read the text with the students and then they work with translations or different 

questions on the contents of the texts.  

 

6.2.5 Further research 

There is a possibility for further research on this topic, as has been previously stated. To 

summarize, the following areas are of interest. The main way to further this study could be 

to increase the number of schools studied. This could be done through choosing another 

school or schools and studying them in depth as well. After studying how the teachers at 

these schools answer these questions it could be possible to review how schools differ. It 

could be advantageous to look at schools in different socio-economic areas. How do 

schools in different socio-economic areas differ depending on the background of their 

students? Finding out about this could make the study more useful to make generalizations 

from.  
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Appendix 1  

Interview guide  

Inform respondent about ethical guidelines 

1. How long have you worked at this school? 

2. What is your education? 

3. How long have you taught English? 

4. Which of the skills speaking, reading, writing and listening do you think is the 

most important for the students? In relation to the curriculum and the big five 

abilities? 

5. How do you plan your lessons with these abilities in mind? What do you focus on 

if anything and how?  

6. Do you cooperate with other subjects in school? 

a. What skills do you focus on when you cooperate with other subjects?  

b. What do you see/think are the advantages to cooperating with other 

subjects in order to train the different skills?  

7. In what way does the curriculum Lgr11influence your lessons? 

a. Speech? 

b. Writing? 

c. Listening? 

d. Reading? 

8. How do you use the Big 5, translanguageing or entrepreneurial teaching in your 

lessons?   

 

Interview guide translated from Swedish by the author. 

 


